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Abstract. In Vietnam nowadays, the Vietnam National University, Hanoi in particular, a new
standard for English proficiency is set; that is the required overall score of 5.0 on the IELTS or
equivalent. Thus, many universities emphasize the development of IELTS skills. While efforts
have been made to teach the four macro skills of writing, reading, listening in many language
colleges, far less attention is paid to teach necessary techniques to develop good IELTS speaking
skill. To bridge the gap, this paper ams at exploring the difficulties experienced by lecturer
teaching IELTS speaking to Vietnamese students at university level and to find out the solutions
regarding this issue. Through a questionnaire survey on 189 lecturers and 92 students of IELTS
preparation courses, the study found that lecturers have encountered numerous difficulties when
teaching IELTS spesking to Viethamese students such as error correction, overcoming
nervousness, using the cue card, helping students improve their critical thinking in answering
abstract issues. The study also explores lecturers' perceptions of the difficulties when teaching
students IETLS speaking as well as the factors that help learners to develop their speaking skills.
Students' questionnaire also helps to explore the lecturers' difficulties from the students’ point of
view. Suggested solutions for each problem are given by experienced lecturers through interviews.
This work hopes to both contribute to the existing body of IELTS research as well as to pave the
way for future sudiesin thisfield.
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1. Introduction

IELTS isthe most widdy used international
test of English, with 4 million test takers world
wide. (Benson, P. & Voler, P, 1997). Together
with the globalization of education and a
growing demand for good English-speaking
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skills in the job market in particular, this trend
has been placing a greater emphasis on the
teaching of IELTS speaking skills in Vietnam
(Bachman, L, 1990).

Vietnamese universities have responded to
the demand for English studies by providing
those courses of IELTS in fidds of Language
Teaching, Business Administration, Business
Finance, Computer Science, Environmental
Science and Teecommunications. In Vietham
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universities nowadays, the new standard for
English is set which some IELTS overall of 5.0
or equivalent. (Doérnyei, Z, 2002) According to
the 16+23 programs at Vietnam National
University, students should get certain score of
IELTS in order to be admitted to some major.
For general students, they should get around 4.5
IELTS (Brick, J, 1991). For the fast track
students, they should get above 6.5 IELTS in
fidld such as Information technology of
Vietnam National University. According to 322
program of the government, students should
also get 5.5 IELTS in order to apply for the
scholarship provided by the state to travel
overseas to study at  English-medium
universities. Courses for those students are
offered at Hanoi University and the Foreign
Trade University. At Hanoi University, students
should get an overall of 6.0 IELTS in order to
apply or to transfer to some majors such as
Banking and finance, IT, Tourism, IBM etc. At
the Foreign Trade University, one of the
conditions that students can enter the master
course without having to take the exam is that
they have an overall IELTS score of 5.0 or
above. (Bachman, L, 1990).

At the Foreign Trade University, if the students
achieveband 6 of IELTS, they will have chanceto
receive a scholarship sponsored by Bedfordshire
University of £1500. Therefore, IELTS is dso a
crucial part of language learning and teaching at
universitiesin Vietnam.

IELTS speaking skill, as a new standard of
foreign language in Vietham and regarded as
one of the most important skills to gain has
been taught at earlir stages in Vietham
universities. (Brick, J, 1991). Despite its
importance, for many years, teaching IELTS
speaking has been undervalued and English
language lecturers have continued to teach
speaking just as a repetition of drills or
memorization of dialogues. (Briton, J, 1991).
Although an IELTS certificate is recognized by
more than 6000 ingtitutions across 120
countries (Brown, A., & Hil, K, 2002), only
few research studies have been conducted about

IELTS teaching in Vietham context (Gardner.
H,1999). There are even fewer ones carried out
on difficulties of Vietnamese lecturers in
teaching speaking skill in IELTS.

Therefore, this paper attempts to examine
the difficulties of lecturers when teaching
IELTS and to suggest suitable teaching
techniques to suit Viethamese students for
effective IELTS teaching method.

This problem can be tackled through
answering the following questions:

1. From lecturers perspective, what are their
biggest difficulties when teaching IELTS speaking
to Vietnamese students a university level?

2. From dudents perspective, what are
lecturers  difficulties when teaching IELTS
speaking?

3. What teaching techniques do lecturers
suggest to overcome those difficulties?

Teaching IELTS speaking skill in a foreign
language context such as Vietnam has some
potential difficulties. (Benson, P. & Voler, P,
1997). It is a matter of great concern that most
of our tertiary learners can not speak English
fluently even when they have learnt and have
been taught the language for a minimum of 7
years of ther life i.e. from grade 6 to Upper
Secondary level. What are the reasons behind
it? For researchers in the field of English
language teaching and training the basic duty is
to observe, find, identify and determine these
difficulties through useful research tools such
as survey questionnaires, for the collection of
guantitative data and classroom observations,
and group interviews for the collection of
gualitative data.

The population of this study consisted of
university lecturers from various universities in
Hanoi. The students’ sample was chosen from 5
different universities and this facilitates the
process of the survey. The sample consisted of
92 students. The students took part in the
guestionnaire survey to reveal what they think
are the difficulties of the lecturers in teaching
them |IELTS speaking. The lecturers’ sample
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consisted of 189 lecturers of English language
in Hanoi to participate in the survey. These
students and lecturers came from five
universities  in Hanoi, namely: ULIS
(University of languages and international
studies), Vietnam National University (54
lecturers), HUT (Hanoi University of
Technology) (28 lecturers), NEU (National
Economics University(27 lecturers), Hanoi
University (27 lecturers), and Foreign Trade
University (23 lecturers). The questionnaires of
the students and lecturers are the same for
comparison purpose. There were 31 IELTS
speaking difficulties for the respondents to rate.

To achieve the goals of this study, the
researcher designed a questionnaire in a way

that it included four categories: difficulties in
teaching IELTS in general, difficulties in
teaching IELTS speaking part 1, difficulties in
teaching IELTS part 2, difficulties in teaching
IELTS part 3. The questionnaires, and the
observation revealed the difficulties facing by
lecturers in teaching IEL TS speaking and some
of the solutions to those difficulties are
suggested by experienced lectures through
group interview.

In short, to answer research question
number 1 and 2, the following table sums up
the most common difficulties of lecturers when
teaching IELTS in different parts of the
speaking test:

g Part Difficulties

5 In general Error correction

8 2 [IELTS speaking part 1 | Help the students overcome their nervousness right in the first 4 minutes

g of thefirst part

g # | IELTS speaking part 2 | Helping sudentsto use the cue card effectively

(C g IELTS speaking part 3 | Help sudents improve their criticd thinking in answering abstract issues
In general Helping students to have a good sdlf-study method for pronunciation at

b home
%’ 9 IELTS speaking part 1 | Helping students overcome the anxiety in IELTS speaking
g 3 § IELTS speaking part 2 | Helping sudentsto utilize the time effectively.
T & { IELTSspeaking part 3 | Heping sudentsimprove their aritical thinking in answering abstract issues.

To answe research question number 3,
various solutions suggested by the interviewed
lecturersinclude:

- To reduce the size of the IELTS class to
the smallest if it is possible.

- To make the IELTS classroom
environment less formal and more friendly, one
where students can make mistakes without
looking or sounding inept.

- To choose topic that relates to the students
and that is easy for the students to talk about.

- To encourage students not to be afraid of
making mistakes.

- To emphasize the use of graphic
organizers to help the students to plan a clearer
and more structural

- To giving helpful feedback on students
work and assignments through out various

methods such as whole-group feedback;
assignment return sheets; modd answers;
posting comments of common errors.

- To try to correct students only when the
meaning is unclear and results in
communication breakdown.

To tdl the students to use as much of
English as they can, avoid to speak Viethamese
inclass.

- The students' talking time should be more
than the teacher’ stalking time

- To make the students aware that they can
use the cue card as the structure of the talk.

- To ask the students to use some IT
application at home to help them to improve
their pronunciation, they can record their own
speech, listen to the native speaker and imitate
them.
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It is hoped that this thesis will shed some
light into the area of teaching IELTS
preparation courses (IELTS spesking in
particular) of lecturers of English in Vietham.
Assuch it is hoped that alarger research project
in this area would be conducted so that even
more effective IELTS preparation could be
achieved.
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Nghién ciru vé nhitng kho khian cua giang vién Viét Nam
trong day ky nang noi IELTS ¢ cap do
DPai hoc vamot vai giai phap

Nguyén Quynh Trang

Gidng vién Té Chat lirgng cao, Khoa S pham tiéng Anh, Truong Dai hoc Ngoai ngi,
Dai hoc Quoc gia Ha Ngi, Puong Pham Van Pong, Cau Giay, Ha Ngi, Viét Nam

Trong sy chuyén minh caa Viét Nam hién nay, cac truong Pai Hoc ¢ Viét Nam da dat ra mac
chuan méi cho trinh @6 tiéng Anh caa sinh vién theo chirng chi IELTS tao ra ding cip mai cho linh
vuc day va hoc tiéng Anh ¢ céc truong Pai Hoc ¢ Viét Nam. Sy gia nhap qudc té va sy canh tranh
toan cau khién cho viéc day va hoc ki nang néi trong |EL TS v6 cling quan trong va cap thiét trong cac
truong Pai hoc ¢ Viét Nam. Trudc ddy, rat nhiéu bai & nghién ciru vé cac ki nang nghe, ndi, doc viét
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néi chung, ¢ rat it bai nghién cir u vé ky nang day va hoc IELTS ndi riéng. Nghién ctu vé ki nang
day ndi IELTS lai cang hiém. Vi vay, bai ndy hi vong s& dem téi két qua nhién ciru dang tin cay vé
van dé nong hdi ndy. Qua viéc nghién ctru va diéu tra 189 giang vién va 92 tir 5 trudong Pai hoc khéc
nhau, nghién ciru d cho thay giang vién Viét Nam gap rat nhiéu kho khin trong viéc day ki nang noi
trong IELTS, kho khin chii yéu tap trung vao sy thiéu ty tin caa sinh vién do 12 nam hoc ¢ phd théng
rat it duoc néi tiéng Anh, sira 16i sai, gitp sinh vién sir dung bing goi y hiéu qua trong phan 2 ky thi
n6i IELTS va gitip sinh vién c6 tu duy phé phan dé ¢ nhitng cau tra 101 sau cho céc cau hoi triu tuong
trong phan 3 caa ky thi néi IELTS. Mot vai giai phdp goi y da dugc duara qua phan phong van nhom
céc giang vién ¢ kinh nghiém day ky nang n6i IELTS



