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Part One: Introduction
1. Rationale:

“Language is surely as complex a phenomenon as humans have ever wanted to understand, and so far we haven’t even come close. We have been retarted in this pursuit by what seems to be a scholarly drive to contract, rather than to expand, the field of vision....As soon as one looks beyond sentences one finds oneself forced to stop dealing with artificial data concocted to suit one’s purposes, and to look instead at language in use." (Chafe 1990:21, cited in Nunan 1993:iii)

It is obvious that acquiring a language does not merely mean knowing about its pronunciation, grammar and vocabulary. In other words, being able to produce a grammatically correct sentence is not sufficient to use a language communicating successfully with other people. Language learners are supposed to know how to use our linguistic competence in a larger unit of communication, i.e. language in use, or in other words, a discourse, in order to convey our ideas to listeners as well as to obtain others". Chafe's viewpoint cited above puts great emphasis on the importance of language in use over linguistic knowledge.


The concepts of discourse and discourse analysis have been paid much attention to by several linguists, such as Brown and Yule (1983), Halliday and Hasan (1976), Hatim and Mason (1990), Cook (1989) , Swales (1990), etc. In their classifications, discourse can be divided into different genres, which are viewed in terms of a set of features which we perceive as being appropriate to a given social occasion (Hatim and Mason, 1990). Each genre of discourse possesses its own discourse features.

A fable is “a traditional short story that teaches a moral lesson, especially one with animals as characters" (Oxford Advanced Learners Dictionary, 2000:470). Short and simple as fables may be, they own their typical features distinguished from other genres of discourse, such as an article or a speech. English fables, however, have not been paid much attention, despite the fact that they represent great potentials for teaching language to learners, especially learners at the elementary level. Actually, they have not been studied systematically.  For these reasons, this research is carried out in the hope that an analysis of the discourse features of English fables is helpful for the application of English fables  to teach  English to Vietnamese learners. It is also expected that the results of the research are of practical value.

2. Aims of the study:

As suggested in the title, this research is intended to explore the discourse features of English fables. To be more specific, it is targeted at the following objectives:

· Analysing the generic structure of English fables, including the investigation of lexico-grammatical and semantic features of each component in the structure.

· Examining the cohesive devices in English fables, including grammatical cohesive devices, lexical cohesive devices and conjunction, with the aim of working out the typical features of cohesion in English fables.

3. Scope of the study:


“Discourse feature" is a broad category which covers a variety of criteria, including both intra-linguistic factors and extra-linguistic elements, such as cohesion, theme – rhyme structure, text structure, speech acts, writer’s/ speaker’s intentions, background knowledge, etc. Halliday and Hasan (1976:3) claims that: “If a passage of English containing more than one sentence perceived as a text, there will be certain linguistic features present in that passage which can be identified as contributing to its total unity and giving it texture". 

To the researcher, the linguistic features that are of great importance and interest are those of Generic Structure and Cohesion due to the belief that these two factors make influential contribution in defining a genre of discourse. As a result, these are focuses of consideration for the investigation of the discourse features of English fables.

4. Methods of the study:

To reach the final goal of revealing the discourse features of English fables, the research is carried out in the following steps:

· Firstly, data, including relevant theories and fables for analysis will be collected. Relevant theories will be extracted from various linguistic books written by several linguists, such as Cook (1989), Hatim and Mason (1990), Swales (1990), Simpson (1997), Toolan (1998), etc. English fables, as unavailable in printed books in Vietnam, will be collected from the Internet Sources, the addresses of which will be provided in the list of References at the end of this thesis.

· Secondly, relevant theories will be presented on the ground of several linguists’ viewpoints. 

· Next, 45 selected fables will be analysed to work out the Generic Structure of English fables; each component in the structure will be analysed in terms of lexico-grammatical and semantic features.

· Then, 25 selected fables will be comprehensively investigated for cohesive devices so as to find out the most typical cohesive devices used in English fables.

· Last but not least, based on the results of the analysis, some concluding remarks can be generalized and some implications for teaching and learning English fables can be proposed.

Three successive methods chosen for the best results are descriptive, analytical, and comparative.

5. Organization of the study:

This research is composed of three main parts.

Part One, the Introduction, presents the rationale, the aims, the scope, and the methods of the study as well as the organization of the study.

Part Two is the DEVELOPMENT, which consists of three chapters

Chapter 1 discusses the theoretical background related to discourse analysis. In this chapter, we present the basic concept of discourse and discourse analysis, the concept of genre as well as the distinction between genre and register, and the characteristics of fables as a genre of discourse. General characteristics of the narrative (its definition and structure) are also mentioned in this chapter. These issues are made clear on the basis of the generalization of different linguists' viewpoints.
Chapter 2 investigates one main objective of the research, i.e. the generic structure of an English fable. Each element of the generic structure will be analyzed in terms of its lexico-grammatical and semantic features.

Chapter 3 is devoted to the analysis of cohesive devices  in English fables so as to reveal some typical features. And finally, some remarks are discussed to answer the research questions.

Part Three is the conclusion. In this part, a review of the study is presented, together with implications for teaching and learning, and suggestions for further studies.

The study is ended with appendices showing lists of English fables taken into consideration and a sample fable for analysis of cohesive devices

Part Two: Development

Chapter 1: Theoretical background
1.1. Theory of discourse:

1.1.1. Definition of discourse:

The concept of discourse has been paid considerable attention to by several linguists. Simpson (1997:130) claims that discourse is “the term reserved for the highest level of linguistic organization" in language study. He also states that discourse refers to “the structure and function of language beyond the level of the sentence"; the units in discourse analysis are, therefore, relatively large and are certainly much larger than any of the linguistic units. 

According to Crystal (1992:25) discourse is “a continuous stretch of (especially spoken) language larger than a sentence, often constituting a coherent unit, such as a sermon, an argument, a joke or a narrative."

Cook (1989) shares the same idea with Crystal (1992) in stating that discourse is “stretches of language perceived to be meaningful, unified and purposeful". In his point of view, discourse may be composed of one or more well-formed grammatical sentences – and indeed it often is – but it does not have to be. There can be some grammatical mistakes in a discourse, which do not affect the overall structure and meaning of the discourse. Discourse treats the rules of grammar as a resource, conforming to them when it need to, but departing from them when it does not. Discourse can be anything from a conversation to a great novel or a lengthy legal case. Cook also argues that “What matters is not its conformity to rules, but the fact that it communicates and is recognized by its receivers as coherent". Discourse is supposed to be meaningful and thus to be used to communicate with one person in a way that another person does not have the necessary knowledge to make sense of. 
According to Hatim and Mason (1990), discourse is “a matter of expression of attitude" and is “a mode of speaking and writing which involves the participants in adopting a particular on certain areas of socio-cultural activity: racial discourse, scientific discourse, domestic discourse". Discourse, therefore, are not independent of language, though they reflect non-linguistic phenomena. They also confirm that certain syntactic and (far more commonly) semantic features correlate with certain discourses.

To sum up, the majority of linguists seem to share a common view when defining the concept of discourse. Their definitions, though expressed in different ways, all emphasize the two most important aspects of a discourse: 

· the structure of a discourse: a discourse is a well-formed organization above the level of a sentence;

· the function of a discourse: a discourse serves as a means of communication

1.1.2. Discourse versus Text:

Despite the agreement on the concept of discourse, linguists hold different views about the distinction between Discourse and Text. For some linguists, these two terms seem to be used almost interchangeably. Halliday, for example, uses “text" to refer to “discourse": he sees text as a “semantic unit" characterized by cohesion. Some other linguists tend to avoid using the term “discourse" altogether, preferring the “text" for all record instances of language in use.

Other linguists, on the other hand, draw a clear distinction between “text" and “discourse". They argue that discourse is language in action, while a text is the written record of that interaction. This view also proposes that discourse brings together language: the individuals producing the language and the context within which the language is used. Crystal (1992:72), for example, proposes that discourse is “a continuous stretch of (especially spoken) language larger than a sentence", whereas a text is “a piece of naturally occurring spoken, written or signed discourse identified for purposes of analysis". Brown and Yule (1983:3), cited in Nunan (1993: 6), also argue that text is “the representation of discourse and the verbal record of a communicative act".

In other words, there is disagreement about the meanings of the two terms discourse and text. All, however, seem to agree that both text and discourse need to be defined in terms of meaning and that coherent text/ pieces of discourse are those that form a meaningful whole. To make it easy, discourse is a general term to refer to all acts of verbal communication, whereas a text is simply a verbal record of the whole communicative process (that is discourse) in which many situational factors are involved; it can be both written and spoken, and there is no limit to the size of a text. Thus, text is a purely linguistic, formal object, while discourse has both linguistic and non-linguistic properties.  

1.1.3. Discourse analysis:

 Discourse analysis is concerned with the study of the relationship between language and the contexts in which it is used. To be more specific, it examined how stretches of language, considered in their full textual, social and psychological context, become meaningful and unified for their users. It is a rapidly expanding field, providing insights into problems of processes of language use and language learning, and is therefore of great importance to language teachers.

According to Cook (1989:12), there have always been, through out history, studies of language in context, under various guises. In the 20th century linguistics, alongside sentence linguistics, there has been also an influential approach which studied language in its full context, as part of society and the world. In Britain, this tradition was developed in the work of J R Firth, who saw language, not as an autonomous system, but as a part of a culture, which is in turn responsive to the environment. These traditions have plenty of insights to offer to discourse analysis.

Zellig Harris, an American linguist, was the first person who recognized discourse as one main object of study in linguistics. Harris (1952) was interested in the distribution of linguistic elements and the links between the text and its social situation. This idea was then developed by Dell Hymes (1964), who provided a sociological perspective with the study of speech in social setting. The linguistic philosophers such as Austin (1962), Searle (1969) and Grice (1975)  also made great impact in the study of language and social action, which is reflected in speech act theory and the formulation of conversational maxims and the appearance of pragmatics. It was in 1973 that discourse analysis was dealt with perfectly and concretely in M.A.K Halliday’s functional approach to language. Halliday's linguistic model (which will be presented in 2.2) emphasizes the social function of language and the thematic and informational structure of speech and writing. His approach is completely influential in British discourse analysis, of which some famous linguists are Sinclair and Coulhard (1975).

Traditionally, language teaching has concentrated on pronunciation, grammar and vocabulary, and while these remain the basis of foreign language knowledge, discourse analysis can draw attention to the skills needed to put this knowledge into action and to achieve successful communication.

1.2. Theories of genres:

1.2.1. Definition of genre:
The term genre has been used for many years to refer to different styles of literary discourse, such as sonnets, tragedies and romances. It highlights the fact that different styles of discourse can be identified by their overall shape of generic structure. In recent times, the term has been adapted by functional linguists to refer to different types of communicative events (Martin, 1984; Swales, 1990). A communicative event is defined as “a piece of oral or written interaction, which contains a complete message; the event itself may involve oral language (for example, a sermon, a casual conversation), or written language (for example, a poem, a newspaper headlines)" (Nunan, 1993:117). The functional linguists argue that language exists to fulfill certain functions, and that these functions will determine the overall shape or “generic" structure of the discourse. This structure emerges as people communicate with one another – that is, it will have certain predictable stages. The communicative purpose will also be reflected in the basic building blocks of the discourse – that is, the words and grammatical structures themselves. In other words, different types of communicative events result in different types of discourse, and each of these will have its own distinctive characteristics. Some events result in sermons, others in political speeches, and yet others in casual conversations. While each sermon, political speech and casual conversation will be different, each discourse type will share certain characteristics which will set it apart from other discourse types.

Genre is defined in Webster’s Third New International Dictionary as a “distinctive type or category of literary composition". It is, then, discussed by several linguists. Martin (1985:250), cited in Swales (1990), offers a relatively simple definition with illustrations about genre: “Genres are how things get done, when language is used to accomplish them. They range from literary to far from literary forms: poems, narratives, expositions, lectures, seminars, recipes, manuals, appointment making, service encounters, news broadcasts and so on. The term genre is used here to embrace each of the linguistically realized activity types which comprise so much of our culture."  Martin’s definition, however, does not reveal much clearly the nature of genre, and how each genre differs from one another.

According to Kress (1985:19), cited in Hatim and Mason (1990:69), genres are “conventionalized forms of texts which reflect the functions and goals involved in particular social occasions as well as the purposes of the participants in them." From a socio-semiotic point of view, this particular use of language is best viewed in terms of norms which are internalized as part of the ability to communicate. 

Hatim and Mason (1990: 140) state that: “genres are viewed in terms of a set of features which we perceive as being appropriate to a given social occasion". In other words, the conventions of the social occasion are the key factor in determining genres; and there is a relationship between elements of lexis, grammar, etc. and the social occasion associated with particular genres.

Swales (1990) reviews how genres are perceived from different perspectives, namely folklore, literary, linguistic and rhetoric. In his point of view, the concept of genres appears to be “a fuzzy concept, a somewhat loose term of art". He also discovers that, different as the definitions by several linguists are, they also indicate something of a common stance, the components of which can be summarized as follows:

· a distrust of classification and of facile or premature prescriptivism

· a sense that genres are important for integrating past and present

· a recognition that genres are situated within discourse communities

· an emphasis on communicative purpose and social action

· an interest in generic structure

1.2.2. Genre versus Register:

The relationship between genre and the longer established register has received much consideration. They are actually two related concepts, and it is not always easy to discriminate one from another.

The concept of Register is considered to be “a useful tool with which to make comparisons between different genres of language" (Simpson, 1997:10). This is a valuable term which links variation in language to variation in situation. It is defined as “a variety of language associated with a specific context of use" (Simpson, 1997:10).  Gains and Redman (1986) offer a completely the same definition and some illustrations about registers, such as the language of economics, of medicine, banking, finance, law, etc.

A register should not be confused with a dialect. A dialect is a linguistic variety that is identified according to the user of language: it reveals important information about the characteristics of their speakers - their social and regional background. Dialects are distinguished from one another by differences in grammar and lexis. A register, on the other hand, is defined according to the use to which language is being put; in other words, a register shows what a speaker or writer is doing with language at a given moment. In more formal terms, a register is a fixed pattern of vocabulary and grammar which co-occurs with and is conventionally associated with a specific context.

Registers are often discussed in terms of three features of context known as field, tenor, and mode. Halliday (1978) states that “there are three aspects in any situation that have linguistic consequences: field, mode and tenor of discourse":

· Field (or reference to “what is going on"): is the kind of language use which reflects the purposive role, or the social function of the text. Field equals the setting and purpose of the interaction.

· Mode: refers to the medium of the language activity or the channel chosen to communicate, i.e. whether it is spoken or written. It is the manifestation of the nature of language code being used. 

· Tenor: relays the relationship between the addresser and the addressee; this may be analyzed in terms of basic distinctions of formality on a scale of categories, which range from formal to informal, such as: polite – colloquial – intimate.

With reference to the mutual relation between genre and register, Martin (1985), cited in Swales (1990:40), suggests the three-way distinction: genres are realized through registers, and registers in turn are realized through language. He argues that genres constrain the ways in which register variables of field, tenor and mode can be combined in a particular society. Genres also comprise a system for accomplishing social purposes by verbal means.

Couture(1968), cited in Swales (1990:41) explains that registers impose constraints at the linguistic levels of vocabulary and syntax, whereas genre constraints operate at the level of discourse structure. For Couture the two concepts need to be kept apart: genres (research report, explanation, business report, etc.) are completable structured text, while registers (language of scientific reporting, language of newspaper reporting, bureaucratic language, etc.) represent more generalizable stylistic choices. 

The relationship between genre and register can be best revealed through Halliday’s model of discourse analysis, which is cited in Munday (2001: 90):
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Figure 1: Halliday’s model of discourse analysis

Halliday’s model shows a strong interrelation between the surface-level realizations of the linguistic functions and the sociocultural framework. The arrows in the figure indicate the direction of influence. The genre (the conventional text type that is associated with a specific communicative function) is conditioned by the sociocultural environment and itself influences the other elements in the framework. The first of these is register, which comprises three variable elements (field, tenor and mode). Each of these variables is associated with a strand of meaning. These strands, which together form the discourse semantics of a text, are the three metafunctions: ideational, interpersonal and textual. The metafunctions are constructed or realized by the lexicogrammar, that is the choice of wording and structure:

· Field: associated with ideational meaning, which is realized via transitivity patterns (verb types, active/ passive structures, participants in the process, etc.)

· Tenor: associated with interpersonal meaning, which is realized via patterns of modality.

· Mode: associated with textual meaning, which is realized via the thematic and information structure (mainly the order and structuring of elements in a clause) and cohesion (the way the text hangs together lexically, including the use of ellipses, collocations, repetitions, etc.)

To sum up, it is clear that context influences the choice of register, and certain registers are appropriate only to a certain context. Genres have “complementary" registers, and communicative success with text may require “an appropriate relationship to systems of genre and register" (Couture, 1986:86).

1.2.3. Common discourse genres:

Discourse is supposed to be divided into two main categories: spoken (or oral) genre and written genre. The traditional division of language into the spoken and the written is clearly and sensibly based on a difference in production and reception: we use our mouths and ears for one, and our hands and eyes for the other.

With reference to oral discourse, the sub-division of this broad category may result in a variety of text-types, some of which are: oral narrative, jokes, unrehearsed conversation, oral poetry, speeches, lectures, songs, etc. Spoken discourse is often considered to be less planned and orderly, but more open to intervention by the receiver. There are some kinds of spoken discourse, however – like lessons, lectures, interviews, trials, etc., which have significant features in common with written discourse.

In the case of written discourse, Hervey and Higgins (1992), cited in Lien (2003), states that “there are so many different varieties", which they suggest as follows:

· Theoretical/ religious genres, of which the subject matter implies the existence of a “spiritual world", which has its own external realities and unshakable truths

· Theoretical/ philosophical genres, having as their subject matter a “world" of ideas, which are understood to exist independently of the individual minds that think them; and it is reasoning but not fictional imagination or spiritual faith that helps realize these genres

· Empirical/ descriptive genres: genres of this category purport to treat of the real objective world as it is experienced by observers

· Persuasive/ prescriptive genres, aiming at influencing readers to behave in textually prescribed ways; this aim can be pursued through various means: explicit and helpful instructions, orders, rules, etc.

· Literary/ fictional genres, whose text must be about “fictive", imaginary world of events and characters created autonomously in and through the text themselves, and beyond the physical world’s control outside.

Literary genres differ from the other genres in linguistic and imaginative qualities: literary genres are built on imaginative thinking, symbolic language while other genres focus attention on logical thinking and logical language.

Cook (1989) refers to discourse genre as discourse type, which is “something we all use everyday in order to orient ourselves towards the communication which we are involved". He offers a list of discourse types as follows:

	recipe

letter

chat

song

squabble

speech

lecture

menu
	joke

advertisement

seminar

novel

consultation

story

manual

row
	anecdote

report

manifesto

notice

sign

article

cheque

prescription
	label

message

toast

biography

essay

warrant

will

telegram
	poem

note

argument

sermon

jingle

ticket

conversation

newspaper


Simpson (1997:13) claims that although certain communicative contexts regularly predict certain registers, a notable exception is literary communication. Literature is simply not a register of language. It is a typical feature of literary discourse to shake itself free of the strictures imposed by register. What is more, literary discourse has the capacity to assimilate and absorb different registers and this results in complex and multilayered patterns of communication. Bakhtin (1986:62), cited in Simpson (1997), introduces the concept of secondary genres and claims that: “Secondary (complex) speech genres – novels, dramas, etc. arise in more complex and comparatively highly developed and organised cultural communication (primarily written) that is artistic, scientific, sociopolitical, and so on. During the process of their formation, they absorb and digest various primary (simple) genres that have taken form in unmediated speech communion".

1.3. Fables as a genre of discourse:

1.3.1. Definition of fables:

A fable is defined as “a traditional short story that teaches a moral lesson, especially one with animals as characters" (Oxford Advanced Learners Dictionary, 2000).

According to The Columbia Electronic Encyclopedia (6th edition), a fable is “a brief allegorical narrative, in verse or prose, which illustrates a moral thesis or satirizing human beings; the characters of a fable are usually animals who talk and act like people while retaining their animal traits".
The fables are supposed to originate in the classical period and soon became fully recognized as a genre only in the age of Neoclassicism. The oldest known fables are those in the Panchattantra, a collection of fables in Sankrit, and those attributed to the Greek Aesop, who lived in the 6th century BC. Aesop is regarded as the most famous of all fabulists, whose well-known fables are The Tortoise and the Hair, The Fox and the Grapes, etc. Other important fabulists are Jean de La Fontaine, whose fables are noted for their sophistication and wit, the Russian poet Ivan Krylov, the dramatist and critic Gotthold Lessing (who also wrote a critical essay on the fables). In England, the tradition of the fable was continued in the 17th and 18th century by John Dryden and John Gay. The use of the fable in the 20th century can be seen in James Thurber’s “Fables of our times" (1940) and in George Orwell’s political allegory, “Animal Farm" (1945). In the United States, the American poet Marianne Moore wrote poems quite similar to fables in their use of animals and animal traits to comment on human experience; she also published an excellent translation of “The fables of La Fontaine" (1954). And there are plenty of other well-known fabulists.

Because of their relatively simple structure and moralizing characters, fables have gained enormous popularity. They are also regarded as a means of education by entertainment and as convenient disguise for manifestations of political and social convictions.

1.3.2. General characteristics of fables:
Fables are brief stories which take abstract ideas of good and bad, wisdom and foolishness, and make them concrete. As a genre of discourse in traditional literature, they own the following characteristics:
· Characters are animals, or occasionally inanimate objects, which behave like human-beings.
· Characters are flat, and stand for one human trait.
· Plot is very brief, with one incident.

· The story teaches a lesson, which may or may not be expressed in a proverb or maxim.
1.4. General characteristics of narrative:

1.4.1. Definition of narrative:

Toolan (1998:136) defines narrative is “at minimum a text (or text-like artistic production) in which the reader or addressee perceives a significant change". Toolan's definition emphasizes the two important aspects of a narrative: firstly, a narrative is a well-formed structure which consists of more than one sentence; secondly, there should be a change in the sequence of development in the content of this structure. In a narrative, something happens, such that we sense a “before" and an “after": one state of affairs is displaced by another state of affairs and this later is, ideally, not merely temporally but causally related to the formal state. Toolan's definition proves to be relatively simple and easy to understand.

Wales (1989), in her “A Dictionary of Stylistics" shares the same view with Toolan in that “a narrative is basically a story of happening or events, either real or imaginary, which the narrator considers interesting or important". Wales also offers specific explanation of the form in which a narrative appears: “Narratives are most commonly narrated in words, in speech (as in oral literature and jokes) or (chiefly) in writing; but they can be enacted dramatically on stage, or visualized in the images of film and gesture of mimime".

Labov (1972), cited in Simpson (1997:116), offers the concept of natural narrative, which is defined as “a sequence of two clauses which are temporally ordered: that is, a change in their order will result in a change in the temporal sequence of the original semantic interpretation" and “a method of recapitulating past experience by matching a sequence of clauses to the sequence of events which (it is implied) actually occurred".
Narrative is distinguishable from description – a telling of the ways things are. It is also distinguished from much expository writing and expression of opinion, which are often explanations of the way things are, or an argument for the way we believe things should be. So what makes a difference between a narrative and other types of discourse is the fact that a narrative is a text in which something humanly interesting has happened, or a significant change in the situation has occurred.
Narrative can be told, and, in some cases, do not require verbal language (as in the case of mimime); thus narrative form is medium-independent. Like any kind of formal organization, narrative form is able to exploit the particular characteristics of the media which it uses: for instances, film narrative or TV narrative will exploit the characteristics of those media; similarly, verbal narrative will exploit the characteristics of language.

1.4.2. Structure of narratives:

Fabb (1997:165) argues that narratives possess the macro-structure (or large-scale structure), which is one of the aspects of narrative form existing independently of language. A basic element of macro structure is the arc of many narratives from an initial and developing complication to a final resolution of that complication. Thus many narratives begin with something going wrong, and the narrative is brought to an end by the righting of that wrong. A narrative as a whole can consist of a number of sub-sequences of complication and resolution. The arrival of the resolution is often signaled by a practice which Labov & Waletzly (1967), cited in Fabb (1997), call “evaluation". Based on the analysis of several stories collected, Labov & Waletzly offer a skeletal structure of a natural narrative:

Abstract ( Orientation ( Complication ( Evaluation ( Resolution ( Coda
The elements of this structure can be further clarified as follows:

	Category
	Function
	Form

	Abstract
	Signals that a story is about to begin and draws attention from the listener; gives some idea what the story is going to be about.

Question: What, in a nutshell, happen?
	Normally a short summarizing statement, provided before the narrative commences

	Orientation
	Helps the listener to identify the time, place, persons, activity and situation (i.e. the “who, what, when, where" of the story

Question: Who was involved? When and where was this?
	Often characterized by past continuous verb forms and adverbs of time, manner and place. 

	Complication

(Or complicating action)
	The core narrative category providing the “what happened" element of the story.

Question: So what happened first? Then what happened?
	Realized by narrative clauses which are temporally ordered and normally have verbs in the simple past.

	Resolution
	Recapitulates the final events of a story.

Question: What finally happened?
	Comprises the last of the narrative clauses which began the complicating action.

	Evaluation
	Functions to make the point of the story clear, to ward off responses such as “so what?"
	Marked by a number of different linguistic forms, including evaluative commentary, embedded speech, comparisons with unrealized events

	Coda
	Signals that a story has ended; brings listener back to the point at which he or she entered the narrative.

Question: How does the story relate to us, here and now?
	No specific linguistic features, although frequently a generalized statement which is timeless in character. 


Table 2: Skeletal Structure of a Natural Narrative
(Toolan, 1998:137-138)

These six elements are not of equal importance. A fully formed narrative realizes all six categories, although many narratives may lack one or more components. However, at least the complication and the resolution are usually present because these are two most crucial elements that make up the basic storyline. What is more, the categories listed above are arranged in the sequence in which they would occur in a typical narrative, with the exception of Evaluation. Evaluation is situated outside the central pattern, and can be inserted in virtually any stage during a narrative. Toolan (1998) states that it is better to think of this sequencing as the “default" or simplest format; almost any pair of these elements can be reordered, and in the case of more sophisticated narratives, they often are.

1.5. Cohesion:

Cohesion refers to the formal links which exist between sentences. According to Halliday and Hasan (1976:4), cohesion refers to “relations of meaning that exist within the text, and that define it as a text". To be more specific, coherent texts are sequences of sentences and utterances which seem to “hang together" and contain what are called text-forming devices. These are words and phrases which enable the writer or speaker to establish relationships across sentence or utterance boundaries, and which help to tie the sentences in a text together. 

Cohesion differs from coherence. Coherence can be defined as “the procedures which ensure conceptual connectivity, including: (1) logical relations, (2) organization of events, objects and situations, and (3) continuity in human experience" (Hatim and Mason, 1990:140). It is understood as the quality of being meaningful and unified; it is the feeling that a text hangs together and makes sense, not just a jumble of sentences.

Cohesion and Coherence are similar in that both concern the way stretches of language are connected to each other. They are two interrelated aspects of discourse. Cohesion is seen as one of the ways of making a text coherent; it is a device for making conceptual relations explicit, but it is only a guide to or only the surface expression of coherence. Coherence is achieved on the basis of relevance, the co-operative principle, the shared knowledge between the addresser and the addressee, and cohesion as well.

Cohesion is a semantic relation, but it is realized through the lexico-grammatical system. Some forms of cohesion are realized through the grammar, and others through the vocabulary. The most comprehensive description and analysis of cohesive devices are introduced by Halliday and Has an (1976). They identify 5 different types of cohesive devices:  Reference, Substitution, Ellipses, Conjunction, and Lexical cohesion. Reference, Ellipsis and Substitution are grammatical cohesion in that they involve a closed-system items. Lexical cohesion is, as the name implies, lexical; it involves a kind of choice that is open-ended. Conjunction is on the borderline of grammatical and lexical since conjunctive items are grammatical, but some are lexical as well. These cohesive devices will be further analyzed in Chapter 3, in order to clarify how they are manifested in English fables. 

Chapter 2: The Generic structure of English fables
2.1. Introduction:
The existence of different genres of discourse as stated in the previous part has raised the question of what makes difference between them. A news article is different from a narrative, and similarly, a speech is different from a poem in terms of a variety of criteria. In fact, a given text may be assigned to belong to a genre on the basis of the presence of certain properties, one of which is its generic structure. The concept of "Generic Structure Potential" recommended by Hasan (1984) is proved to be an effective means for the discovery of the distinguishing characteristics that English fables as a genre of discourse own. 

"Generic Structure Potential" is an abstract category; it is descriptive of total range of textual structures available within a genre. It is designed to highlight the variant and invariant properties of textual structures within the limit of one genre; and to achieve this, the Generic Structure Potential must be capable of specifying the following facts about text structure as follows: 

( It must specify all those elements of structure whose presence is obligatory, if the text to be regarded as a complete instance of a given genre by the members of some sub-community. 

( In addition, it must enumerate all those elements whose presence if optional, so that the fact of their presence of absence, while affecting the actual structural shape of a particular text, does not affect that text's generic status. 

( The Generic Structure Potential must also specify the obligatory and optional ordering of the elements, including the possibility of iteration. 

It is required that the Generic Structure Potential should represent the overall structure of a genre, which, if not all, the majority of texts of that genre should follow and adopt. On the basis of the analysis of a variety of fables, this chapter is devoted to the finding of the generic structure of English fables. 

Generally, at the beginning of English fables, there exists a component that provides a brief introduction of the main characters that are about to appear constantly during the narrative and that sets the scene for the story to happen. This opening section of a story has been given different labels, for example Orientation (Labov 1972), Stage (Longarce 1976), Setting (Rumethart 1975), or Placement (Hasan, 1984). Different labels though they are, they share the same important function of orienting the reader and set the stages for what follows. In this research, this section will be referred to  as the Orientation, as suggested by Labov (1972). The Orientation is, thus, the first or opening part of a story. In the case of fables, it is an optional element: it may of may not exist in an English fable. Below are some instances of the opening section of some fables: 

(1) Once some wolves saw a fine flock of sheep in a field, and wanted to get at them. But they were afraid of the Dogs that stayed in the field and guarded the sheep day and night. 

(The Wolves, the Dogs and the Sheep). 

(2). Millie was a harvest mouse. She lived with her mother in a nest right in the middle of the meadow, in amongst the tall grass and great big ox-eye daisies. The nest was round, like a ball, with a little door on the side. Inside, it was lined with the softest thistle down, so it was snug and warm in the winter...

(Millie the Harvest Mouse)

(3). "Mother, may I go into the country today? You said I might go some day... I am big enough now to go out alone. Do let me go.", said Frisky, a young mouse to his mother...

(Visit of the Mouse to the Country).

The Orientation inherently exists in (1) and (2), but it does not in (3). What makes a difference between the Orientation and the other elements in the fable is the fact that the Orientation does not involve any specific acts; it merely helps to introduce the characters, and conventionalizes the time, the place and the space for the story. 

The Orientation is then followed by a series of specific events, which develop the content of the fable. They can be referred to as the Event Chain with three different components, namely Initiating Event, Sequent Event and Final Event. Unlike the structure of a detective story or a news reportage, in which the sequent event and even the final event is provided initially so as to create certain impression or attract the reader's attention, the events in fables are generally arranged in chronological order; to be more specific, one event is strictly followed by another in terms of chronological order, even when there are no explicit indicators of adverbials of time.

Fables may end with either the Final Event or a component that is referred to as Coda. This component provides a concrete verbal moral lesson that is withdrawn or inferred from the story. 

Putting these components together, the generic structure of an English fable can be recommended as follows: 

[Orientation]

(
Event Chain (Initiating Event - Sequent Event - Final Event)

(
[Coda]

Figure 3: Generic structure of the English fables.

Note: The square brackets in the figure indicate optional elements in English fables. The arrows show the logical sequence of each element. 

In comparison with the structure of a natural narrative suggested by Labov (1972) the generic structure of English fables lack some components, namely the Abstract and the Evaluation. It is proved through the analysis that in no fables can we see the Abstract. The English fables normally initiate with either the Orientation as in (1) and (2), or the Initiating Event as in (3). What is more, the Evaluation, in general, does not normally occupy a separated part. Rather it appears as "a variety of embellishments scattered through the text" (Toolan, 1998). Evaluative materials, if available, tend to be woven into complicating action sentences, or in the Even Chain itself. Labov (1972) regards this type of evaluation as "internal one". Another type of evaluation is "external" one, some typical expressions of which are: "This is an incredible story"; "This'll make you laugh", “I thought to myself "What am I going to do?” and so on. Such expressions hardly ever occur in the fables. As a result, the Evaluation is not a focus of attention in the analysis of the generic structure of English fables. 

For a better understanding of this generic structure, a thorough investigation on each component will be conducted in order to find out the lexico-grammatical patterns as well as the semantic features of English fables. 

2.2. The Orientation: 
Investigation on the opening section of English fables has shown three possibilities for this section in English fables: 

(i) The fable has no Orientation.

(ii) The fable's Orientation is included within the Initiating Event.

(iii) The fable has a separate Orientation which is set apart from the Initiating Event
In order to understand what option represents the best priority, the forty-five selected fables are analysed in terms of the presence or absence of the Orientation. Out of the 45 fables, 19 ones have not got the Orientation, which makes up 42.2%. Separate Orientation is present in only 8 fables (which equals 17.8%). The rest 18 fables are reserved for the second option, i.e. fables with Orientation included within the Initiating Event. These statistics can be illustrated in the following figure:
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Figure 4: Frequency of Occurrence of the Orientation in English fables 

Without an Orientation, a fable may initiate directly with the Initiating Event, which is normally a dialogue between characters. For example: 

(4)"What a slow fellow you are "said a Hare to a Tortoise one day.” I pity anyone who has to creep along as you do...” 

(The Hare and the Tortoise) 

This means that the Orientation does not contribute a vital role in the overall structure of English fables. It may be due to the fact that fables highly appreciate conciseness; as a result, the omission of the Orientation or the inclusion of the Orientation into the Initiating Event may effectively help to avoid unnecessary lengthy structure.

The Orientation of the fables will be analyzed in terms of its lexico - grammatical features and semantic features.

2.2.1. Lexico - grammatical features of the Orientation:
Typically, the orientation can be lexico - grammatically realized in the form of a (set of) declarative sentence(s). Undoubtedly, the size of the Orientation must be in harmony with the overall shape of the fable. As a fable is generally proved to be a short and concise story, its Orientation appears to be fairly brief. As a result, the Orientation normally occurs in one or two sentences, like:

(5). A man once owned a beautiful black horse and a very ugly donkey. The horse always had plenty to eat and was well groomed, but the donkey was very poorly cared for... 

(The Horse and the loaded Donkey).

(6). There was once a terrible war between the birds and the beasts. For a long time, it was doubtful which would win.... 

(The Birds, the Beasts, and the Bat) 

In these initial sentences, there normally exists a temporal adjunct, such as "once", "one day" "one warm day". This differs from the case of fairy tales, which usually has "Once upon a time” or “Long time ago". These expressions suggest a time far removed from the current moment, implying mysterious and fairy elements may occur. The simpler temporal adjuncts "once" "one day" imply the actual happening of the events. 

Apart from temporal adjuncts, locative adjuncts also mark their presence in the Orientation. For example:

(7) A tribe of Indians lived near a river. One winter, the weather was very cold, and many of them died....

(The Ice King)

In addition to temporal and locative adjuncts, the main characters are introduced in the form of a nominal group consisting of an indefinite article (a/an) and a head noun. Looking back at (4), we see that the three main characters are a man, a horse and a donkey.  A similar example is: 

(8). A lion one day put his paw upon a Mouse who was picking up some crumbs that he had dropped.....

 (The Mouse and the Lion). 

Last but not least, in accordance with the narrative style, past tense is used to refer the story's events as a past -time activity. 

All these examples, from (4) to (7), illustrate the Orientation as a separate part from the Event Chain. It is, however, proved by the analysis that option (ii), that is - the Orientation is included within the Initiating Event, and occurs with higher frequency than option (iii). The opening section in this case, however, possesses similar lexico - grammatical features as the separate Orientation. Such features associated with the Orientation as temporal and locative adjuncts, past tense verbs and the presence of indefinite articles in noun phrases can be exemplified as follows: 

(9). One warm day a Dog lay down under a tree in a field, and was soon fast asleep. In a little while, a wolf came out of the woods and was about to seize him and eat him up. 

 (The Dog and the wolf) 

The only one difference is that these opening sections, on the one hand, set the scene for the story to happen, and on the other hand, represent the Initiating Event of the whole Event Chain. 
2.2.2. Semantic analysis of the Orientation: 
The Orientation of the narrative, in general, and of fables, in particular, simultaneously serves two functions: one is to introduce the main characters that are to be present in the story, and the other is to provide the setting or environment in which the characters are involved and interact with one another. Let us consider the following examples: 

(10). A horse, in the early spring, was turned into a pasture of fresh grass. He was enjoying himself very much when a hungry wolf spied him....

(The horse and the wolf). 

(11). An old cat was in a fair way to kill all the Mice in the barn. One day mice met to talk about the great harm that she was doing them.

(The mice and the cat) 

Clearly, the main characters in (10) and (11) are "a horse"/ "a wolf", and "an old cat" /"all the Mice", respectively. They are put in a situation in which each one is against another, the result of which is a war between them: a wolf is going to attack a horse, and a cat is going to kill all the mice in the barn. The spatial locations of the events are "a pasture of fresh grass" and "in the barn". 

One typical features that fables own is the presence of several indefinite articles at the beginning part (Orientation) of each fable. The co-occurrence of indefinite articles in both the noun phrases representing main characters (a horse, a wolf, an old cat, etc) and the temporal and locative adjunct (a pasture, a fair way, a field, etc.) indicates that there is no presupposition in the linguistic sense in the fable's Orientation; the Orientation does not require prior knowledge for the readers to understand them. Everything from participants to circumstances is general, happening some time in our real world. This semantic feature can be named as “character particularization". What achieves particularization is precisely the contrast between those singled out by mention, and those left aside unmentioned. From (10) and (11), it can be inferred that there is "a horse" out of  horses, "a hungry wolf" out of wolves  or "an old cat" out the whole species of cats.

A particularized character may or may not be assigned certain characteristics. In the case of fables, the explicitly assigned characteristics are mostly physical ones, such as "a beautiful black horse", a "very ugly donkey" "three little fish", "a young mouse" and so on. On the other hand, characteristics of the characters' personalities are hardly ever mentioned explicitly. In no cases can we see such expressions as "an arrogant hare" or “a cunning fox". Characters" personalities are assigned prototypically and can only be inferred from reading the whole story. 

As stated in (1.3.), fables are short stories typically having animals as main characters. Therefore we need some further investigation and analysis on this special type of characters. 

Animals appear in fables are numerous, ranging from such a small species like an ant or a gnat, to a big one like an elephant; from an innocent lamb to a cunning fox. These animals are personified so as to have thoughts and act like human – beings. They have their own thinking and are capable of expressing their own attitudes in the verbal language. In other words, they act as if they were real human – beings. 

Several types of animals are present in English fables, and each of them  possesses some stereotyped characteristics. A summary of the assigned characteristics of animals as characters  in the fables is illustrated as follows: 

	Hare: coward/ innocent/ arrogant 
	Lamb: innocent/ miserable

	Mouse: coward / innocent /wise
	Sheep: innocent/ foolish

	Wolf : cunning 
	Deer: innocent/ foolish

	Fox: cunning/wise
	Tortoise: slow /persistent/ stupid 

	Cat: aggressive
	Lion: Powerful /wise


One species may represent different characteristics in accordance with different partners that co-occur in the same story. 

Apart from animals, human-beings are also present in fables. They can be a shepherd boy, a hunter, an woodman, a miller, etc., but the most frequently present is the farmer, who is regarded to be fairly simple, but extremely kind and knowledgeable. The farmer in "The Farmer and His Three Sons” by Murry is a typical instance. He had been working hard all his life, and, when he was going to die, he teaches his three sons to value labour as a precious thing in life and a steady way to lead to wealth and happiness. His lesson is simple, subtle but very profound. It should be noted once again that the characteristics attributed to main characters are not presented in the Orientation of the fables. These will be made clear thanks to the reading of the whole story. 

2.3. The Event Chain: 

2.3.1. Lexico-grammatical features of the Event Chain:
Unlike the Orientation and the Coda, which play as optional roles in English fables, the Event Chain is an indispensable part in a story, and particularly a fable. It provides the "skeleton", or the main content, for the fable. It consists of three different components, namely Initiating Event, Sequent Event and Final Event. There are occasionally indications of the borderlines among these elements.

Let us start with the first element, i.e. the Initiating Event. In short fables, the Initiating Event tends to be included within the Orientation, and they two are expressed in one sentence:

(12) A fox saw a trap lying in his path, and stopped to look at it...






(The Fox who lost its tail)

In longer fables, the Initiating Event appears in two or three sentences, each of which serves one semantic function. Let us consider this example:

(13) (A glass full of nuts stood on the table)

        (i) Alberts, who was very fond of nuts, saw it

        (ii) He climbed upon the table, and thrust his hand into the jar, grasping a whole handful.

        (iii) He tried to pull his hand out, but the jar was too narrow for his fist.






(The Boys and the Nuts)

In this example, (i) acts as the background for the main event to happen; it refers to an action prior to the key event; (ii) represents the key action that takes place, and (iii) presents the problem that is caused by the key action and is going to be dealt with in the next part, the Sequent Event.

The Sequent Event develops the content of the story. Sentences describing the Sequent Event are typically connected to each other by conjunctions expressing temporal, causal, additional and adversative relations.

(14) Then, to show that he did not care for it, he whisked his tail into it. But the trap was too quick for him, and his tail, of which he was so proud, was snapped off in a moment.

(......) At last he thought that if the other foxes would only lose their tail, too, he might then be in the fashion. So he called them together....







(The Fox who lost its tail)

In the Sequent Event, there normally exists dialogues, which, on the one hand, present the interactions between characters, and on the other hand, develop the content of the story. For example:

(15) “ Who is there?" he asked.

“Dear wolf, it is I," cried the fox; “and I am so glad that you have come. You will help me out, I am sure."

“Poor little foxie!" said the wolf; “how did you get down there? How long have you been there? It must be very damp so deep down in a well like this."







(The fox in the well)

Generally, the simple past tense is used in the narrator’s discourse (said, asked), whereas the tense used in the characters’ discourse is in accordance with the actual time the verbal action takes place.

Last but not least, the size of the sentence is another outstanding lexical-grammatical feature of the Sequent Event, in particular, and the Event Chain, in general. Despite the fact that compound and complex sentences account for a considerable part in English fables, the clauses that make up these compound and complex sentences are relatively short. This is proved by the high density of verbs appearing in fables.

(16) While he stood knee-deep in the water, and was thinking only of his fine horns, a Lion saw him and came leaping out from the tall grass to get him...







(The Deer)

The Sequent Event is then followed by the Final Event, which either ends the Event Chain or ends the story itself, if there is no Coda. Sentences describing it often take simple past tense. What is more, there is sometimes a temporal  at the beginning of these sentences:

(17) And, for the rest of the evening, Millie had the most wonderful party she could ever remember. She felt so happy she thought she really might burst.







(Millie the Harvest Mouse)

(18) At last, the war was over. The bat was hated by beasts and birds. Both made war upon him. He was obliged to slink off and hide in dark places during the day, never showing his face until dusk.







(The Beasts, the Birds and the Bat)

(19) Then the wolves came down into the field and soon made an end of the sheep.







(The Wolves, the Dog, and the Sheep)

“And" in (17), “at last" in (18) and “then" in (19) signals the shift from the Sequent Event to the Final Event, ending the content of the stories.

2.3.2. Semantic features of the Event Chain. 
 Semantically, all the elements of the Event Chain are arranged in chronological order, so that a fable usually progresses along a one- way track. It means that A is presented before B, because A happens (in the story) before B; or in other words, the order in which the information is presented is irreversible; otherwise, any changes in the sequence will make the whole story incomprehensible, and thus, unacceptable. Let us now analyze the Event Chain of a typical fable: 

(20).  
(i) A dog, with a piece of meat in his mouth was, crossing a brook. 

(ii). As he look down into the clear, smooth water, he saw his shadow there, and thought that is was another dog with a bigger piece of meat. 

So he dropped what he had, and Jumped into the water to get the other piece. 

(iii). But he did not find another dog there, and the meat which he had dropped sank to the bottom, where he could not get it again.

(The Dog and the Shadow).

In the above example, (i) represents the Initiating Event of the story; (ii) functions as the sequent event, and (iii) as the final event. Logically and semantically can not change its position with (ii) so that (ii) acts as initiating event, and neither can (iii). Semantic relations are realised by temporal Adjuncts, such as one day, once, at last, etc., or by conjunctions. Causal relationship (expressed by "so"), adversative relationship (expressed by "but"), and additional relationship (expressed by "and") appear in (20). All of these help to make up a complete and comprehensible Event Chain. It should also be noted here that such adjuncts and conjunctions are optional elements, which may be absent in a story. 

As fables are written in such a way that everyone can easily comprehend them, simplicity is proved to be an essential requirement, and this represents one semantic feature of fables. Each component of the Event Chain is subjected to the simplification. This may be manifested in the linguistic patterns presented during the fable. The syntactic structures are short and simple, the verbs are just ordinary ones expressing the main actions happening in the text, the noun phrases tend to be just basic ones which consist of merely a head noun and or an indefinite article; what is more, pronouns are frequently made use of for the sake of simplicity:
(21). At last they thought of a plan to get rid of the Dogs. 

They sent words to the sheep, and said "The Dogs are not your friend; they are your masters and want to keep you from being free. We are your true friends. Only send the Dogs away, and trust us, and you will see how well we shall all live together and how happy and free you will be". 

The foolish sheep believe them  and sent the Dogs away.
Then the wolves came down into the field and soon made an end of the sheep. 

(The Wolves, the Dogs and the Sheep). 

2.4. The Coda:

Fables are, on the one hand, to create a laugh, but yet, on the other hand, to convey instructions or teach morals under a merry guise. These morals can be either explicitly presented as a separate part in fables or inferred through the overall plots of the fables.

Among the 45 fables under investigation for the generic structure, the Coda is absent in 37 ones (82.2%), whereas only 8 fables (17.8%) have the Coda. The correlative occurrence of the explicit Coda in comparison with implicit Coda is illustrated in figure 5 below. 
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Figure 5: Frequency of occurrence of the Coda in English fables. 

The figure proves that the majority of English fables do not have the Coda. As we know, a fable in generally written to the best of its simplicity, so that everyone, from a small child to an adult, can easily comprehend them. As a result, the structure of fables is, normally, relatively simple with only one incident. Thus, it is not so difficult to make out the meaning that a fable would like to convey. Whether these morals mark their presence at the end of fables or not does not affect the fact that there is always a moral lesson conveyed in fables The presence of the Coda merely serves to make the morals more concrete and easier to understand. 

Therefore, the Coda, i.e. the moral, represents an optional element. This means that a fable may end with either the Final Event of the Event Chain or the Coda. Further investigation will be made on the basis of the presence of explicit Coda in fables.

2.4.1. Lexico - grammatical features of the Coda.

In the case of fables, the Coda, if explicitly presented, always occupies the final position of the story. Typically, causal conjunctions such as "thus", "therefore", "so" act as an explicit markers for the moral that is to be provided thereafter. Let us consider this example: 

(22) Thus, by being so greedy, he lost all that he had, and was obliged to go without his dinner.

(The Dog and the shadow)

The Coda may also be manifested in the form of a clause of condition. The stereotyped motif for this structure is: Condition ( Result. Below are some examples:

(23) "It is so with some men and children. When they have made up their minds to do wrong, they are sure to find some sort of excuse for it.

(The Wolf and the Lamb)

(24) When people do as their enemies ask them to do, they may expect to fare as these poor sheep fared. 

(The Wolves, the Dogs and the Sheep) 

(22), (23) and (24) are examples of the narrator's remarks on the moral withdrawn from the story. The Coda does not only appear as the narrator's direct comments, but as the character's opinion about his/her case as well.

(25). The miller was angry and ashamed. He said, "There! I have tried to please everybody and have only made a fool of myself. After this I shall do as I think best and let people say what they will.

(The Miller, his son and their Donkey) 

(26) "Ah me!" cried the Deer. "The things which pleased me most will now cause my death, while the things, which I thought so mean and poor, would have carried me safe out of danger". 

(The Deer) 

Whereas the Orientation and the Event Chain are presented as past time actions, and thus the past tense is used, the Coda tends to make use of the Present Tense to convey the moral lessons.

In Aesop's fables, the Coda occupies a separate space at the end of the fable and is realized by a concise complete sentence. For example: 

(27) Little friends may prove great friends. 

(The Mouse and the Lion)

(28) It is easy despise what you cannot get. 

(The Fox and the grapes) 

(29) Everyman should be content to mind his own business 

(The Seagull and the Kite) 

2.4.2. Semantic analysis of the Coda:

The Coda is the final part of a fable. It signals that the story is coming to an end, and there is nothing more going to happen thereafter.

The eventual aim of a fable is to present or convey a moral lesson to the reader or listener, even though this lesson is explicitly or implicitly presented. Fables are brief stories which take abstract ideas of good and bad, wisdom and foolishness, and make them concrete. These ideas can certainly be inferred from the content of the story; however, it is the Coda that functions to make these ideas more comprehensible for the reader or listener. Supposing that there is no such a Coda in “The greedy dog" as in example (22), the reader can still acquire the lesson of valuing what they have; however, the presence of the Coda makes the moral lesson clearer for the reader.

The moral lessons conveyed in fables represent good pieces of advice for human-beings to conform to, so as to behave rightly and wisely under a specific circumstance.

2.5. Concluding remarks:

In short, a typical fable is proved to comprise three main components, namely the Orientation, the Event Chain, and the Coda. Each of these possesses its own lexico-grammatical and semantic features illustrated as follows: 

· The Orientation is characterized with the presence of locative and temporal adjuncts, the occurrence of indefinite noun phrases. Semantically, the Orientation serves to introduce the main characters and set the scene for the story.

· The Event Chain is characterized as a sequence of events taking place in the chronological order; sentences realizing the Event Chain are connected to each other by a number of conjunctions.

· The Coda is presented at the end of the fables in the form of the narrator’s comments or conclusions withdrawn from the story, or the main character’s remarks. It functions to make the moral lesson conveyed by the fables explicit, and thus easier for the reader or listener to comprehend.

However, the investigation has revealed some possibilities of absence of one or two components. Except for the Event Chain, which is the “skeletal" part of the story, the Orientation or/ and the Coda may be omitted from the generic structure.

Chapter 3: ANALYSIS OF COHESIVE DEVICES IN ENGLISH FABLES

 Cohesive devices play an indispensable part in forming a comprehensible text, in general, and of course, a fable as a genre of discourse, in particular. This chapter focuses on the description and analysis of cohesive devices manipulated in English fables so as to find out the most outstanding features in the manifestations of these devices in English fables.

3.1. Reference:
The term “reference" means  that a participant or circumstantial element introduced at one place in the text  can be taken as a reference point  for something that follows. If a single sentence is taken out of context  and presented in isolation, it is likely to be difficult in some way to  interpret its exact meaning due to some ambiguous elements. However, if the sentence is put  in its context  and in combination with others, the  question is quite straightforward. Let us consider the following examples:

(30). He was very sad, for how could he  make a living  for his family without an ax? Besides,  he had no money with which  to buy a new one.

                                                                        (The Woodman  and His Ax)

Without reference to the preceding  and following sentences, we can hardly define who  was  “he", why “he" was so sad and why an ax was so important for him. Put in its context, the meaning of the fragment becomes clear:

(31).  One day a poor woodman lost his ax. He hunted all day, but he could not find  it. He was very sad for how could he  make a living  for his family without an ax? Besides,  he had no money with which  to buy a new one.

                                                                        (The Woodman and his ax)

It is not difficult to understand that “he" refers to “a poor woodman”, and thus an ax was very important for him, and “he" was sad because he lost his ax and could not find it.

Halliday and Hasan (1976) identify 3 types of referential  cohesion - personal, demonstrative and comparative. These various devices enable the writer or speaker to make multiple references to people and things written in a text. 
The use of all the three types of reference in English fables can be elaborated in more details as follows:

3.1.1. Personal reference:

Personal reference items are expressed through pronouns and determiners. They serve to identify individuals and objects that are named at some other  point in the text. The category of personals includes three classes of personal pronouns, possessive adjectives and possessive pronouns. All these can be found in English fables:

(32). One day a lamb went  down to the brook to get a drink. A Wolf  saw him and wanted to quarrel  with him so as  to have a good excuse for eating him up...

                                                                               (The Wolf and  the Lamb)

(33). Millie was a harvest mouse. She lived with her mother  in a nest right in the middle of the meadow...

                                                                               (Millie the Harvest Mouse)

(34). I found an ax in the road. It may be yours.
                                                                               (The Woodman and his Ax )

“Him" in (32) , “her" in (33) and  “yours" in (34)  all refers back to the items that  were stated beforehand- a lamb , a mouse and an woodman, respectively.

However, the most outstanding feature of personal reference in English fables is the presence  of  pronouns  in all the three types of person: first  person, second person and third person. Fables are typical  of having animals as characters, as stated in the previous part, thus this raises the necessity of using reference items for the nouns denoting these animals. It is not  surprising that human personals (such as he , she)  are used to represent animals, which are conventionally regarded to be non-human  creatures . Consider the two examples:

(35). Once upon a time a Fox fell into  a well. He  was not hurt by his fall. As there was little water in the well, he was in no danger of drowning, but he could not get out...

                                                                               (The Fox in the well)

(36). An old cat was in a fair way to kill all  the Mice  in the barn. One day the Mice  met to talk about the great harm that she was doing them . Each one told of some  plan by which to keep out of her way...
                                                                               (The Mice and the Cat)

It is not difficult to interpret that “he" in  (35)  and “she" in (36) refer  to “a fox"  and “a cat" respectively, which are introduced in the first sentence in each example.

Pronoun “it" is hardly ever seen to denote animals in the fables. This can be explained  by the fact that fables are stories that convey  moral lessons to the listener or reader, so  all the characters are personified, and thus they bear human personality. As a result,  3rd  person pronouns  “he" and “she" together with their possessive adjectives and object pronouns are used in  almost every case to represent the characters of the fables.

This is not the case in Vietnamese. In Vietnamese narratives, particularly in fables, the pronoun “nã"  is normally used to represent an animal.

Secondly, analysis  of the proportion of  3rd   personal references in comparison  with 1st  and 2nd personal references also  reveals a quite surprising  result. Naturally, fables take the form of heterodiegetic narrative, and the story is narrated by a narrator who is not present as a character in the story . Thus, third person pronouns are supposed to dominate the 1st and 2nd  pronouns. However, fables also fall within the category of prose, and as a form of prose, they involve the characteristics of conversational language, or in other words, characters" discourse. Characters" discourse  is apparently manifested in the dialogues, and it is the high frequency of the dialogues in the fables that results in the high proportion of 1st  and 2nd  person pronouns. Consider the following exchanges between two characters :

(37). “See here, you lamb! How do you dare to muddy the water that I am about to drink?"

         “How can I  muddy it?", said the Lamb. “You are higher up the stream than I am, and the water runs away from you, towards me."

            “Well, you called me names last summer", said the Wolf, “and now I am going to punish you for it".

            “Last summer?," said the Lamb. “That was before I was born, and how could I call your names?"

            “At any rate," said the Wolf, “ you  are trying to make out that I am a fool, and I won’t stand that, from you and anybody else"...

                                                                               (The Wolf and the Lamb)

A look over this extract shows us that the 1st  and 2nd  person pronouns outnumbers  the 3rd  person pronouns. Similar dialogues occur quite  often in other fables.   

A comprehensive  analysis of  the chosen  fables indicates that 1st and  2nd  person pronouns account for 53%, and the rest  47 % is reserved   for  3rd  person pronouns. 

3.1.2. Demonstrative  reference:

   Demonstrative reference is expressed  through determiners and adverbs. These items can represent a single word or phrase, or much longer chunks of text –ranging across several paragraphs. Halliday and Hasan (1976:57) categorizes demonstratives  as neutral  and selective. Neutral demonstrative consists of  only “the", whereas selective group includes this/that/these/those (as participants) and  here/now/there/then (as circumstances).  Demonstrative reference contributes a considerably important proportion in creating cohesion between sentences. The use of  “the" in English fables will be discussed in more details as follows.

    “The" is a specifying agent serving to identify  a particular  individual or subclass within the class designated by the noun; it signals to the reader  or listener that “you know  which one(s) I mean". For example:

(38). He had in his hand a bundle of seven sticks.(...) The father untied the bundle and gave each son a stick.






(The Father and his Sons)

(39). A  glass  jar  half  full of  nuts stood  on  the  table. Albert,  who  was  very  fond  of nuts, saw it. He climbed up on the table and thrust his hand into the jar..."

                                                        
(The  Boy and  the  Nuts) 

The underlined “the"  in the two  examples  serve as  anaphoric reference,  which  indicates that  “the bundle of sticks" and “the jar"  are specific and identifiable  thanks to the items introduced in the preceding part of the texts.

 “The" reference may be exophoric  or endophoric. Only endophoric reference, according to Halliday and Hasan, is cohesive. Exophoric reference  contributes to the creation of text in that it links the language with the context of  situation ; but it does not contribute to the integration of one passage with another so that the two together form part of the same  text. Thus, exophoric is not textually cohesive. 

The function of the definite article “the" can be summed up by saying that it is a non-selective deictic. Its meaning is that the noun it modifies has a specific referent, and that the information required  for identifying  this referent is available. It does not contain that information in itself; it is the “definite article"  in the sense that its function is to signal  definiteness, without saying where the information is to be located. Whenever the information  is contained in the text , the presence  of  “the" creates a link between  the sentence in which it  itself  occurs that containing the referential information; in other words, it is cohesive.

Apart from neutral demonstrative “the", four selective demonstratives as participant  also occur  quite often in English fables.                             

(40). I have tried  to  please anybody  and  have only  made  a fool of  myself. After  this  I  shall do as I think best and let people say what they will.

                                                                  (The Miller, his son  and  the donkey)  

(41). Every  foot  of  soil  was turned  by  the  plow or  by  the spade. It was next  harrowed and raked, but no treasure was found. That  seemed very strange.

                                                                  (The  Farmer and  his  three  sons)

(42). The tanner used  the donkey  to carry  hides. These were heavy and  bad-smelling...

                                                                   (The Donkey  and  his  masters)  

(43). “Did you  never think  how  very  useless  your  tails  are ? (..)I, for one, am  in favour of cutting them off. Let us all get rid of those useless burdens".

                                                                   (The  Fox  who  lost  his  tail)

There are four other demonstratives, namely  here/ there/ now/ then.

(44). “Friend Goat" said he “come down into the field. You can get all the sweet grass here that you can eat". 

                                                                   (The  Wise Goat )  

(45). But when he came to the  goal at the foot of the mountain, the tortoise was already there.
                                                                    (The Hare and  the Tortoise) 

(46). “Don’t you see how thin I am? I am not fit for you to eat now."

                                                                    (The Dog  and  the  Wolf) 

As reference items, “here" and “there"  closely parallel “this" and “that", respectively. The meaning of “here" and “there" in the  previous examples is anaphoric and locative: “here"  refers to “the field", and “there" refers to “ the goal at  the foot of the mountain". The use of   “now"  in (46)  infers the meaning of “this state of affairs  having come about", whereas the temporal  demonstrative “then"  implies anaphoric reference to time, the meaning of which  is “ at  the timepist referred to".

3.1.3. Comparative reference:

Comparative reference is expressed through adjectives and adverbs, and serves to compare items within a text in terms of identity or similarity. Comparatives set up a  relation  of contrast. Halliday (1994:316) states that  “ In comparative reference , the reference still signals “you know which" ; not because the same entity is being referred to over again but rather because there is a frame of reference – something by reference to which what I am now talking about  is the same or different, like or unlike, equal or unequal, more or less". Comparative reference includes such expressions as the same, another, similar, different, as big , etc, and related adverbs as likewise, differently, equally...
In English fables, comparative reference accounts for the smallest portion in comparison with other types of reference. Some illustrations for the use  of comparative reference are given below:

(47). A Dog, with a piece of  meat  in his mouth, was crossing a  brook. As he looked  down into the clear, smooth  water , he saw his shadow  there, and  through that it was another  dog with  a bigger piece of  meat. 

                                                                          (The Dog and  the Shadow)                 

(48). Matilda  closed  the lid of  her  box. “I bet she's never given any  of  you  such nice expensive  sweets.
                                                                          (Millie the Harvest  Mouse)

(49). He  eats  as much meat as  a dozen  small dog, and  smaller dogs  would take as  good care of your sheep as he.

                                                                          (The Shepherd  and  the Dogs)  

(50). You’re  trying  to make out  that  I am a fool; and I won’t  stand  that  from  you  and  anybody  else.

                                                                          (The Wolf  and  the  Lamb) 

(51). The old  fox  went to ward  a large  farmhouse. He stopped  suddenly in the  path and waited; then he ran on quickly. Reynard followed. He stopped at the same place where the old fox had stopped.

                                                                          (The young  fox)

“Else" in (50) is distinguished not only by its unique position in relation to what  it modifies – following instead of preceding , but also by the fact that it can accompany only a general  noun and adverb like someone, nothing, everywhere, etc.

3.1.4. Concluding remarks on Reference:

In order to examine which type of reference accounts for the most outstanding number in English fables, references as cohesive devices are listed and sorted out. Out of the total number of 807 references recorded in the 25 chosen fables, 496 references are personals, 266 ones are demonstratives, and the rest 45 ones are comparatives.  Comparison among the 3 types of reference as cohesive devices has brought about this figure. 


Figure 6: Analysis of three types of reference in the English fables

It is obvious through the analysis that personal reference takes the first priority in the choice of reference, whereas comparative references do not make a good contribution in the cohesion of fables. The table shows that personals account  for the majority of all the references. This is due to the fact that fables are subjected to narrative text type, in which animals as main characters talks and takes actions. Thus, personals are made use of to refer  back to a mouse, a lion, a farmer, a wolf, etc. that were stated in the previous parts of the 

texts. The demonstratives, of which “the" is mostly used, take the second high percentage . 
In short, reference, in general, together with its three types, in particular, contributes a greatly  important  role in the creation of cohesion within a text. Though they occur with different density in the text, they all serve to be helpful cohesive ties and mark their notable presence in English fables.

3.2. Substitution:

Substitution can be defined as the replacement of one item by another. Substitution is a grammatical relation- a relation in the wording rather than in the meaning. According to Halliday and Hasan (1976), substitution is “a relation on the lexico-grammatical level, the level of grammar and vocabulary, or linguistic form".

Substitution consists of three types-nominal, verbal and clausal, the realization of which in English fables is demonstrated in more details in the following part:

3.2.1. Nominal Substitution:

In nominal substitution, the substitutes one/ ones always function as Head of a nominal group, and can substitute only for an item which is itself Head of a nominal group. For example:

(52). He  was  very  sad , for  how  could  he  make  a  living  for  his  family  without  an ax? Besides, he had no money  with which to buy a new one...

                                                                          (The Woodman and his ax)

(53). One morning, two goats, a black one and a white one, reached the opposite ends of the bridge at the same moment.

                                                                          (The  two Goats)                                                                            
In fables, nominal substitution tends to appear in the narrator’s discourse; the substitute one/ ones presupposed some noun that is to function as Head in the nominal group. The meaning is “the noun to fill this slot will be found in the preceding text (occasionally else where)". “One" in (52) and (53) is used to substitute  for an ax and a goat, respectively, which are stated in the preceding part.

3.2.2. Verbal  substitution: 

The Verbal substitute in English is “do", which operates as Head of a verbal group, in the place that is occupied by the lexical verb; and its position is always final in the group.

(54). “No, I will not let  you  go" , roared  the  Lion.

        “ Please do", cried  the frightened mouse.

                                                                          (The Mouse and the Lion)

(55). “Come and dine with me tomorrow", said  the crane.

        “ Thank you", said  the Fox; “ I’ll do so with great  pleasure".

                                                                          (The Fox and  the Crane )

(56). “Do you really wish to go with us?", asked the ducks as they came to the ground near the Tortoise.

        “I  surely do", replied the Tortoise.

                                                                          (The Tortoise and  the Ducks) 

The first “do" in (54), substitutes for “let me go"; that in (55) substitutes for “come and dine with you tomorrow"; and the final "do", in (56), substitutes for “really wish to go with you". All these three examples, represent  the  dialogues between the characters, and the verbal substitute “do" extends across sentence boundaries. It,  on the one hand, serves to shorten the sentences so as to avoid unnecessary redundancy; on the other hand, it functions to link the two sentences by anaphora, exactly in the same way as the nominal substitute “one". “Do" here substitutes for the whole of  what is called the “predicate" in a Subject – Predicate analysis – the predicator (the verbal group itself), minus its auxiliaries, together with any complements and adjuncts that are present. Verbal substitution is mostly present in the dialogues between characters, that are the characters' discourse. The frequent occurrence of dialogues between  characters in English fables makes good opportunity for the use of verbal substitution, in comparison with other types of substitution.

3.2.3. Clausal substitution:

Clausal substitution means that what is presupposed is not an element  within the clause but an entire clause. “So" and “not" are used as substitutes in clausal substitution. For example:

(57). “Is he tired of us already?", the raven asked.

         “No, I don’t think so".






(The happy family)


“So" presupposes the whole clause of “he is tired of us already", and thus functions as a clausal substitute. Clausal substitution, however, is quite rare in English fables. 

3.2.4. Concluding remarks on substitution:

In short, substitution is a quite popular phenomenon in English fables. Dialogues between characters make good condition for the occurrence of verbal substitution, whereas nominal substitutes are mostly present in the narrator’s discourse. What is more, each type of substitution occurs with different density. Nominal substitution and verbal substitution seem to be the dominant types, compared with clausal one.

3.3. Ellipsis:
Ellipsis, in its simplest sense, can be defined as the omission of an item. To be more specific, ellipsis occurs when some essential structural element is omitted from a sentence or clause, and can only be recovered by referring to an element in the preceding text. It contributes  to the semantic structure of the discourse. Just as substitution, ellipsis sets up a relationship that is not semantic but lexico-grammatical- a relationship in the wording rather than directly in the meaning. In other words, ellipsis and substitution are regarded as different manifestations of the same underlying relation.

Similar to substitution, there are three types of ellipsis- nominal, verbal and clausal.

3.3.1. Nominal ellipsis:

Nominal ellipsis means ellipsis within the nominal group; that is, the Head noun in the nominal group is omitted and one of the other elements will take the function of the Head.

Let us consider the following discourse fragment:

(58). ...The second was wise sometimes, but the third was never wise...

It is impossible to identify what “item" was “the second" and “the third" . Things become clear when we refer it back to the previous sentence/ clauses:

(59). Three large fish lived very happily in a pond which few  people  ever  passed.  One of these fish  was  always wise, the second  was  wise  sometimes, but the third  was never wise.
                                                                          (The  Three  Little  Fish) 

The omitted noun here is “fish", and “the second" refers to “the second fish", “the third" refers to “the third fish" , those who were introduced in the first sentence. Thus, an elliptical nominal group necessarily requires that there should be available, from some source or other, the information  necessary  for filling it out. Normally, the source of information is a preceding  nominal group. Commonly, an elliptical nominal group may always be replaced by its full, non- elliptical equivalent, either in simple form or in expanded, partitive form.

3.3.2. Verbal ellipsis:

Verbal ellipsis means ellipsis within the verbal group. For example:

(60). Are you afraid of a lion? I am not. There is nothing that I should  like better  than  to  meet one.

                                                                          (The Hunter  and the  Farmer) 

(61). “Do you ?", said the Tortoise. “Suppose we run a race to the foot of yonder  mountain. Slow as I am, I will beat you".

       “What a boaster you are !", said the Hare. “You know very well that you cannot..."

                                                                          (The Hare  and  the Tortoise) 

“I am not" in (60) is interpreted to stand for “I am not  afraid of a lion", similarly “cannot" in (61)  is the verbal ellipsis of  “cannot beat me" . The full form and the elliptical one are both possible; elliptical form, however, is preferable in these cases for the sake of neatness. 

3.3.3. Clausal ellipsis:

In fables, clausal ellipsis tends to occur in yes/ no question-answer sequence, like in (62) below:

(62). “Did you ask Mr. White to reap the grain?", said the farmer.

        “Yes,", replied his son, “and he promised to come"






(The Lark and the Farmer)

The ellipted answer “Yes" presupposes the whole clause of “Yes, I did ask Mr White to reap the grain".

3.3.4. Concluding remarks on ellipsis:

Thanks to the existence of a number of dialogues in English fables, ellipsis occurs quite frequently. Just like substitution, verbal and clausal ellipsis occur more frequently in the characters" discourse than in the narrator’s, since the language of the animals (as characters) are simple and brief.  As a result, verbal and clausal ellipsis takes higher frequency of use than nominal one. 

3.4. Conjunction:

Conjunction is another  type of cohesive relation in  the grammar. Conjunction, in nature, is rather different from the other cohesive relations, from both  reference, on the one hand, and  substitution and ellipsis, on the other. It does not  function  to  remind  the reader of previously mentioned  entities, actions  and  states of affairs. In other words, it is not  what linguists call an anaphoric relation. Conjunctive elements are cohesive  not in themselves, but, indirectly, by virtue of  their specific meanings. They serve as cohesive devices because they signal  relationships  that  can only  be fully understood through  reference to other parts of the  text.

Short  and simple as the structure of English  fables  are, they  still make a lot use of  conjunctions. All the four different  types  of conjunctions  categorized  by Halliday and  Hasan (1976), are found in this genre of  discourse. Analysis of each type of conjunction is demonstrated as follows.

3.4.1. Additive:

By “additive"  we mean  that  these  conjunctions  serve to present  additional  information. The additive  relation can be expressed by various words and expressions, such as: and, nor, or, else, furthermore, that is, in other words, for instances, etc. However, “and" is proved to be the dominant additive conjunction manipulated in English fable. The use of “and" needs further  clarification.

Cohesive relation expressed by “and" at the beginning of a new sentence is somewhat different  from  coordination  proper , although it is no doubt derivable from it. The coordination  relation  which is represented by the word “and" may obtain between pairs (or among sets) of  items functioning more or less  anywhere in  the structure of  the language. They  may  be nouns, or nominal groups; verbs, or verbal groups; adverbs, or adverbial or prepositional groups; or they may be clauses. A pair or set  of items which are joined by coordination function as a single COMPLEX element of structure: as noun complex, nominal group complex, verbal  group  complex, clause  complex, and so on. They function  in  the same  way  as the  equivalent  SIMPLE elements: that is to  say, a nominal  group complex, for  example, functions in the  structure of the  clause in exactly the  same  way as does a nominal  group. In other words, the  coordinate  relation  is structural, not  cohesive. “And"  in  these  examples below does not  contribute to additive relation:

(63). He  looked  at  his  horns  and  was  very  proud  of  them , for  they  were  large   and  long  and had  many  branches.

                                                                          (The  Deer)

(64). One day, a  blackbird  and  a dove  called  upon  a  peacock.

                                                                          (The Blackbird  and  the Dove)

(65). Millie  and  her mother  didn’t  have  much  money, and  Millie dresses  were a  little  old  and  worn...

                                                                          (Millie  the Harvest  Mouse)

(66)...Begin your search with  plow, and  spade, and  rake. Turn every  foot of  earth, then  turn it  again  and  again.

                                                                          (The  Farmer  and  his  sons)

   “And" is used cohesively between  sentences to give cohesion to a text when it is  restricted to just  a  pair of  sentences. With “and" as a  conjunctive relation , the relation is between sentences, and sentences follow one after another as the text  unfolds;  they cannot be rearranged in different sequences and different bracketing. Each new sentence either is or is not  linked to its predecessor, as an  independent fact, and if it is, “and" is one  way  in  which  it  may be  so linked. For  example:

(67). “We  were  made  for  talking  and  singing", said  the  lips, “but  much  of  our  time  has to be spent in  taking grist  for the  mill."  

           “And  we," said the  teeth, “give our life  to crushing  the  grist  which is brought to the  mill..."

                                                                        (The  strike of  the  mill  feeders) 

Halliday  and  Hasan (1976) suggest  that  the conjunctive “and" typically  occurs  when there is  a total, or almost  total, shift  in the  participants from one sentence to the next, and yet  the two  sentences are  very  definitely part  of  a text. In  narrative  fiction, like  in  fables, such  a  shift   occurs  usually  at  the boundary  of  dialogue  and  narrative. For example:

(68). “At  any  rate", said  the  wolf, “you’re  trying  to  make out  that  I am a  fool, and  I won’t  stand  that, from  you  or  anybody  else". And  with  that  he  seized  the  Lamb  and  ate  him  up.
                                                                          (The  Wolf  and  the  Lamb)

(69). “Nothing  would  do  you  so much  good  as  a  cool  bath  on  this hot day. You have never  taken  one, so  you  cannot  know  how  good  it  will  make  you feel". And  the  frog  jumped  into  the  water.

                                                                          (The  Mouse  and  the  Frog) 

The other expressions expressing  additive relation, such as  in addition, in other words, for instance,  etc., are  rarely  seen  in English  fables.  

3.4.2. Adversative:

“Adversative" basically  means “contrary to  expectation". The  expectation may  be derived  from the content of what is being said, or from the communication process, the speaker- hearer situation so that we find cohesion. Adversative relation can be expressed by various words and expressions, such as yet, but, however, though, instead, as a matter of  fact, anyhow, on the other hand, etc., among which “but" takes the highest frequency in the fables. For example:

(70). Nanny started  to  open  the  door, thinking  that  her  mother  had  to come home. But she stopped, for  the voice had not  sounded  quite like  her mother’s voice.

                                                                    (The  Wolf, the Goat  and the  Kid )

(71). He  looked  at  his  horns  and   was  very   proud  of  them, for  they  large  and  long and  had  many  branches. But  when  he saw  his feet  he was  ashamed  to  own  them...  

(The  Deer )

3.4.3. Causal:

Causal  relation  is  generally expressed  by  so, thus, hence,  therefore, consequently, and a lot  of expressions like  as  a result (of that) , because  of  that , in  consequence (of that) , for this reason, etc. among  which “because" and “so" really outnumber  others in  English fables. We hardly see  any other  expressions apart from  these  two functioning as causal  conjunctions. 

The relationship between cause and  effect can  be  expressed  in two  ways, cause-effect  or  effect-cause.

The cause-effect  chain is typical of the use of “so". For example:

(72). As  he  looked  down  into  the  clear  smooth  water , he  saw  his  shadow  there, and thought  that  it  was  another dog  with a  bigger  piece  of  meat . So  he dropped  what he  had  and jumped  into  the  water to get  the other  piece.                                                                            





(The  Dog  and  the  Shadow)

“Thus" and “therefore" are also present in English fables, but  certainly  with low frequency. For example:

(73). But  he  didn’t  find  another dog  there , and  the meat  which he had dropped sank to the bottom, where he could not get it again. Thus, by  being  so  greedy, he lost all that  he  had, and  was obliged  to go  without  his  dinner.

                                                                          (The Dog  and  the Shadow)

The  effect-cause  chain is  typically  present  thanks  to  the  conjunction “because", though other adversative conjunctions such as “as", “for" are also used.

(74)  “My  sons", said  he, “keep all  the  land  which I leave  you. Do not sell any of it, for there is a  treasure in  the  soil.                          (The  Farmer  and  his  three  sons)  

3.4.4. Temporal:

Simply  speaking , the  relation between  two successive  sentences may be one of sequence in time, one sentence is subsequent to the other. Temporal relation is expressed in its simplest  form by  then:

(75). The foolish  sheep  believed  them  and  sent  the  Dogs away. Then the wolves came down  into  the  field  and  soon  made  an  end of  the  sheep.

                                                               (The Wolves, the Dogs and the Sheep)

“Then" conveys the  meaning  of “next  in  the  course  of discussion". This meaning is also  expressed  by  other temporal conjunctions such as firstly, then, finally, at last, until then, up to now, etc.

The chain of temporal conjunctions first, then, at last serve to present a successive sequence of events. The presence of such conjunctions help to make the discourse sound more interesting.

3.4.5. Concluding remarks on Conjunctions:

Statistics show that 183 conjunctions are recorded from the 25 fables selected for examination in which: 103 conjunctions are additive (which equal 56.2%); 34 conjunctions are adversative (which equal 18.8%); 31 conjunctions are causal (which equal 16.9 %), and 15 conjunctions are temporal (which equal  8.1%)

Analysis of four types of conjunctions used in the 25 chosen fables is illustrated in figure 7.




Figure 7: Analysis of 4 types of conjunction in English fables

It is revealed from the analysis that additive relation accounts for the majority (56.2%). This is explained by the fact that a fable, in it broadest sense is a story in which a series of actions / events sequentially take place, i.e. one sentence usually adds information to the preceding one, and then is added some by the following one. Additive relation is marked by the use of and in the majority of cases.

Adversative and temporal occur with relatively equal frequencies. Adversative is characterized with the use of but, which serves to state a problematic issue that need to be solved. For example: 

(76). "Those oxen are too good friends to suit me," said a hungry lion. "They are never far apart, and when I am near them, they turn their tails to one another and show long sharp horn on every side. (...)" 

But one day the oxen had a quarrel. 

(The four oxen and the lion) 

Temporal conjunctions also serve an important function to maintain the chronological order of the stories. It shows that one sentence follows another in terms of their time of occurrence. It does not, however, mean that the absence of temporal conjunctions will result in the disorder or unacceptability of a text. In fact, most sentences in the text can relate to some others without the relationship being explicitly signaled to the reader by a conjunction. Omitting conjunctions, such an extract as follows is still comprehensible. 

(77). The oldest one tried (first). He was the strongest, but  he could not break it though he used all his strength. (Then) each of his brothers tried hard to break the bundle. But none of them could break it. 

(At last), they gave the bundle of sticks to their father, saying “We cannot break it"

(The farmer and his sons) 

However, the presence of conjunctions helps to make the relations among sentences much clearer, and make the text smoother, more natural and interesting.
3.5. Lexical cohesive devices:

3.5.1. Repetition: 

By "lexical repetition", we mean that repeated items and repeating ones are in lexical relations. Repetition occurs quite frequently in English fables. Repeated and repeating items vary from forms to the entities they denote. They may be words or phrases, and the repeating items may be part or whole of the repeated ones. 

Repetition of words 

Normally, the main characters of the stories are repeated throughout the fables. Consider these examples. 

(78). John was a shepherd boy. He cared for his father's sheep. As there were many wolves prowling about waiting for a chance to kill the sheep, John has to be very watchful. 

Some men were harvesting wheat in a field not far from the flock was feeding. One day they were startled by the cry "A wolf! A wolf!” They look up and saw John motioning wildly to them and pointing toward the sheep.... 

(The Shepherd Boy and the Sheep). 

(79). “What a slow fellow you are," said a hare to a tortoise one day. “I pity anyone who has to creep along as you do." 

"Do you?" Said the Tortoise. "Suppose we run a race to the foot of yonder mountains. Slow as I am, I will beat you" 

"What a boaster you are!” said the Hare.

(The Hare and the Tortoise) 

 Repetition of phrases: 

Phrases are repeated wholly, partly or even with additional modifiers. 

Whole repetition:

In many cases, the whole phrases are reproduced without any changes: 

(80). The black goat called out to the white goat, "Hold on a minute; I am coming over". The white goat replied, "No, I will go first; I am in a hurry". 

"No," said the black goat "I will not wait for you. I am the older". 

"You shall wait for me" roared the white goat  as the stepped upon the bridge and started across. 

"We'll see if I am to wait for you", said the black goat, and he too started across 

(The two Goats).

Such repetitions are supposed to be essential for the maintenance of clarity of the content of the story, as there exists two characters of the same species in the fables (two goats); the adjectives in combination with their head nouns are wholly repeated so as to avoid confusion between the two characters. 

Partial repetition:

There are two possibilities for partial repetition. On the one hand, the repeating items are a reduced form of the repeated one. The "unrepeated" part is usually substituted by the article "the" or demonstrative adjectives "this" "that" "these" "those". For example: 

(81). As he looked down into the clear, smooth water, he saw his shadow there and thought that it was another dog with a bigger piece of meat. So he dropped what he had, and jumped into the water to get the other piece.

(The Dog and the Shadow). 

The other case is repetition with extension, i.e. the repeating item contains additional information compared with the original item. 

(82). He looked at his horns and was very proud of them, for they were large and long and had many branches. (...) While he stood knee - deep in the water, and was thinking of his fine horns, a lion saw him and came leaping out from the tall grass to get him . 

(The Deer)

Repetition in a different part of speech: 

In this type of repetition, words may change their forms and adopt a different part of peach, and thus they are repeated with different syntactic function in the clause. However, his does not happen as frequently in English fables as other types.   

(83). The black bird said: "What can anyone see to praise in that bird?" (...) ,

The blackbird turned away in shame. He wished to hear fault found with the peacock but the dove gave only the highest praise.







(The blackbird and the dove)

3.5.2. Synonyms. 
Repetition is not always an ideal way to link the sentences in the discourse; thus synonymic substitution is a helpful alternative in many cases. This type represents the cohesive device realized by synonymic words and phrases. Synonymic words are defined as those that belong to the same semantic field, denote the same entity or concept and do not have opposite meanings. Lyons (1981) claims that complete synonymy of lexemes, i.e. lexemes that possess the same descriptive, expressive and social meaning, is quite rare in natural languages. 

In English fables, we can find some types of synonyms the most popular of which is dictionary synonyms. For example:

(84). He looked as brave as he started off that the people in the village said: “What a blessing it is to have so fearless a man in our village! He will keep us from harm.






(The Hunter and the farmer)

(85). There was once a terrible war between the birds and the beasts. For a long time, it was doubtful which would win. (...) At last the beasts seemed to be gaining victory.





(The Birds, the Beasts and the Bat)

Pairs of synonyms may be of the same part of speech, like “brave" and “fearless" in (81), or of different parts of speech like “win" (a verb) and “victory" (a noun) in (82). Generally, words or phrases of different parts of speech should be taken into consideration for the examination of cohesive devices.

Two items, if considered out of context, seem to be not synonymic at all; put in the same context, they become synonyms. Consider this example:

(86). As he said this, he flew away to the barnyard where he found some feathers which the peacock had shed. He picked these up with bill and placing them among his own feathers. Then he marched back and forth, looking back at his fine new coat.               






(The vain crow)

It is no doubt that “his fine new coat" refers back to “his own feather" that was stated earlier. However, these two expressions are irreversible; otherwise, it may lead to ambiguity and confusion.

In short, synonyms, though make a modest contribution amongst the cohesive devices used in English fables, prove to be an effective means for the maintenance of the main contents of the stories while helping to avoid redundant and boring expressions.

3.5.3. Superordinate and general word:

Superordinate and general word as lexical cohesive devices are combined in this part, as their contribution in the cohesion of English fables are relatively dull and small.

Coordinate means that two items are in cohesive relation, in which one item belongs to a general class compared to the other. Let us consider this example:

(87). The rat caught beetles which had hidden under leaves. (...) The tortoise found plenty of insects in the woods and fields.(...) The raven visited grain fields where he often met the rat. The gazelle ate grass wherever he could find it. (...). At night all the animals met at their home in the woods and talked of what had happened to them through the day...







(The happy family)

The rat, the tortoise, the raven and the gazelle are cohyponyms, whereas the animals is the superordinate of all these.

By “general word", one repeating item is a generalization of the presupposed one. For example:

(88). A fox saw a trap lying in his path, and stopped to look at it. “How very silly any beast must be," said he, “to allow himself to be caught in such a thing as that".






(The Fox who lost its tail)

(89).A Lion one day put his paw upon a mouse who was picking up some crumbs that he had dropped.

“Oh, please, sir, don’t kill me!" cried the little animal.






(The Mouse and the Lion)

From a lexical point of view, a superordinate item operates anaphorically as a kind of synonyms. whereas a general noun is grammatically similar to a reference item.

3.5.4. Collocation:

Collocation represents “the most problematical part of lexical cohesion" (Halliday and Hasan, 1976). It includes all those items in a text that are semantically related. To be more specific, collocation is the type of cohesion that is achieved through the association of lexical items that regularly co-occur.

Collocational meaning may arise from various semantic associations. For example, in part-whole collocation, the two items are in some kind of semantic relation between a person, a thing, or a concept as a whole and its parts.

(90). “Good day, my pretty bird," said the fox, “I wish I had such a beautiful form as you have". But the crow did not answer.

“What a beautiful neck and bright eyes," said the fox. “the other birds may be well jealous of you." No answer yet. She only raised her wings a little and gazed down upon the fox... 






(The fox and the crow)

In this example, “form", “neck", “eyes", “wings" are all parts of “the bird". Similarly, “the bank" and “the water" are parts of “a pond" in (91):

(91). Beyond this field there was a pond. The frog had been going toward this pond all of the time, but the mouse had not noticed it. They were soon on the bank.

“Oh, you know I do not like the water, Mr. Fog" cried out the mouse when he saw the pond.






(The mouse and the frog)

There also exists collocational meanings in hyponym relation. This happens when two items are of the same rank and are members of the same more general class. For example, “winter" and “spring" are hyponyms, for they belong to a broader concept – “season":

(92). One winter, the weather was very cold, and many of them died. But spring came at last.







(The Ice King)

Collocational meaning may also be conveyed when there is an association of location between a person, a thing or an action and its typical time and space in which they exist  or operate:

(93). A small stream ran between two hills. Over this stream there was a very narrow bridge.







(The two goats)

When we think of a stream, or a river, we often have in minds a bridge that links the two sides. Therefore, “a very narrow bridge" is in collocation with “a small stream".

In many cases, several semantically related items form a chain of lexical collocation and thus create cohesion for the text.

(94). An ant went to the river to get a drink. The water rushed along so fast that he was washed off the bank into the river. “I shall drown!" He cried. “Help! Help! Help".

A dove was sitting in a tree that overhung the water....






(The ant and the dove )

The river, a drink, the water, washed off, the river, drown, the water are in collocation in the sense that they tend to co-occur in a specific context.

3.5.5. Concluding remarks on lexical cohesion:

In short, lexical cohesion represents “the most interesting of all the cohesive categories" (Nunan, 1993). English fables manipulate all the types of lexical cohesion but with different frequencies of use. This means that some options are preferred to others, and thus are chosen more often than others in maintaining the cohesion for the text.

A total number of 629 lexical cohesive devices are recorded in the 25 fables, which includes:

· 482 repetitions (76.6%)

· 83 collocations (13.2%)

· 44 synonyms (7.0%)

· 20 superordinates and general words (3.2%)

Figure 8 below summarizes the proportions that each type of lexical cohesive devices accounts for in English fables:

	1. Repetition
	3. Synonyms

	2. Collocation
	4. Supeordinate & General word


Figure 8: Analysis of lexical cohesive devices in English fables

The figure demonstrates that repetition represents the dominant position. It accounts for over three fourths of all the lexical cohesive devices (76.6%), and thus proved to be the most essential means of lexical cohesion. The repeated items are usually nouns denoting main characters and key concepts, and these nouns appear constantly throughout the stories. Personal references are also helpful in denoting characters, but in some cases repetition takes priority over personal references. Especially, when there are more than two characters put in interaction, personal pronouns are limited in use, for personals may lead to confusion between characters. For example:

(95) “What a slow fellow you are," said a Hare to a Tortoise one day. “I pity anyone who has to creep along as you do!"

“Do you?" said the Tortoise. “Suppose we run a race to the foot of yonder mountain. Slow as I am, I will beat you."

“What a boaster you are!" said the Hare. (...)

“Let us ask the Fox to mark off the bounds and see that the race is fair," said the Tortoise.

“Agreed!" said the Hare.   







(The Hare and the Tortoise)             

The effective repetition of “the Hare" and “the Tortoise" helps the readers distinguish clearly between the two characters" words.

The other types of lexical cohesive devices account for relatively small percentage (collocation – 13.2%; synonyms – 7.0%; superordinate and general word – 3.2%). They do, however, represent good alternatives and contribute to a great extent to create coherence for the texts. Choices of different types of cohesive ties help to make the texts more natural and interesting.

Part Three: Conclusion
1. Some findings:

With the aims of investigating some discourse features of English fables, the research has set up the two major goals for the study: firstly, it aims at analyzing the generic structure of English fables; secondly, it is to examine the cohesive devices in the fables. Thanks to a comprehensive analysis of the chosen fables, we have come up to the following conclusions about the discourse features of English fables:

· Fables are written for people of all ages, but the main readership is small-aged children, whose language acquisition and background knowledge are still limited. As a result, briefness and simplicity in structure and wording are the two essential characteristics. The structure of a fable is relatively simple, consisting of normally three components: the Orientation, the Event Chain and the Coda. The development of the story is illustrated as an one-way track as follows:

Orientation (  Event Chain  (  Coda

· If all the three components are available, they are likely to be arranged in the supposed order; hardly ever can we see two of them exchange positions with each other. It means that the Event Chain never precedes the Orientation, or the Coda never appears before the Event Chain.

· An ideal fable realizes all these components. However, it is proved from the analysis that the first and the final components are optional ones, which may or may not exist in English fables. Frequently, a fable lacks either or even both of the two components, so that the story commences from Initiating Events, the Sequent Event and destinates at the Final Event.

· In terms of grammatical cohesion, Reference, and especially Personal Reference, account for the highest frequencies of use. This can be explained by the fact that fables are, at least, stories in which characters interact with one another. This raises the need for the use of personal reference to refer to these animals (such as “he", “she", “they", etc.).

· Lexical cohesion is characterized with the use of Repetition, which contributes the biggest proportion (over three fourth of all lexical cohesive devices) in the English fables. Though repetition is not an ideal way to maintain the content of the story, it is regarded as the easiest way to understand: the reader can easily know what the item refers to without looking back the preceding parts. What is more, the reader is not required to have necessary knowledge for interpretation. This is an important factor, as fables are mostly written for young children. Repetition is an effective means which enables small- aged readers to connect things and events together for a complete comprehension of the story. 

· With respect to conjunctions, additive relation serves the most active role to describe sequence of events. Thanks to the conjunctions, the readers are fully aware of the relation of meaning between sentences.

· Last but not least, other sub-types of cohesive devices, such as collocation, synonyms, general word and superordinate, though make a small contribution, play an indispensable part in fables. Obviously, verified types of cohesive ties help to make the text more interesting.

2. Implications:

 Firstly, it has been proved from the analysis that English fables possess a quite simple structure and wording. On the other hand, the stories with animals as characters are of great attraction to these readers. Children are excited by the fact that these animals can behave like human-beings, so the children become more involved in the development of the story. Therefore, it is recommended that they can be introduced to Vietnamese learners of English of elementary level, especially small-aged children so as to achieve two-fold goals: knowledge of English and acquisition of the moral or living experience. Stories with “real" characters, “real" happenings and “real" consequences prove to be considerably effective to create an interesting atmosphere for the class, which helps to improve the learners' learning motivation.  Teachers can use fables to teach the learners language skills such as reading comprehension, listening and speaking. 

Secondly, to linguistic researchers, the procedure to carry out this study is hoped to be of practical value to explore the generic characteristics of other genres of discourse, such as a news article or a novel, etc.

3. Suggestions for further studies:

Due to the limitation of time, the research can focus attention on the two aspects of English fables. It is hoped that further studies will be made on:

· Comparison between the narrator’s discourse and the characters’ discourse in English fables in terms of linguistic perspectives.

· Comparison between English and Vietnamese fables in terms of generic structure and cohesive devices.
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