Part A: Introduction

1. Rationale

Pragmatics has been capturing great attention of the researcher and the teacher. One of the reasons for this is that it can make up for the limitations and shortcomings inherent in linguistic theories in such areas as phonology, syntactic, lexicology, and semantics put forward in an attempt to explain linguistic phenomena. For instance, it helps to account for different communication strategies in different situations as well as such linguistic issues as what the speaker means, implies or presupposes and how the hearer arrives at these intended meanings as well as other seemingly puzzling linguistic phenomena. Therefore, the study of this discipline arms at first the teacher with a valid theoretical background for the interpretation and analysis of linguistic phenomena occurring in various speech events. The role of pragmatics in language teaching and learning also lies in the fact that it makes the teacher and the learner more aware of the use of language or language in use, i.e. natural and authentic language used in real life communication, during the process of language instruction and acquisition. As a result, it draws the teacher’s attention to the development of the learner’s communicative competence, which is now considered the goal of the language teaching process.

The development of learner’s communicative competence is crucial because communicative competence itself, as Hymes (1976) states, includes not only knowledge of the linguistic forms of a language but also knowledge of when, how and to whom it is appropriate to use these forms. Likewise, Richards et al (1992:65) claims that communicative competence is “the ability not only to apply the grammatical rules of a language in order to form grammatically correct sentences but also to know when and where to use these sentences to whom”. As communicative competence is so important, Wardhaugh (1989: 213) recommends that “when we teach a language like English to speakers who already know another language, we must be aware that we have to teach more than new sounds, words, and grammatical structures….”

As a result of the teacher’s awareness of the importance of communicative competence, there has been a shift in language teaching in the world from correctness to appropriateness. This means that the teacher now pays far more attention to the development of the learner’s communicative competence instead of linguistic competence. The reason is that linguistic competence alone does not guarantee the learner a success in communication. For example, a learner can learn a large number of words and take a firm grasp of grammatical rules and sentence patterns in order to produce a grammatical and meaningful sentence.  But if he does not know when, where and to whom to utter such a sentence, he may well produce an inappropriate and thus unacceptable utterance like “my father died yesterday”.

In Vietnam, there has been a growing interest in the development of the learner’s communicative competence in the past few years. Hence, efforts have been made to introduce communicative language teaching methods to the teaching of English in schools and universities, and thus more attention has been paid to the instruction of language in use. Unfortunately, the introduction of communicative language teaching may be successful in one area but not in the others, or it may be successful to different extents at different levels of the education system. Consequently, in many schools as well as some universities and on different occasions, the focus of the teaching and learning of the English language is still laid on the accuracy of forms. Tam was right when she remarked that “many Vietnamese teachers of English today still value the grammatical correctness of utterances over the appropriateness of utterances in actual communication and thus emphasis pure linguistic competence in the achievement of successful communication rather than knowledge of social norms and values, roles and relationships between individuals” (Tam, 1998:2). Thus, a Vietnamese learner of English may have a good command of English as regard the grammar and vocabulary, but may not know how to use English appropriately and effectively in a variety of social contexts. For example, in her research on apology Tam (2004) finds out that many Vietnamese learners fail to use appropriately the two seemingly simple structures “I’m sorry” and “I apologize”. According to our observation, quite a few Vietnamese students greet their English teachers with “Hello, teacher” while native speakers do not do so. Suu (1990:79) claims that in teacher – student interaction, Australian speakers use first names to address their teachers whereas Vietnamese speakers address their teacher by occupational marker. But it is concluded that in many cases it is not the what but the how that decides the success or failure of a conversation. Thomas (1983) states that the lack of socio-linguistic competence results in rudeness, miscommunication or even communication breakdown because non-native speakers’ inappropriate use of cultural norms and conventions are considered as manifestation of “impoliteness or unfriendliness” due to “boorishness or ill will” rather than lack of pragmatic knowledge. Given the English instruction in Vietnam now, it is very likely that Vietnamese learners will have to cope with the above-mentioned problems in interaction with native speakers of English. Thus, it can be concluded that it is an urgent task of the teacher, the textbook writer and the curriculum designer to be co-operative in an effort to develop the Vietnamese learner’s communicative competence. To be able to do this, much more attention must be paid to the use of English – Pragmatics.

Within this discipline, speech act plays a very important role. But some researchers discover the fact that many non-native speaker fail to perform different speech acts successfully. For example, Blum – Kulka in her research on requests concludes that “even fairly advanced learner’s speech acts regularly deviate from target language conventionality patterns and may fail to convey the intended illocutionary point or politeness value” (Blum – Kulka, 1991: 255). Thomas (1983) also identifies the difficulty encountered by non-native speakers in the cross-cultural realization of speech acts. She notes that misunderstandings can arise “not only from language limitations (Pragma-linguistic failure) but also from inadequate utilization of social conventions and values in the target culture (socio-pragmatic failure)”.

So in an attempt to improve the Vietnamese speakers’ English communicative competence, lots of cross-cultural and some inter-language studies have been conducted on such speech acts as requesting (Nhat, 1997; Tam, 1998; Thanh, 2000), thanking (Hoang, 1998), advising (Le, 1999), apology (Phuong, 1999) etc… Nonetheless, up to this moment the act of expressing gratitude by native speakers of English and Vietnamese learners of English has not been investigated though it is a highly recurrent act in everyday conversation and it has, together with thanking, important social value in English. This is the reason for our choice of this speech act in order to fill the gap. We hope that it will be of some help to the Vietnamese learner in performing this act in an appropriate manner in number of social contexts. We also believe that this paper will make a contribution to the teaching and learning of speech acts in general and the act of expressing gratitude in particular.

2. Aims of the study

The study aims at uncovering the ways English speakers formulate their gratitude expressions and the ways Vietnamese learners express gratitude in English in the contexts under study then identifying the differences of the two populations.

3. Objectives of the study

. To uncover how English speakers express their gratitude in the contexts studied in relation to

  the contextual factors involved.

. To uncover how Vietnamese learners of English express their gratitude in the contexts studied in relation to the contextual factors involved.

. To identify the deviation of Vietnamese learners in the realization of the gratitude expressions in comparison with native speakers’.

4. Scope of the study

Expressing gratitude, like other acts, can be performed verbally and non-verbally. However, within the limit of this study the focus will be laid on the verbal expression of gratitude. Thus the followings will not be covered:

· The paralinguistic features of vocal characteristics, vocal qualities, vocal interferences and silences.

· Body language such as eye contact, facial expressions, gestures.

· Environmental language.

5. Organization of the study

The study is divided into 3 parts:

Part A: Introduction 
This part introduces the rationale, the aims of the study, the objectives of the study, the scope of the study and organization of the study.

Part B: Development 

This is the main part of the study. It consists of the following three chapters:

Chapter I: Literature Review

This chapter reviews the theoretical issues that lay the foundation for the study. First, it presents and discusses the theory of speech act, theories of politeness, the Co-operative Principle, the social variables affecting the choice of politeness and the interrelationship between indirectness and politeness. It also deals with the Relevance Theory in order to lay a firm foundation for the interpretation of implied messages.

Chapter II: Methodology 

This chapter discusses the research questions, the method of the study including issues of data collection instrument, method of the study, the selection of subjects, the questionnaires, the procedure of data collection, the results of MPQ and the analytical framework of the study.

Chapter III: Findings and discussions

In this chapter, the findings on the choice of forms of expressing of gratitude in the contexts studied are presented and discussed.

Part C: Conclusions and implications 

This part provides the overview of major findings and interpretations, the implications for ELT in Vietnam as well as suggestions for further research.

Part B: Development

This part consists of three chapters: chapter I – Literature review, chapter II – Methodology and chapter III – Data analysis.

Chapter I: Literature review

This chapter aims at providing a theoretical background to the study, which is necessary for and relevant to the analysis and interpretation of data. It deals with speech acts, politeness, Co-operative Principle and the Relevance Theory.

1.1. Speech acts

This section deals with issues discussed in the speech act theory including the notion of speech act, classification of speech act, illocutionary force indicating devices (IFIDS), felicity conditions. 

1.1.1. The notion of speech acts

The notion of speech act is first mentioned by the philosopher Austin in his famous book “How to do things with words” published in 1962. Another philosopher, Searle, his follower, then further developed his ideas in the book. This notion has been studied and further developed by such authors as Hymes (1964), Grice (1975), Levinson (1983), Schmidt & Richards (1985), Yule (1996) etc. Both Austin and Searle believe that when a speaker says something, he does something at the same time. Searle (1969:24) states that language is part of a theory of action and speech acts are those verbal actions like promising, threatening, and requesting that one performs in speaking. Hymes (1972) defines speech acts as the act we perform when we speak. Schmidt and Richards (1985:342) states that speech act is “an utterance as a functional unit in communication”. Yule (1996:47) claims that people perform action via utterances and “actions performed via utterances are generally called speech acts”. In English these acts are labeled as apology, complaint, complement, invitation, promise or request. And an utterance can be used to perform different acts in different speech events, i.e. the circumstances surrounding utterances. In short, speech acts are all things we can do when we speak: thanking, complimenting, greeting etc.

According to Austin (1962), a speech act consists of three related acts. They are:

(i) Locutionary act: The actions performed by uttering a well-formed, meaningful sentence.

(ii) Illocutionary act: The communication force which accompanies the utterance. E.g. promising, warning, conceding, denying, etc.

(iii)     Perlocutionary act: The effect of the utterance on the hearer who may feel amused, persuaded, warned.







(Austin, 1962 cited by Hatim &Mason 1990: 59)

Yule (1996:48) makes it clear the three acts above and identifies locutionary act with the formation of “the sounds and words to create a meaningful expression”. He believes that “we form an utterance with some kinds of function in mind”. This is called illocutionary act. In other words, illocutionary act is associated with the speaker’s intention or purpose. Yule also claims that we do not simply create an utterance with a function in mind without intending it to have an effect. This effect is termed perlocutionary act.

Searle (1990a: 351) distinguishes between the notion of illocutionary act and illocutionary point, which refers to the point or purpose of illocution. He distinguishes between the illocutionary point and illocutionary force of an act, too. He states that “while illocutionary point of request is the same as that of command: both are attempts to get the hearer to do something, their illocutionary forces are different”. By “force” he means strength. For instance, when comparing “I suggest we go to the movies” with “I insist that we go to the movies”. Searle argues that they have the same illocutionary point, i.e. an attempt to get the interlocutor to go to the movies, but the same illocutionary point is presented with different strength or force (Searle, 1990a: 352- 53). The force of an utterance is related to the status or position of the Speaker and the Hearer. 

Of the three above-mentioned acts, speech act theory tends to concentrate largely on illocutionary acts. Searle (1962: 23) claims that “illocutionary act refers to an utterance with a communicative force”. For example, when someone says “I promise I won’t do it again”, this is an act of promising. Similarly, when one says “Can you open the window” or “Please leave the room”, this is an act of requesting. Thus, a speaker performs an illocutionary act by expressing his intention to promise something, to assert something etc, in such a way that the listener can recognize the speaker’s intention.

However, it is not always easy for the hearer to do this. The reason is that the same utterance can have several different illocutionary forces. For instance, an utterance like “I’ll see you later” may be a prediction (a), a promise (b) or a warning (c):

I’ll see you later (A)

a. (I predict that) A

b. (I predict that) A

c. (I warn you that ) A 

(Yule, 1996: 49)

There are several ways to identify the speaker’s meaning in context. The simplest way is through the use of Illocutionary Force Indicating Devices (IFIDS) and the consideration of felicity conditions which will be discussed in the next sections.

1.1.2. Classification of speech acts.

When discussing the classification of speech acts, linguists actually discuss the classification of illocutionary acts. There is a great number of speech acts in English and various attempts have been made to classify them. Finch (2000: 182) remarks that some classifications are so fundamental that they are grammaticalised into distinct sentence types. In fact, there is some connection between sentence structures and illocutionary force and/ or points. For example, declarative sentences are used for the act of stating, interrogative sentences for asking questions, and imperative sentences for giving orders and requests. However, there is not one-to-one relationship. As has been mentioned earlier, one act can be realised by different sentence structures and one and the same structure can realise different illocutionary forces. 

One of the most frequently used classifications is proposed by Searle (1976). According to Searle, illocutionary acts can be classified into five types as follows:

(i) Representative, which commits the speaker to the truth of the expressed proposition (paradigm cases: asserting, concluding).

(ii) Directives, which are attempts by the speaker to get the Addressee to do something (paradigm cases: requesting, questioning).

(iii) Commissives, which commit the speaker to some future course of action (paradigm cases: promising, threatening, offering).

(iv)    Expressive, which express a psychological state (paradigm cases: thanking, apologizing, welcoming, congratulating).

(v) Declarations, which affect the immediate changes in the institutional state of affairs and which tend to rely on elaborate extra-linguistic institutions (paradigm cases: excommunicating, declaring war, christening, marrying, firing from employment).





(Searle, 1976: 10 – 16 cited by Finch, 2000: 182)

Following Searle, Yule (1996: 55) summarizes the classification of speech act above in the following table:

Table 1. The 5 general functions of speech acts.

	Speech act  types
	Direction of fit
	S = speaker; X = Situation

	Declarations
	Words change the world.
	                S causes X

	Representatives
	Make words fit the world.
	                S believes X

	Expressives
	Make words fit the world.
	                S feels X

	Directives
	Make the world fit the words.
	                S wants X

	Commissives
	Make the world fit the words.
	                S intends X


Another way to classify speech act is the one based on the relationship between the structure and the function. Yule (1996: 54) claims that the three structural forms are declarative, interrogative, imperative and the three general communicative functions are statement, question, command/request. There is always an interrelationship between a form and a function, and this relationship can be either direct or indirect. “Whenever there is a direct relationship between a structure and a function, we have a direct speech act. Whenever there is an indirect relationship between a form and a function, we have an indirect speech act” (Yule, 1996:55). Therefore, if a declarative is used not to make a statement but to make a request, this is an indirect speech act. For example, if someone wants someone else to close the door but instead of saying “I hereby request of you that you close the door”, he says “It’s cold outside”, he performs an indirect speech act.

In short, an indirect speech act is one performed “by means of another” (Searle, 1979: 60). In other words, in an indirect speech acts the speaker means more than what he says. Yule (1996: 57) concludes that indirect speech acts are generally associated with great politeness than direct speech acts. The relationship between indirectness and politeness will be discussed in section 1.2.3.

1.1.3. Illocutionary Force Indicating Devices (IFID)

As stated in the previous section, one way to help the H recognize the force of an utterance is the use of Illocutionary Force Indicating Devices (IFIDS). Yule (1996:49) considers it as “the most obvious device for indicating the illocutionary force”. He defines IFIDS as an expression that contains a performative verb which explicitly names the illocutionary act being performed. Consider the following example:

I predict that I’ll see you later.

In this case, “predict” is the performative verbs. Yule, however, notes that “speakers do not always “perform” their acts so explicitly and thus most of the time “there are no performative verbs” (Yule, 1996: 49 – 50). Therefore, the hearer can recognize the force of an utterance basing on word order, stress and intonation. Consider the following example:
a. You are going [I tell you Y- G]

b. You are going [ I request confirmation about Y – G]

c. Are you going? [ I ask you if Y – G].









(Yule, 1996: 50)

In order for the speech act to be successfully recognized and implemented by the hearer, the speaker has to consider the felicity conditions and ensure the availability of these conditions. In the following section, the issue of felicity conditions will be outlined.

1.1.4. Felicity conditions

As mentioned in the previous section, one locutionary act can have different illocutionary acts. Searle (1969) and Yule (1996) state that each speech act requires a certain expected or appropriate circumstance for its successful performance. These circumstances are technically known as felicity conditions. Searle (1979) identifies 4 types of felicity conditions as follows:

1. Preparatory conditions (Action) Hearer is able to perform.

2. Sincerity conditions (Speaker wants Hearer to do Action).

3. Propositional content conditions (Speaker predicates a future Action).

4. Essential conditions (counts as an attempt by the Speaker to get Hearer to do Action).








(Searle, 1979: 44 cited by Tam, 1998: 10)


Slightly different to Searle, Yule (1996) proposes five types of felicity conditions as follows:

1. General conditions: S and H are able to understand the language being used and they are not play-acting or being nonsensical.

2. Content conditions: For example, for a promise as well a warning, the content of the utterance must be about a future event. A further condition for a promise requires that the future event will be the future act of the speaker.

3. Preparatory conditions: The preparatory conditions for a promise are different from those for a warning. When the speaker promises to do something, the first condition is that the event will not happen by itself and the second one is that the event will have a beneficial effect. But when the speaker utters a warning, the first condition is that it is not clear that the hearer knows the event will occur; the second condition is that the speaker does think that the event will occur; and the third condition is that the event will not have a beneficial effect.

4. Sincerity condition: The sincerity condition for a promise is that the speaker genuinely intends to carry out the future action and for a warning is that the speaker genuinely believes that the future event will not have a beneficial effect.

5. Essential conditions: The essential conditions for a promise are that the speaker intends to create an obligation to carry out the action as promised. This means that the utterance of a promise changes the speaker’s no obligation to obligation. Similarly, the essential condition for a warning is that the utterance of a warning changes the speaker’s sate from non-informing of bad future event to informing. Thus, the essential condition combines with what must be in the utterance context, the context and the speaker’s intentions, in order for a specific speech act to be appropriately performed.

(Adapted from Yule, 1996:50-51)

In order for a specific speech act to be appropriately performed, S must pay attention to the conditions above whenever he speaks. For instance, if he makes a promise, the content of that promise must be about a future event and that future event will be his future act. 

1.1.5. Expressing gratitude as a speech act

Basing on the classification above, it can be concluded that expressing gratitude is an expressive act. This is the reason Wiezbicka (1987) put it into the “thank group” including thank, apologize, greet, welcome, farewell, say good-bye etc. Among these acts, expressing gratitude is very close to thanking. The main reason for this is that people usually express their gratitude by saying “thank you” or “thank you so much” etc. Wall (1989:109) claims that “we express our gratitude (thanks) in many ways from very simple “thanks” or “thank you” to more elaborate or formal gratitude “thank you ever so much for…..”.

 However, it should be noted that though expressing gratitude and thanking are closely related, they are not one and the same act. According to Wikipedia dictionary, gratitude is a positive emotion which involves a feeling of indebtedness towards another person, often accompanied by a desire to thank them or reciprocate a favour. A feeling of indebtedness is involved because something has been done by the other on the cost of the other’s. Wiezbicka also believe that expressing gratitude are two different acts. She states that “there are reasons for formulating the dictum of thanking in a more general way, as I say: I fell something good towards you” rather than as “I am grateful to you” (Wiezbicka, 1987: 214). Sharing the above-mentioned view, Eisestein & Bodman (1986, 1993) state that expressing gratitude is performed by a set of speech acts among which thanking is only one. Thus, we take the view that expressing gratitude and thanking are two different acts though they are closely linked.

1.2. Theories of politeness

Theories of politeness have been put forward by such authors as Lackoff (1973), Leech (1983), Fraser (1990). However, this part will focus on the theory put forward by Brown and Levinson for further discussion. The reason for this is that each of the theories put forward by the linguists above have their own strengths and weaknesses. However, Brown & Levison’s theory provides the most important factors that influence the choice of politeness strategies in interaction. In addition “research seems to support our claim that three sociological factors are crucial in determining the level of politeness which a speaker(s) will use to an addressee (H)” (Brown & Levinson, 1987 :15).
1.2.1. Brown & Levinson’s theory of politeness

Brown & Levinson’s theory is one of the most influential. The most important concept in their theory is the abstract concept of “face”, which refers to the “public self image that every member [of a society] wants to claim for himself” (Brown & Levinson, 187: 66). In their theory, “face” consists of positive face and negative face. They define positive face as “the want of every member that his wants be desirable to at least some others” and negative face as “the want of every “competent member” that his actions be unimpeded by others”. A person’s positive face is expressed by his desire to be ratified, understood, approved, liked or admired”. And a person’s negative face is reflected in the “desire not to be impeded upon or put upon, to have the freedom to act as one chases” (Thomas, 1995: 169).

Brown &Levinson also assume that the face want is universal and there are certain kinds of acts that “intrinsically threaten face” because they by nature “run contrary to the face want of the addressee and/ or of the speaker” (Brown & Levinson, 1987: 65). By act they mean “what is intended to be done by a verbal or nonverbal communication, just as one or more ‘speech acts’ can be assigned to an utterance” (Brown &Levinson, 1987: 65). These acts threaten the face wants of either the Speaker or the Hearer or both and they are called face-threatening acts (FTAs). Brown & Levinson distinguish between the four kinds of FTA as follows:

(i)   Those acts that primarily threaten the addressee (H’s) negative face. E.g. orders, requests, 

requests, suggestions, advice, remindings, threats, warnings, dates, offers, promises, compliments, expressions of envy etc.

(i) Those acts that threaten the H’s positive face want. E.g. expression of disapprovals, criticisms, contempt, contradiction, disagreements, expression of violent emotions, mention of taboo topics etc.

(ii) Those acts that offend S’s negative face: expressing of thanks, excuses, acceptance of offers, response to H’s faux pas, unwilling promises and offers.

(iii) Those acts that directly damage S’s positive face. E.g. Apologies, acceptance of compliments, breakdown of physical control over body, self-humiliation, admission of guilt, emotion linkage.

The authors note that some FTAs intrinsically threaten both negative face and positive face and hence there is an overlap in this classification (Brown &Levinson, 1987: 67).

It might be concluded that it is no easy task to perform an act with out threatening the face of S and / or H in one-way and/ or the other. Thus, if a rational agent - an agent seems to be able to weigh up different means to an end, and chooses the one that most satisfies the desired goal - fails to avoid the FTA, he will “employ certain strategies to minimize the threat” (Brown & Levinson, 1987: 65).  The possible set of strategies is schematized as follows:  


Figure 1.  Possible strategies for doing FTAs

                                                                                                1. without redressive action


                                                            On record                                                                                2.  Positive politeness

                    Do the FTA                                                         with redressive action  

                                                            4. Off record

                                                   3. Negative politeness.


                   5. Don’t do the FTA.                                                                                                       






(Brown & Levinson, 1987:69)

A speaker goes on record if it is clear to participants what communicative intention leads him to do that act (i.e. there is just one unambiguous attributable intention with which witnesses would concur). And he has two alternations going this way:

(i) Doing an act baldly, without redress (i.e. doing it in the most direct, clear, unambiguous and concise way possible). For example, he may use imperative sentence for a request.

(ii) Doing an act with redressive action, giving face to the Hearer, and counteracting the potential face damage of the FTA with modifications or additions.

The redressive action may be in the form of positive politeness or negative politeness. The former is oriented to the Hearer‘s positive face, the positive self -image that he claims for himself. Positive politeness is approach-based and ‘anoints’ the face of the Adressee by indicating that in some respects, S wants H’s wants. The potential face-threat of an act is minimized in this case by assurance that in general S wants at least some of H’s wants. The latter is oriented mainly towards partially satisfying H’s negative face, his basic want to maintain claims of territory and self-determination. Negative politeness is essentially avoidance-based, and realizations of negative strategies consist in assurance that the speaker realizes and respects the Addressee’s negative face wants and will not interfere with the Addressee’s freedom of action. Thus, it is characterized by self-effacement, formality and restraint with attention to very restricted aspects of H’s self-image, centring on his wants to be unimpeded (Brown & Levinson, 1987: 71). 

The speaker is also considered to go on-record if he uses any indirect mechanisms, which is fully conventionalized, to do an FTA. For example, “Can you pass the salt, please” would be read as a request by all participants in English because indirect requests are fully conventionalized in the English language (Brown &Levinson, 1987: 69- 70).

On the contrary, a speaker goes off record if there is “more than one unambiguous attributable intention” to his utterance. For instance, if someone says, “Dam, I’m out of cash. I forgot to go to the bank today”, he may be intending to get you to lend him some cash but he cannot be held to have committed himself to that intent (Brown &Levinson, 1987: 69). The choice of this strategy is marked by the use of metaphor, irony, rhetorical questions, understatements, tautologies and all kinds of hints.

As can be seen above, a speaker may have five strategic choices for dealing with an FTA. And he takes into consideration some factors in his choice of these strategies. Firstly, he must consider the intrinsic payoffs, i.e. assessing what he may get from each strategy. Then he must make allowance for relevant circumstances in different situations. According to Brown & Levinson, the assessment of the seriousness of an FTA involves three factors or variables of social distance (D), relative power (P) and absolute degree of gratitude (R) (Brown &Levinson, 1987: 74). These variables will be discussed in section 1.2.2.

Like other works, Brown & Levinson’s model of politeness get criticisms from other scholars who study languages in non-Western countries. These scholars state that the concept of face is based on the observation of the Anglo-American culture, which appreciates individualism. This may not apply to oriental cultures, the cultural value of which is collectivism. People in these cultures tend to look up into each individual’s obligation toward communities rather than their protection of privacy.

Matsumoto argues that Japanese culture is oriented to collectivism and hence, negative face does not have an important role in Japan. According to “social level’’ of face rather than “individual level” in communication. Japanese people firstly take into account their interlocutor’s social status because Japanese society is highly hierarchical (Matsumoto, 1995 cited by Van 2000:14). Similarly, Yule (1990) states that “politeness in modern Chinese is greatly influenced by the notion of “rite” in Confucianism, which tells people to act as conventionalized by the society.

1.2.2. Social factors affecting politeness in communication

Brown & Levinson (1987) claim that a speaker takes into account the following three factors or variables in his choice of appropriate politeness strategies in performing an FTA in a given situation:

(i) The relative power (P) of S and H (an asymmetric relation).

(ii) The “social distance” (D) of S and H (a symmetric relation).

(iii) The absolute ranking of impositions (R) in the particular culture.              









(Brown & Levinson, 1987:74)

In their view, P is an asymmetric social dimension of relative power. It is the degree to which H can impose his own plans and self-evaluation (face) at the expense of S’s. There are two sources of P: Material control (over economic distribution and physical force) and metaphysical control (over the actions of others, by virtue of metaphysical forces subscribed to those others). These two sources may be authorized or unauthorized (Brown &Levinson, 1987:77).

D is a symmetric social dimension of similarity/ difference within which S and H stand for the purposes of this act. In many cases, it is based on an assessment of the frequency of interaction and the kind of material or non-material goods exchanged between S and H. This assessment is based on a stable social attribute (Brown &Levinson, 1987: 77).

R is culturally and situationally defined. It may be measured basing on the degree of interference 

with an agent’s want of self-determination (his negative wants) or of approval (his positive wants).

Brown & Levinson go further and state that two scales or ranks are empirically identifiable for negative-face FTA: a ranking of impositions in proportion to the expenditure (a) of services including the provision of time and (b) of goods including non-material goods like information, the expression of regard and other’s face payments. As far as positive FTA is concerned, they think that the ranking involves an assessment of the amount of “pain” given to H’s face, based on the discrepancy between H’s own desired self- image and the self- image presented in the FTA either blatantly or tacitly (Brown &Levinson, 1987: 77-78).

According to them, the three variables P, D, R are context dependent in that “situational sources of power may contribute to or adjust or entirely override” social evaluations of individuals or of roles (Brown &Levinson, 1987:79). For example, a bank manager might be given a high rating and a lowly worker a low one because the role set in this situation is manager/ employee. But when the worker sits on the jury trying the manager, the power may be reversed and the role-set is now jury/ defendant. This leads to the assumption that the values assessed hold only for S and H in a particular context, and for a particular FTA.

Brown & Levinson add that P, D and R are independent variables. They are so in the sense that in some situation P and R are, for instance, constant and have small values (i.e. the relative power of S and H are nearly equal and the imposition is not great), and only the expression of D varies:

1. Excuse me. Would you by any chance have the time?

2. Got the time, mate?

The two authors argue that (1) would be used where S and H were distant and (2) where S and H were close. Similarly, in other situations P may vary while D and R are constant or R may vary and P and D constant etc (Brown &Levinson, 1987: 80-81). However, they note that in their formula of Wx = D (S, H) + P (H, S) + Rx used to weight the weightiness of an FTA, it is not always easy to display which variable is primarily responsible for the weight of x. 

1.2.3. Indirectness and politeness

First and foremost, it should be noted that “in discussion of speech act, it is common for the illocutionary act itself to be called the speech act” (Finegan, 1994: 336). Thus, by “indirectness” is meant indirectness of the illocutionary act. In discussion of indirectness, Thomas states that “indirectness occurs when there is a mismatch between the expresses meaning and the implied meaning” (Thomas, 1995: 119). She goes further by adding that “indirectness does not just refer to the utterance level of illocutionary force, but also to the directness with the speaker achieves his or her illocutionary goal” (Thomas, 1995: 133). Sharing his view with Thomas, Yule claims in his discussion of direct and indirect acts that “whenever there is an indirect relationship between a structure and a function, we have an indirect speech act” (Yule, 1996:55). In Yule’s term, “an indirect relationship between a structure and a function” is very close to Thomas’s “mismatch between the expressed meaning and the implied meaning”. Brown & Levinson, in their discussion of politeness and the universality of indirect speech acts, defines indirectness as “any communicative behavior, verbal or non-verbal, that conveys something more than or different from what it literally means which in context could not be defended as ambiguous between literal and conveyed meaning(s), and therefore provides no line of escape to the Speaker or the Hearer, would serve the same purpose as more idiomatic expressions” (Brown & Levinson, 1987: 134). Having dealt with the concept of indirectness, we will now turn to the discussion of the interrelationship between indirectness and politeness.

The relationship between indirectness and politeness is studied by a number of pragmaticists such as Leech (1983), Brown & Levinson (1983, 1987), Thomas (1995) and LoCastro (2003). Leech (1983: 108) believes that one can increase the degree of politeness by increasing the degree of indirectness of the illocution while keeping the same propositional content. He states that “indirect illocutions tend to be more polite (a) because they increase the degree of optionality, and (b) because the more indirect an illocution is, the more diminished and tentative its force tends to be” (Leech, 1983: 108). This means that the degree of politeness of the speaker is closely related to that of optionality he gives the Hearer.

Brown & Levinson believe that there exists a close relationship between the use of indirect speech acts and politeness. They observe that “looking just at the indirect speech acts which are expressed by the asserting or questioning of their felicity conditions, we can make some generations about their relative politeness” (Brown and Levinson, 1987: 134). Brown & Levinson also consider that the degree of indirectness is inversely proportional to the degree of face threat. Consequently, “the greater the face threat, the greater the need to use linguistic politeness, and the more indirectness is used” (LoCastro, 2003: 123). Brown & Levinson regard negative redress (negative politeness) more polite than positive redress (positive politeness) because the speaker expends more efforts in face-preserving work of the hearer in his use of more indirectness in speech acts. Brown & Levinson (1987: 142- 43) provide an ordering of polite requests from most to least as follows:

1.   There wouldn’t I suppose any chance of your being able to lend me your cart for just a few minutes, would there?

2.   Could you possibly by any chance give me your car for just a few minutes?

3.   Would you have any objections to my borrowing your car for a while?

4.   I’d like to borrow your car, if you wouldn’t mind.

5.   May I borrow your car, please?

6.   Lend me your car.

LoCastro (2003) remarks that they regard indirectness as negative politeness strategies to mitigate an FTA. Such ratings, according to Brown & Levinson (1987: 143), seem to be based on the principle that “the more effort a speaker expends in face-preserving work, the more he will be seen as trying to satisfy H’s face wants, i.e. politeness”.

However, such efforts by S to make indirectness are “costly and risky” (Thomas, 1995: 120). It is costly in the sense that an indirect utterance takes longer for S to produce and longer for H to process. It is risky because H may not understand what S is getting at (Thomas 1995: 135) emphasizes the fact that “there is a correlation between the degree of indirectness of an utterance and the amount of “work” a hearer has to do in order to arrive at the prepositional meaning”. She regards indirectness, both conventional and conversational, as a strategy to achieve communicative goals, face- saving being one. In addition, she insists that the universal use of indirectness is due to some reasons, including (i) the desire to make one’s language more /less interesting, (ii) to increase the force of one’s message, (iii) competing goals and (iv) politeness/regard for “face”. She goes further and states that “the last dimension, “politeness”, is vastly more important than the other three” (Thomas, 1995:143).

However, the above-mentioned interrelationship between indirectness and politeness has been challenged. Blum-Kulka (1987: 131- 46) separates indirectness and politeness. She argues that too much indirectness may be perceived as lack of clarity which is a marker of impoliteness. She also finds out that the most requestive indirect strategy is not perceived by language users as the most polite ones.

In fact, it is not completely true to assert that indirectness communicates politeness but rather indirectness and politeness are really interrelated, and the level of indirectenss considered as polite enough is culturally bound, which means that the same level of politeness can be appropriate for one culture but not for the other. We take the view that there exists a close relationship between indirectness and politeness. As a result, it is necessary to take indirectness into consideration in the study of speech acts in general and the act of expressing gratitude in particular.

1.3. Co-operative Principle

In everyday conversations, interlocutors communicate on the assumption that they are co-operative and “a great deal of information is implied by the speaker rather than asserted” (Richards et al, 1992: 75). For example, A and B go out for lunch. A wants B to pay for the lunch, so he says:

A: I’m rather short of cash at the moment.

In order to explain the mechanisms by which people interpret what the others imply, Grice (1975) proposed that in conversing human beings follow a behavioral dictum, which he called the Co-operative Principle. The content of this Principle is:

Make your contribution such as required, at the stage at which it occurs, by the accepted purpose of direction of the talk exchange in which you are engaged (Grice 1975, cited by Green, 1989: 88).

Grice went on to make the Principle clear by his description of four categories called maxims. The four maxims are as follows:

QUANTIY:  I.  Make your contribution as informative as is  required (for the current purposes of the exchange).

                       II.   Do not make your contribution more informative than is required.
   QUANLITY: Try to make your contribution one that is true.

I.    Do not say what you believe to be false.

II. Do not say that for which you lack adequate evidence.

   RELATION:   Be relevant.

               Be perspicuous.

  MANNER:          I.    Avoid obscurity of expression.

II.  Avoid ambiguity.

III.  Be brief.

IV.  Be orderly.

      


   (Grice, 1975 cited by Green, 1989:89)

One of the reasons for the great influence of the principle is its ability to provide explanations for once called puzzling phenomena. Grice shows that because each participant in conversation assumes that the other is observing the Co-operative Principle, meanings can be conveyed without being said and thus, the listener must make inferences to arrive at the intended meanings of the speaker when some particular maxims appear to be being violated. “This exploitation of the maxims is the basic mechanism by which utterances are used to convey more than they literally denote (i.e. say) and Grice gave it the name IMPLICATURE” (Green, 1989: 91). For example, in the following conversation, B’s response violates the maxims of Relation. So A must assume that B may intend him to infer (i.e. B may implicate) that Smitty has a girlfriend in New York or has too much business there and he finds no need for a girlfriend etc:

A: Smitty doesn’t seem to have a girlfriend these days.

B: He’s been driving to New York every weekend.  

(Green, 1989:91)

As mentioned above, in conversing both S and H assume that the other is observing the Co-operative Principle. Nonetheless, there are many occasions when speakers fail to observe the maxims because they are “sometimes forced by competing cultural norms or other external factors to violate a maxim (Finegan, 1994: 342). This failure is called non-observation of the maxims.

1.3.1. Non-observance of the maxims

According to Grice, there are five ways of non-observance of a maxim including (i) flouting a 

maxim, (ii) violating a maxim, (iii) infringing a maxim, (iv) opting out a maxim and (v) suspending a maxim. Each of these will be dealt with in the approaching sections.

1.3.1.1 Flouting a maxim

According to Grice, the maxims are assumed to be observed by interlocutors. But when this expectation is confounded, “the listener is prompted to look for an implicature” (Thomas, 1995: 27). In most cases, exploitation is involved in the blatant non-observation of a maxim. 

Flouts exploiting the maxim of Quality occur when S says something which is blatantly untrue or for which he lacks adequate evidence. Consider the following example:

Late on Christmas Eve 1993 an ambulance is sent to pick up a man who has collapsed in Newcastle city center. The man is drunk and vomits all over the ambulance man who goes to help him. 

The ambulance man says: “Great, that’s really great! That’s made my Christmas!” 

(Thomas, 1995: 55)

In this example, the ambulance man expressed pleasure at having someone vomit over him instead of expressing anger or making a complaint. And this is obviously untrue of his feeling.

A flout of the Quantity occurs when  S blatantly gives more or less information than the situation requires. For example, A is asking B about a mutual friend’s new boy friend:

A: Is he nice?
B: She seems like him.

Obviously, B could have replied “no” but B gives a much weaker and less informative response. 

(Thomas, 1995: 66)

The maxim of Relation is exploited when S makes a response or observation very obviously irrelevant to the topic in hand by abruptly changing the subject or by overtly failing to address the H’s goal in asking a question (Thomas, 1995: 70). For example:

B is visiting A whose flat has just been redecorated:

A: Do you like my new carpet?

B: The wallpaper is not bad.

A flout of the Manner occurs when the S gives the H an ambiguous or lengthy response or the information in the response is not organized orderly. For example:

Interviewer: Did the United States Government play any part in Duvalier’s departure? Did they, for example, actively encourage him to leave?

Official: I would not try to steer you away from that conclusion.

(Thomas, 1995: 66)

1.3.1.2 Violating a maxim

Grice defines “violation” as the unostentatious non-observance of a maxim. If S violates a maxim, s/he “will be able to mislead” (Grice, 1975: 49, cited by Thomas, 1995: 72). For instance, Dianne Modahl, the defending Common Wealth Games 800 meters champion, pulled out of her opening race and returned to England due to her positive test for drugs. But Caroline Searle, press officer for the England team said, “She has a family bereavement; her grandmother died”. So the implicature implied by the press officer is false and misleading (adapted from Thomas, 1995: 72)

1.3.1.3. Infringing a maxim

Infringing a maxim occurs when S fails to observe a maxim with no intention of generating an implicature and deceiving. It occurs as a consequence of imperfect linguistic performance on the part of S.

1.3.1.4 Opting out of a maxim

According to Thanas (1995), opting out of a maxim occurs when S indicates that s/he is unwilling to co-operate in the way maxim requires due to legal or ethical reasons. The S wishes to avoid generating a false implicature or appearing uncooperative. Consider the following example:

Ruth Redell, a famous novelist, was being interviewed by an equally famous psychiatrist, Professor Anthony Clare. Clare asked her about her husband:

AC:  You married him twice. You’ve been interviewed many times, but I’ve never seen a satisfactory explanation for that very interesting fact.

RR:  Well (pause) I don’t know it but I do know it but I cannot give it. I don’t think that to give would be a very good idea, particularly for my husband (Thomas, 1995: 75).      

1.3.1.5. Suspending a maxim

Thomas remarks that there are occasions “when there is no need to opt out of observing the maxims because there are certain events, in which there is no expectation on the part of any participant that they will be fulfilled” (Thomas, 1995: 76). Consider the following example: 

The speaker in this example is the daughter of a murdered man.She is talking to Officer Tim Chee of the Navajo Tribal Police. 

“Last time you were with that FBI man-asking about the one who got killed”, she said, respecting the Navajo taboo of not speaking the name of the dead. “You find out who killed that man?”

In short, S in many cases does not mean what he literally says or in other words his intention lies behind what he actually utters. Therefore, the H has to make efforts to arrive at S’s intended meaning basing on the assumption that S is observing the Co-operative Principle even when S does not seem to do so.

1.4. Theories of relevance

This section briefly discusses the principles of the Relevance Theory put forward by Sperber & Wilson (1995). This theory comes into being as a result of the author’s dissatisfaction with Gricean implicature due to its probalistic nature. And they want a theory that “goes beyond the probabilistic nature and enables addresses to be sure that they have recovered the most relevant of a potentially infinite set of inferences” (Grundy, 2000:101).  The content of these principles is summarized by Grundy (2001: 105-07) as follows:

(1) Every utterance comes with a guarantee for its own particular relevance. Thus to understand an utterance is to provide its relevance. Determining relevance (and not only the relevance of utterance) is our constant aim. Sperber & Wilson say, “An individuals’ particular cognitive goal at a given moment is always an instance of a more general goal: maximizing the relevance of the information processed” (Sperber & Wilson, 1995: 49 cited by Grundy, 2001: 106).

(2) Because addressee cannot prove the relevance of the utterances they hear without taking context into account “the speaker must make assumptions about the hearer’s cognitive abilities and contextual resources, which would necessarily be reflected in the way she communicates, and in particular in what she chooses to make explicit or what she chooses to leave implicit” (Sperber & Wilson, 1995: 49 cited by Grundy, 2001: 106).

(3) However apparently grammaticalized linguistic structure may be, utterances are radically under-determined. So a single syntactic relation may represent a wide range of logical and semantic relations. Even the determination of sense requires an inferential process.

(4) Once the propositional content of an utterance has been elaborated, the utterance may be regarded as a premise, which, taken together with non-linguistic premises available to the hearer as contextual resources, enable him to deduce the relevant understanding.

(5) The most accessible interpretation is the most relevant. There is a trade-off between relevance and processing process. “An assumption is relevant to an individual to the extent the positive cognitive effects achieved when it is optionally processed are large” (Sperber & Wilson, 1995: 265 cited by Grundy, 2001: 106). (Positive cognitive effects are changes in beliefs resulting from new information being added). Thus the greater the effect of an utterance, the more relevant it is. Similarly, the effect needs to be economically achieved: “An assumption is relevant is relevant to an individual to the extent that these positive cognitive effects are small” (Sperber & Wilson, 1995: 266 cited by Grundy, 2001: 106).

(6) Context is not treated as given common ground but as a set of more or less accessible item of information which are stored in short term and encyclopedic memories and manifest in the physical environment: People hope that the assumption being processed is relevant (or else they would not bother to process them at all), and they try to select a context which will satisfy that hope:  a context which will maximize relevance. In verbal comprehension in particular, it is relevance which is treated as given and context which is treated as a variable  (Sperber & Wilson, 1995: 142 cited by Grundy, 2001: 107).


















In this chapter, discussions have been focused on the main issues of speech act theory, politeness, indirectness and politeness, the Co-operative Principle as well as the Relevance Theory. In the next chapter, the research questions, the method of the study and the analytical framework will be outlined.

Chapter II: Methodology

In the preceding chapter, we have presented the general review on speech acts, theories of politeness and issues related to the subsequent matter of the thesis. In this chapter, we will discuss the research questions, the research method as well as the analytical framework for further discussions and findings of the study. 

2.1. Research questions

In this study the following questions will be addressed:

(i)   How do native speakers of English express gratitude in the situations studied?
(ii)  How do Vietnamese learners of English differ from native speakers of English in expressing gratitude in the contexts studied?

Specifically, these research questions will be addresses in relation to the social factors operationalised in the contexts under study in order for the researcher to determine how these factors affect the choice of strategies of the speakers. Thus, the above-mentioned research questions will be addressed in terms of the following constellations:

1. Where the Speaker has higher power than the Hearer (+P).

2. Where the Speaker has equal power to the Hearer (=P).

3. Where the Speaker has lower power than the Hearer (-P).

4. Where the degree of gratitude is small (-R).

5. Where the degree of gratitude is big (+R).

In order to answer these research questions, a Discourse Completion Task (DTC) will be used in this study. The reasons for the data collection method will be provided in the following section.

2.2. Research methods

In this section, all the issues involved in the design of the research will be discussed: discussion of data collection method including discussion of ethnographic, role-play methods, multiple choice method, DCT and the method of the study including data collection instruments, selection of subjects, procedures, results of the MPQ, and the analytical framework of the study.

2.2.1. Data collection method

In this study we have chosen DCT as the data collection method. In the following section, some arguments for the choice of the method will be outlined.

As has been mentioned in a wealth of studies, so far several methods have been used in research of speech act and pragmatics. The first one is the Ethnographic method. This method is based mainly on observation and record of naturally occurring speech acts and it was used by Holmes (1986,1988) and Manes & Wolfson (1981) in their researches on complement. This method is defined as “the process of providing scientific description” of different systems, process and phenomena within their contexts (Wiersma, 1986: 233 – 34 cited by Thuc, 2001: 31). And it has some advantages. First, it provides authentic speech observations and “real, spontaneous and unscripted data. People are being themselves saying what they actually say rather than what they think they would say” (Clyne, 1994: 18). Second, according to Rintell and Mitchell (1989: 250) it can “succeed in revealing the linguistic strategies actually used in many contexts in a given language and culture”. All this means that ethnographic methods provide natural, authentic and hence highly reliable data.

However, this method also has some inherent limitations. Firstly, it is time-consuming to collect data because researchers must record “long stretches of talk in the hope that the particular speech act in question emerges in the course of the exchange” (Rintell & Mitchell, 1989:250). Secondly, the use of video equipment and tape recorder or hidden cameras would affect “communication pattern” (Clyne) 1994:19) or create “ethical problem” (Clyne, 1985:21). Even more, the effort to transcribe recorded data would be enormous and thus time-consuming. The most serious problem posed by this method may be the great variability within a corpus making it extremely difficult to control contexts, which affects comparability of different sets of data (Clyne, 1994:18).

The second is Role-play methods. In these methods, researchers describe the situations orally to the subjects and ask them what they would say in the situation they are role-playing. The advantage of these methods is that researchers may collect “natural way of speaking” (Rintell & Mitchell, 1989: 251). However, similar to ethnographic method, the subjects may be affected by the presence of electronic devices. As a result, the data collected may not be natural and these methods do not always capture the dynamics of actual speech use (Rintell & Mitchell, 1985:251). Another limitation of this method is that researchers must make great efforts to design a variety of situations.

The third is Role-play enactment methods, which is similar to role-play method. In this method, subjects are asked to be involved in interactions, whose turn-taking is quite natural. The difference between role-play methods and role-play enactment method is that “while the former is pretending to react as if one were someone else in a different situation, the latter is performing a role that is part of one is normal life or personality” (Mc Donough, 1981:80 cited by Tam 1998). Role-play enactment is said to be useful in allowing researchers to control the context and variables. Subjects can say as much as they would like to say and thus data collected may be more natural. 

But this method has its drawbacks because subjects may have the feelings that they are taking a test and their language may be modified accordingly (Rintell & Mitchell, 1989). Thus, data collected might not be natural reflection of language. Similar to the above-mentioned methods, the transcription of data is still very time-consuming.

Another method is Multiple-choice methods. As its name suggests, these methods provide subjects with answers and then subjects are asked to choose the answer they consider the most appropriate. An advantage of this method is that it is much less time-consuming for informants since they have to make the least efforts in answering the questions and that researchers can get a great deal of data in a short time. Nevertheless, this method is disadvantageous in that the number of answers provided is limited and hence the data collected may be limited in variation. Moreover, the authenticity of information depends on researchers’ socio-linguistic and pragmatic competence. Consequently, it may not be reliable especially when researchers are non-native speakers.

The final method is the Discourse Completion Task, which may overcome some disadvantages of above-mentioned methods. Thus it has been widely used in researches on speech acts like requests, compliments and apology. The first advantage of this method is that it allows the researcher to collect data from a number of subjects relatively easily in a short period of time. Another strength is that it allows researchers great control of the variables (Rintell & Mitchell, 1989: 250). Also, it is an effective means of studying the stereotypical perceived requirements for a socially appropriate though not always polite responses. And it is a good way to gain insight into social and psychological factors that are likely to affect speech and performance (Beebe, 1985:10). What is more, the DCT and other written approaches not only save time but can also provide comparable data to that collected from oral role-play (Beebe-Cummings, 1985). Varghese & Bilmyer (1996: 30) found data collected with this instrument are consistent with naturally occurring data at least in the main pattern and formulae used. These researchers realized that when more information in the situation is provided, the subjects appear to modify the discourse more closely to the words of natural conversation. These advantages are the reasons for the conclusion that “discourse completion tests are an effective means of gathering a large amount of data quickly, creating an initial classification of semantic formulas and strategies that will occur in natural speech, and ascertaining the structure of speech act(s) under consideration” (Cohen, 1996:25 cited by Tam 1998). 

In contrast, DTC as other methods also have some limitations. A major difficulty is different perceptions of social factors of the context between the researcher and subjects. For example, if the investigator intends a context s/he described between as involving interactants of equal status or power, but the subjects involved in the study perceive them to be equal, the research’s data analysis will be inherently flawed or invalid (Bouton, 1995). Some researchers in speech acts like Blum-Kulka & House (1989) found out that there were cross-cultural differences in the way the different groups rated the social dimensions in speech act situations. This is in line with the finding of a research conducted by Tam (1998). In her research Tam (1998: 93) finds out that the way Vietnamese and Australian speakers of English “rated the speaker’s power in sit 24 (Door) was not the same. While Australian speakers rated the speaker’s power in sit 24 (Door) as equal to the Addressee, Vietnamese speakers rated the speaker in the situation as having less power than the Addressee. In addition, Vietnamese speakers rated the social distance between the speaker and Addressee as low, i.e. they were familiar, which was different from the ranking of the Australian group for sit 24 (Door)”. Another drawback is that subjects’ production might be affected by physical constraints. For example, the space available for them to write in might not be enough (Rintell & Mitchell, 1989:250). Finally, we can elicit natural speech act because we can not take into account some important factors, such as: intonation, pause, speed of speech, gestures and the informant’s present mode and manner (Beebe, 1985: 10).

Obviously, each method has their own advantages and disadvantages. However, the advantages of DCT outweigh its disadvantages. In addition, with reference to personal conditions as well as the aims of the study, we will choose it as the method of study for this research.

2.2.2. The method of the study

In order to deal with the problem of validity when using a DCT, it is necessary to divide the study into two main phases of the validity and reliability test (MPQ) and the language elicitation questionnaire (DCT) (Tam, 1998:50). MPQ is designed to test the validity of the situation that will be used for the DTC. In MQT, subjects are asked to assess the variables underlying the situation. Basing on subject’s assessment, the situations in which the majority of the subjects are consistent in their assessment of the values of the variables will be used for the data collection. MPQ thus allows “logical and empirical testing of the constructs underpinning the situations” (Tam, 1998: 54). The DCT is designed basing on the result of the MPQ. In the following section, we will discuss in detail the data collection instruments, the procedure of data collection and the selection of subjects. 

2.2.2.1. Data collection instruments

This section discusses the design of the data collection instruments used in the two phases of the study. The social variables manipulated in the questionnaires will be discussed in section 2.2.2.1.1 and the content of the MPQ and DCT will be discussed in section 2.2.2.1.2.

2.2.2.1.1. Variables manipulated in the data collection instruments

As stated in the literature, the three social factors of social power, social distance and the degree of gratitude make influence on the choice of linguistic forms in interaction. Thus, they are of interest in this study. These variables are contextually independent as well as socio-culturally specific and they are incorporated into the description of situations used to elicit expressions of gratitude.

The basis for building up the situation is drawn from Brown & Levinson’s politeness theory  (1987). These two authors state that the three factors interact with each other in such a way to produce a constant threshold effect for the choice of “particular level of linguistic politeness”. For example, “one goes off record where an imposition is small but relative S-H distance and H’s power are great, and also where H is an intimate equal of S’s but the imposition is very great” (Brown & Levinson, 1987:78). As D is kept consistently high in this study, the values of the variables are as follows:

. The relative power investigated in this study has the following values:  

+P: Speaker has a higher rank, title or social status.

=P: Speaker and Hearer are equal in rank, title or social status.

-P: Speaker has lower rank, title, status.

. The ranking of imposition (R) is the degree of gratitude. It has the following values: 

+R: The degree of gratitude is high.

-R: The degree of gratitude is low.

. The relative social distance (D) refers to the degree of solidarity and familiarity between interlocutors.

Within the limit of time, we intend to keep D constantly high. Hence, +D means S and H have known each other or identified with each other well for a long time. They are parents and children, husbands and wives, teachers and students, friends etc. The six constellations assumed to underlie the situations in accordance with the P, D and R values as specified above include:

. The Speaker has higher power than the Hearer the degree of gratitude is high.

. The Speaker has higher power than the Hearer the degree of gratitude is low.

. The Speaker has lower power than the Hearer; the degree of gratitude is high.

. The Speaker has lower power than the Hearer; the degree of gratitude is low.

. The Speaker and the Hearer are equal in power; the degree of gratitude is high.

. The Speaker and the Hearer are equal in power; the degree of gratitude is low.

In order to select the most reliable situations for the thesis, we develop a bank of 18 situations, in which various constellations of three variables of P, D and R are reflected. The situations are used for two questionnaires: a Metapragmatic questionnaire and an open-ended questionnaire (DCT). The content of these questionnaires are to be under discussion in the following section.

2.2.2.1.2. The content of the questionnaires

This section discusses the content of the MPQ and the DCT. It also presents samples of the two questionnaires.

2.2.2.1.2.1.  Meta pragmatic questionnaire (MPQ)

The MPQ consists of 18 situations, each followed by three questions designed to elicit the assessment of the variables. Subjects are asked to rate each variable in the situation on a 3-point scale. Following is a sample situation:

Meta pragmatic questionnaire.

Please read the following situation and put a tick in the column you think the most appropriate.

Situation 6.

You mother was seriously ill and had to undergo an operation, but you did not have enough money for the fee because it cost too much. Fortunately, your close friend lent you $600.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all
	A little bit


	Very much


The score is interpreted as follows: 

. Question A

- A score of 1 is equivalent to - D, which means that S does not know H or they are strangers. This is not included in the study. 

- A score of 2 or closer to 2 is equivalent to = D, which means that S and H are relatively acquainted with each other. This is also not included in the study.

- A score of 3 or closer to 3 is equivalent to +D, which means that S and H are very familiar with each other. They have known each other well.

. Question B

- A score 1 is equivalent to –P, meaning that S has lower power than H.

- A score of 2 or closer to 2 is equivalent to = P, meaning that S and H are equal in power.

- A score of 3 closer to 3 is equivalent to +P, meaning that S as higher power than H.

. Question C

- A score of 1 is equivalent to –R, which means that the degree of gratitude is low.

· A score of 2 or closer to 2 is equivalent to =R, which means that the degree of gratitude is a little bit high. This is not included in the study. 

· A score of 3 or closer to 3 is equivalent to +R, which means that the degree of gratitude is high or very high.

The result of MPQ will be discussed in section 3.2.5. A full version of MPQ is provided in appendix A.

2.2.2.1.2.2. Open-ended Discourse Completion Test questionnaire

The DCT is intended to elicit expressions of gratitude from the subjects. It is made up of 6 situations selected from the 18 situations in the MPQ. Each situation is followed by elicitation words “you say”. Following is a sample situation.

Situation 11

You have been working as a private secretary for a long time. Today your boss asks you to phone a new employee to discuss a new deal. However, you forgot his/her phone number. So you ask the boss and he gives you the number again. How would you say to express gratitude to him?

You say: ………………………………………………………………………………………...

…………………………………………………………………………………………………..

A full version is provided in Appendix B.

2.2.2.2. Selection of subjects

The data of the study is collected from one group of native speakers of English and one group of Vietnamese learners of English. The first group consists of subjects coming from the USA, the U.K or Australia. The English subjects may be living and working in offices in Hanoi or they may be tourists. They all live in urban areas. Their age ranges from 18 to 40. The second group are Vietnamese learners of English. Most of them are third year and fourth-year students at Haiphong University, Haiphong Private University. Some are third-year and fourth-year students at Hanoi National University and some are at Hanoi Open University. To ensure compatibility, these students all live in urban area as well and they are students majoring in English. Their age ranges from 20 to 22. In both groups, the number of males and females are evenly distributed.

2.2.2.3. Procedures

Firstly, the MPQ is conducted with the English subjects, who are asked to rate the variables in each situation. Then, data from the subjects are collected and synthesized. The results are then used to determine the assessment of the variables underlying the situations. These results are used as baseline for the choice of the most valid situations, which are used for the DCT. 

As D is kept constantly high in this study, all situations with low score of D (lower than 2.5) are rejected. As a result, there will be six combinations as follows:

+P, –R:  Higher power, small degree of gratitude

+P, +R:  Higher power, high degree of gratitude

=P, -R:   Equal power, low degree of gratitude

=P, +R:  Equal power, high degree of gratitude

-P, - R:   Lower power, low degree of gratitude

-P, +R:   Lower power, high degree of gratitude

Finally, 5 situations are selected for the preparation and administration of DCT. DCT is then used to elicit expressions of gratitude by English subjects and Vietnamese subjects. The data collected DCT is then analyzed to find out the similarities and differences between the two groups.

2.2.2.4. Results of the MPQ

As stated above, the MPQ of this study consists of 18 situations. The English and Vietnamese subjects are asked to rate the social factors of each situation on a 3-point scale for P, D and R. The weighted means of the situation assessments by the English subjects are presented in table 2. The 6 highlighted situations are those which satisfy the necessary values required for the study. Only data of 3 factors of P, D and R are used as criteria for selection. Table 2 shows the mean ratings of social factors by English subjects.

Firstly, situations with low score of D (less than 2.5) are rejected. As a result, situations 3, 4, 13, 14 are not accepted (they are signed with a star). 

For the constellation of +P and –R, situation 1 and situation 7 is relevant but situation 1 is selected because it has better score of P (2.8 compared with 2.55) and better score of R (1.2 compared with 1.22).

For the constellation of +P and +R, situation 2 is selected because it has higher score of P and R than situation 19.  In terms of P, it has score of 2.87 but situation 19 has the score of 2.55. In terms of R, it has the score of 2.80 but situation 19 has the score of 2.75.

For the constellation of =P and –R, situation 9 is chosen between situation 5 and situation 9 because the former situation has the score of R close to 2, which is not included in this study.

Table 2. Means ratings of social factors by English subjects (n=45)

	Situation
	Mean score of P
	Mean score of D
	Mean score of R

	S1
	2.8
	2.78
	1.2

	S2
	2.87
	2.78
	2.8

	S3*
	1.4
	2.47
	2.82

	S4*
	1.38
	2.47
	2.87

	S5
	1.84
	2.78
	1.64

	S6
	1.91
	2.88
	2.87

	S7
	2.55
	2.8
	1.22

	S8
	1.53
	2.69
	2.84

	S9
	1.8
	2.62
	1.24

	S10
	1.84
	2.69
	2.84

	S11
	1.07
	2.78
	1.22

	S12
	1.13
	2.69
	2.82

	S13*
	2.82
	2.35
	1.24

	S14*
	2.73
	2.13
	2.44

	S15
	1.38
	2.58
	1.13

	S16
	1.35
	2.69
	2.64

	S17
	1.4
	2.71
	2.82

	S18
	2.55
	2.71
	2.75


For the constellation of =P and +R, situation 6 is chosen because it has the score of P closer to 2 (1.91 compared with 1.84 of situation 10). It also has lower score of R (2.87 compared with 2.69 of situation 10).

For the constellation of –P and –R, situation 11 is accepted because it has far lower score of P (1.07 in comparison to 1.38 of situation 15); and it has a little bit higher score of R (1.22 compared with 1.13 of situation 15).

For the constellation of –P and +R, situation 12 is selected because it has the lowest score of P than other situations (1.13 compared with 1.35 of situation 16 and 1.40 of situation 18) and because it has the equal score of R to situation 18 but higher score than situation 16 (2.82 in comparison to 2.64 of situation 16).

All things considered, the six situations selected for the DCT are as follows:

1.  (+P –R): Higher power, low degree of gratitude. A senior lecturer had an appointment with a student on the student’s thesis but he was busy. He wrote his suggestions on a piece of paper and his assistant helped him to give it to the student when this student came to his office. (sit 1, lecturer).

2.  (+P +R): Higher power, high degree of gratitude. A private secretary helped her director to prepare an important speech and a potential deal. She did the job well despite the short notice (sit 2, speech).

6.  (=P +R): Equal power, high degree of gratitude. A person’s mother underwent an operation but he did not have enough money for the fee. So his friend lent him $6000 (sit 6. money).

9.  A next-door neighbor gives you some books you want be cause it is far from your house to the library (sit 9, books).

11.  (-P –R): Lower power, low degree of gratitude. A private secretary lost the phone number of a new employee. So, her boss gave her the number again (sit 11, phone number).

12. (-P –R): Lower power, high degree of gratitude.  A student was doing his thesis but he could not find some books. His supervisors allowed him to use his supervisor’s library and explained to him what he did not understand. So he wrote an excellent thesis (sit 12, thesis).

Table 3 shows the 6 situations with mean ratings of social factor by English and Vietnamese subjects.

Table 3. Mean ratings of social factor by English and Vietnamese subjects (n= 45)

	Situation
	Mean score of P
	Mean score of D
	Mean score of R

	
	English
	Vietnamese
	English
	Vietnamese
	English
	Vietnamese

	S1
	2.80
	2.84
	2.78
	2.89
	1.20
	1.04

	S2
	2.87
	2.89
	2.78
	2.87
	2.80
	2.73

	S6
	1.91
	1.95
	2.88
	2.98
	2.87
	2.82

	S9
	1.8
	2
	2.62
	2.91
	1.24
	1.02

	S11
	1.07
	1.02
	1.78
	2.93
	1.22
	1.27

	S12
	1.13
	1.08
	2.69
	2.84
	2.82
	2.78


As can be seen the Vietnamese subjects tend to assess the degree of gratitude lower than English subjects. But Vietnamese subjects tend to consider the social distance higher than English subjects. As far as power is concerned, Vietnamese subjects have similar assessment to the English subjects.

2.3. Analytical framework

It is no easy job to provide an analytical framework for the ways to express gratitude since gratitude expressions are not formulaic as requests, apologies or invitations etc, which explains why so far there have been only few researches on expressing gratitude which lays a firm foundation for the analytical framework of this study. Perhaps, the two most influential researches on this act are those conducted by Eisenstein & Bodman (1986, 1993). Thus, it is a good idea to take a look at what these authors do to code their data.

2.3.1. Eisenstein & Bodman’s analytical framework

According to Eisenstein & Bodman, expressing gratitude is a complex act ranging from “simple, phatic utterances to lengthy communicative events”. And in expressing gratitude a set of speech acts is involved, and ‘members of each set interacted synergistically to express gratitude appropriately, especially in the situation that causes the recipient to feel unusually grateful or indebted to the giver” (Eisenstein & Bodman, 1993: 67).  This is the reason why Eisenstein & Bodman do not base their coding on an available analytical framework or work out a framework of their own to code utterances on their data. Basically, their coding is based on the underlying speech act of each utterance. Thus, such utterances “Thank you for inviting me. I had a great time” is coded as “Thank + Expressing pleasure”. In addition to this, they use functional categories described in the literature (Van Ek, 1976, Searle, 1969) to do the coding. However, in some cases they have to create their own “tentative terminology where appropriate descriptor had not been previously identified” (Eisenstein & Bodman, 1993: 66). Consider the following utterances produced when the Speaker opened his friend’s gift:

Oh, how beautiful! How did you know? It’s just what I wanted. 

Eisenstein & Bodman remark that “the italicized utterances were clearly not intended to express the function of Asking Information or Expressing Need”. Hence, they code them as “Expessing intimacy: Mind Reading”, an indirect complement acknowledging the accuracy of the giver’s understanding of the receiver’s unexpressed desires (Eisenstein & Bodman, 1993:66).

Eisenstein & Bodman also provide sample coding of their data. Taking a close look at their sample coding, we can realize that their coding of an utterance is firstly based on the presence of the performative verb in that utterance. The performative verb acts as a lexical trigger indicating explicitly the illocution of the utterance. For example, almost all utterances containing the word thank is coded as thanking. As a result, utterances like “thank you so much”, “thank you”, “Thanks a bunch” and “thanks for inviting me” are all coded as thanking. Likewise, all utterances containing the lexical trigger “appreciate” are coded as expressing appreciation. Thus, expressing appreciation may be “I really appreciate it” or  “I really appreciate what you are doing”. 

When it is impossible to find out the lexical trigger, their coding is then based on typical functions performed in utterances. Consider the following examples adapted from Eisenstein & Bodman (1993):

Situation A. To a friend who lent you $ 5

Thanks a bunch. You are a life saver (Thanking + Complimenting).
Situation B. To a friend who brings you a birthday present

Oh, you know me so well (Expressing surprise + Complimenting).
It’s lovely, but you don’t have to get me anything (Complimenting + Expressing lack of necessity).
Situation D. To a friend who offers to lend you $500 you suddenly need

I’ll return it to you as soon as I can (Promising to repay).

And in some cases, their coding is totally based on the speakers’ intention in context. Consider the following examples: 

Situation G. To a relatively new friend whose party you have really enjoyed

You’ll have to come for dinner at my place when we get a chance.

I’d like you to come over my place next time.

I’d like to have you over. I’ll be in touch with you.

Obviously, the normal functions of the above utterances are not offering. However, they are all coded as offering reciprocity.

Considering Eisenstein & Bodman’s coding system, we can conclude that it appears appropriate, especially in the coding of such an act as expressing gratitude. One reason for this is that Eisenstein & Bodman, whenever possible, take advantage of the achievements of other researcher’s works and adapt them to their coding system. Another reason is that Eisenstein & Bodman base their creation of tentative terminology on the speaker’s meaning in context, on the typical functions of an utterance. In other words, they base their new terms on the illocution of utterances and thus make it abundantly clear the intention of the speaker.

However, Eisenstein & Bodman’s coding framework has some limitations. For example, the iliticized utterances of “How did you know? It’s just what I wanted” (produced after opening a friend’s gift) is coded as “Expressing Intimacy: Mind Reading”. In our opinion, it would be better for these utterances to be coded as “Complimenting” because the speaker in this case, as Eisenstein & Bodman (1993) remark, acknowledges the accuracy of the hearer’s understanding of the speaker’s unexpressed desires – an indirect complement. Similarly, such response as “I don’t know how to thank you” is coded as “Expressing relief + Thanking”, which does not seem appropriate. The reason is that the response should be treated as a single utterance, before and after which there is a pause on the part of the speaker, instead of two utterances. Therefore, we tentatively code it as “Expressing indebtedness” because the speaker acknowledges a debt to the hearer in expressing gratitude, and tries to pay the debt by means of language. But the speaker in this case admits that he cannot do that and hence indirectly admits that he is indebted to the hearer.

2.3.2. Analytical framework of the study

As stated above, it is no easy job to provide an analytical framework for this study. The main reason is that the social variables underlying the situations in this study are different from those in Eisenstein & Bodman’s researches. It should be added that the degree of gratitude is usually low (-R) in Eisenstein & Bodman’s research while the degree of gratitude is high in the three situations of this study. As a consequence, utterances collected from our data will be different from Eisenstein & Bodman’s data and thus they will require different terms to code them. Therefore, following Eisenstein & Bodman, we will use the functions identified by Searle (1969), Van Ek (1976) and whenever necessary we will create our own terminology to code the utterances available in our data. However, it should be noted that whenever possible, we will make use of the coding system outlined by Eisenstein & Bodman in our coding process. Thus, we will base our coding of utterances firstly on the lexical triggers available. When it is impossible to do this, we will base our coding on the analysis of the Theory of Relevance and Co-operative Principle to identify the illocutions of the utteraces.

As has been mentioned by Eisenstein & Bodman, to express gratitude speakers rely on different speech acts, and frequently choose the implicit way to communicate their intentions. Likewise, in this study gratitude expressions have been found to be realized by various acts such as thanking, complimenting, expressing appreciation etc. In the following part, the framework for the analysis will be presented. In each sub-act of our analytical framework below, how Eisenstein & Bodman’s utterances are coded will be reviewed where it is necessary to do so and then our coding of similar utterances will be presented. It should be once again noted that speakers rarely use only one single act but choose several acts simultaneously in their expressions of gratitude. However, the following part will present the coding of each act in independence for the sake of convenience.

1. Thanking:  

In this study, utterances that contain the word “thank” will be coded as thanking. As a result, the following utterances will be coded as “thanking”:

Thank you so much (E2, sit 2).

Thank you   (E3, sit 2).

Thank you for all your help (E6, sit 12).

2. Complimenting

Since lexical triggers for compliments are not available,in this study utterances that express admiration or approval of someone’s work/appearance/taste (Manes, 1993; Herbert, 1990);  establish/confirm/maintain solidarity (Manes & Wolfson, 1981; Wolfson, 1989); replace greeting/gratitude/apologies/congratulations (Wolfson, 1983, 1989); open and sustain conversation (conversation strategy) (Wolfson, 1983; Billmyer, 1990; Dunham, 1992) and reinforce desired behavior (Manes, 1983) will be coded as complimentings. Thus, the following utterances and the like will be coded as “complimenting”:

You are a star (E5, sit 2).

Your work is great (E13, sit 2).

You are a really nice person (E14, sit 12).

3. Expressing appreciation

As stated earlier, in Eisenstein & Bodman’s research on expressing gratitude in American English 

utterances coded as “expressing appreciation” always contain the lexical triggers of appreciate. For instance:

I really appreciate what you are doing (Expressing appreciation).

Following Eisenstein & Bodman (1993), we will do the same with utterances containing the lexical trigger of “appreciate”. Therefore, utterances coded as expressing appreciation may be the followings:

It is really appreciated (E6, sit 2). 

We really appreciate your support (E16, sit 6).

However, we will not only code utterances like the ones mentioned above as expressing appreciation, but also code some others as expressing appreciation. In doing this, we base our coding on the functions of these utterances and on the nature of expressing appreciation. In expressing appreciation, speakers say that they recognize “the good qualities of sb” (Hornby, 2000:49).  They also show hearers their “full or sympathetic understanding of something such as a situation or a problem, and of what it involves” (Hornby, 2000:49). In addition, speakers “value highly” what hearers have done (Cowie: 1992: 373). As a result, some other utterances are considered expressing appreciation, too. The reason for this is that expressing appreciation as well as some others may be performed indirectly, i.e. without a performative verb. Some examples:

 
It really helped me a lot (E4, sit 12).

Your help was invaluable contribution to any thesis (E10, sit 12).

4. Expressing indebtedness

Similar to expressing appreciation, utterances coded as expressing indebtedness are those utterances that contain the word “indebted” like “I am deeply indebted to my family for their help” (Hornby, 2000:659). In addition, other utterances will be coded as expressing indebtedness as well. In this case our coding is based on the two meanings of “indebt” in dictionary. The first is “greatful to sb for helping you” and the second is “owing money to other countries, organization” (Hornby, 2000:658). However, we will extend the second sense of “indebted” basing on the assumption that S is not only indebted to H if H has lent S money but S is also indebted to H if H has done something else to S, i.e. giving him services. In our opinion, this is true especially when the service extended to S by H helps S to overcome difficulties, to achieve success or to feel comfortable etc. That is why native speaker of English can say “I owe a debt of gratitude to all my family” or “Thank for sticking up for me. I owe you one” (Hornby, 2000:659). Therefore all utterances in which H indicates that his achievements, happiness and the like springs from the help or support extended to him by H will be coded as expressing indebtedness. Utterances will be coded as expressing indebtedness if S admits that he cannot express his depth of gratitude towards H or he admits that what H has done impresses him so much that he will keep it in his mind. Consider the following examples:

I don’t know how I would have managed without your help (E2, sit12).

I will not forget what you have done for us (E5, sit 6).

Your help enabled me to write a thesis. I am very proud of (E9, sit 12).

5. Promising to repay

Utterances are coded as promising to repay basing on Eisenstein & Bodman (1993). Consider the following example:

I’ll return it to you as soon as I can (Promising to repay). 

This utterance occurs when S expresses gratitude to his friend who offers to lend him $ 500 he suddenly needs. Obviously, the formula of “I’ll + Verb….” is typically used for promising. As promising is not specific enough, the researcher elaborate the utterance above by coding it promising to repay basing on the context of the utterance. Following the coding of Eisenstein & Bodman (1993), we will code all utterances with the same function as promising to repay. Thus, those coded as promising to repay may well be the followings:

I promise you I will pay it back as soon as possible (E4, sit 6).

I’ll pay you back as soon as possible (E6, sit 6).

I’ll pay you back as soon as I get the money (E12, sit 6).

6. Expressing desire/willingness to reciprocate

Many utterances are coded as expressing derise/willingness to reciprocate basing on the function of these utterances. Eisenstein & Bodman (1993) code some other utterances as promising to reciprocate or offering reciprocity. For example:

I’ll take you out next week/Next time, it’s my treat (Promising to reciprocate).

You’ll have to come for dinner at my place when we get a chance/I’d like you to come  over to my place next time/ I’d like to have you over (Offering reciprocity).

The first utterances are produced by S after he was taken to lunch at a very nice restaurant. The second ones are made to S’s relatively new friend whose party S have really enjoyed. It is obvious to us that the two researchers based their coding of these utterances on the functions of  these utterances in the context in which they are produced. The reason is that such formula like “I’d like to + …..” is not normally used for offering but for polite requests. Following this line and making some modifications we will code the following utterances and the like as expressing willingness/desire to reciprocate.

If there’s anything I can ever, ever do for you, just let me know. (E4, sit 6).

If there is anything I or my family can do for you then don’t hesitate to ask (E13, sit 6).

Please let me know if there is anything I can do to help you in the future (E35, sit 6). 

The reason why we follow Eisenstein & Bodman (1993) is that “reciprocate” is equivalent to “to have the same feeling for someone that they have for you” or “to do the same thing for someone that they have done for you” (Rundell, 2002: 56). This means that if A invites B to go out for lunch and then B invites A to go out for lunch, then A’s invitation is reciprocated. As a result, it is appropriate to code an utterance like “I’d like to have you over” in the above-mentioned context as offering reciprocity. However, it does not appear to be a good idea to adopt Eisenstein & Bodman’s coding to our utterances in different contexts. As can be seen above, utterances in our data show that S really wish to reciprocate what he has been done for by H because what H has done is particularly meaningful to him. Hence, we will in many cases use expressing desire/ willingness to reciprocate instead of offering reciprocity.

7. Offering reward/return

Offering reward/return is our own term coined to code quite a few utterances appearing in our data. By nature, “reward” is defined as “a thing that you are given because you have done something good, worked hard etc” (Hornby, 2000:1097). Hence, offering reward can be understood as an act performed by S because H has done something good for him or because H worked hard and this benefits S. Followings are some utterances in our data coded as offering reward/return:
Now take the rest of the day off to look after your child (E13, sit 2).

Let’s go out to dinner and celebrate (E18, sit 12).

Please take tomorrow of for your hard work (E23, sit 1).

8.   Expressing pleasure

In their research, Eisenstein & Bodman (1993) code some utterances as “expressing pleasure”. For example:

I’m glad with my work.

 I really enjoyed myself.

The two researchers have a reason to do so because pleasure is a “state or feeling of being happy and satisfied” (Cowie, 1992: 685). This means that when S expresses pleasure, he shows that he is feeling happy and satisfied.  Following Eisenstein & Bodman, an utterance like   “I’m very happy with the result” (E22, sit 12) will be coded as expressing pleasure.
This chapter has uncovered the research question, the data collection instrument (DCT) and the analytical framework of the study. As can be seen, the analytical framework is based on Eisenstein & Bodman (1993), which is in many cases modified and supplemented in accordance with the data of this study. The coming chapter will report the data analysis of the forms of expressing gratitude via six valid situations from the DCT.

Chapter III:  Data analysis

As stated in chapter II, the two social factors investigated in this study are relative power (P) and the degree of gratitude (R). The social distance (D) is kept high. This chapter will discuss the choice of forms of expressing gratitude in relation to P and R in the situations studied. The purpose of this chapter is:

. To find out how native speakers of English express gratitude in relation to P and R in the situations under investigation.

 . To find out how Vietnamese learners of English differ from native speakers of English in their forms of expressions of gratitude in the situation under investigation.

This chapter will discuss these issues in sub-sections according to:

. Where S has greater power than H (+P).

. Where  S has equal power to H (=P).

. Where  S has lower power than  H (-P).

. Where the degree of gratitude is low (-R).

. Where the degree of gratitude is high (+R).

The framework outlined in chapter II will serve as an instrument for the analysis of the data. We will discuss the choice of expressions of gratitude from higher power setting to equal power setting and then to lower power setting; from low degree of gratitude to high degree of gratitude.

It should be noted that we will provide formulae of the most frequently used sub-acts at the end of the discussion of sub-acts used by ES and VL for the comparison of the choice of forms of expressing gratitude by the two groups of subjects and to provide a possible range of sub-acts that may be used in each particular situation. The sub-acts will be presented in a decreasing order of frequency from left to right.

3.1. Choice of gratitude expressions in higher power setting + P (sit 1, sit 2)

VL and ES differ greatly in the choice of acts for the formulation of expressions of gratitude in higher power setting. This can be seen in the following sections.

3.1.1. Choice of gratitude expressions in sit 1 (Lecturer)

Table 4. Use of sub-acts with respect to + P (sit 1. lecturer; n = 45)

	Sub-acts
	English
	Vietnamese

	
	N
	%
	N
	%

	Thank
	40
	88.9
	43
	95.6

	App
	10
	22.2
	-
	-

	Compl
	9
	20
	4
	8.9

	Indebt
	2
	4.4
	-
	-


Notes: Thank: Thanking; App: Expressing appreciation; Compl: Complimenting;  Indebt: Expressing indebtedness.                       



Graph 1. Use of sub-acts with respect to + P (sit 1, lecturer) 
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As can be seen in table 4, the most remarkable difference where S is of higher power than H is the variety of subacts chosen by ES as opposed to the restriction of subacts used by VL. Actually, while ES opt for 4 subacts to express gratitude, VL only choose 2 subacts to do so. Table 4 also reveals that almost all ES choose thanking in their expressions of gratitude. In fact, 40 ES (88.9%) out of 45 opt for this sub-act. It should be noted that 11 ES (24.4%) choose thanking as the only act in expressing gratitude. This means that thanking and expressing gratitude are almost the same in this situation. The most common formulae are “Thanks for +….” and “thanks”. As a result, thanking in this situation can be in the forms of “Thanks for helping me today” (E20, sit 1), “Thanks for your support” (E11, sit 1), “Thanks for your assistance” (E19, sit 1), “Thanks for assisting me” (E25, sit 1) or “Thanks” (E9, sit 1). Generally speaking, the formulae of thanking by ES appear to be very simpl. These formulaic thankings are chosen because S does not value highly the help extended to him by the H. In other words, these formulaic thankings are used because S is fully aware of the low degree of gratitude in this situation. This suggests the influence of the social variable R on the choice of expressing gratitude.

ES quite often use expressing appreciation and complimenting, too. Actually, 10 ES (22.2%) out of 45 exploit the former and 9 ES (20%) out of 45 choose the latter. The former may be formulated as “I really appreciate it” (E4, sit 1), “It was appreciated” (E23, sit 1) or “I appreciate your effort with my student” (E33, sit 1). The latter may be formulated as “You are an excellent assistant (E18, sit 1) or “You are great” (E36, sit 1).

Moreover, some may opt for expressing indebtedness. The result in table 1 shows that 2 ES choose expressing indebtedness. 

Having described the acts used by ES in sit 1, we can summarize the most frequently used sub-acts by ES in the following formulae:

Thanking + Expressing appreciation + Complimenting 

Thanking + Expressing appreciation

Thanking + Complimenting

Table 4 reveals that VL only use two sub-acts in the setting when S has greater power than H. The overall majority of them choose thanking. As a matter of fact, 43 VL (95.6%) do this. It should be added that 38 VL (84.4%) only use thanking in these expressing gratitude. “Thankings” are utterances including “Thank you very much” (V16, sit 1), “Thank you for your help” (V19, sit 1) or “Thank you” (V24, sit 1). Thankings by VL is not uttered in any particular formula and they are even more formulaic than ES’s thankings.

In addition to thanking, few VL may use complimenting (8.9%). Similar to the description of acts used by ES, we will also present the most favorite acts chosen by VL in sit 1 as follows:

Thanking + Complimenting 

Thanking
From the description above, it is clear that ES and VL show an agreement on the choice of thanking. Graph 1 shows that though two more VL use thanking in expressing gratitude in sit 1, the overall majority of both ES and VL opt for this sub-act. 

But the two groups differ remarkably with reference to the following points. Firstly, the ES tend to choose more sub-acts than the VL to express their gratitude. While ES use 4 different sub-acts in their expressions of gratitude, VL only use 2 acts in their expressions of gratitude. Secondly, the third most frequently used sub-act by ES is complimenting but it only ranks second onlt to thanking in the ES’s data. However, complimenting is used twice as much in the ES’s data as in the VL’s data. Finally, some sub-acts can be quite often used by ES but they are totally ignored by VL. For example, expressing appreciation is the second most common sub-act in ES’s data but it is not used by VL. Likewise, expressing indebtedness does not appear in the VL’s data, too.
3.1.2. Choice of gratitude expressions in sit 2 (speech)

Having discussed the results in sit 1, we will now move on to sit 2. Like sit 1, ES and VL show big differences for the use of sub-acts in sit 2. The results are presented in table 5 and graph 2.

As appears in the data, most ES still opt for thanking in sit 2. However, less ES in this situation choose thanking than in sit 1 (lecturer). Table 5 shows that only 31 ES (68.9%) choose this sub-act while 40 ES (88.9%) do so in sit 1. Usually, ES choose “thanking” in the formula of “Thank you so much for + …”. Thus, their thankings may be “Thank you so much for your hard work” (E14, sit 2), “Thank you very much for doing all that work for me” (E17, sit 2) or “Thank you for satisfying your time” (E25, sit 2). Other forms of thanking may be “Thank you so much” (E2, sit 2) and “Thank you very much” (E18, sit 2). Comparing with the formulae of thanking in sit 1, this formula is more complex and thus far less formulaic in structure. This suggests that ES are fully aware of the depth of gratitude needed to be expressed in this situation because of its high degree of gratitude. In other words, ES vary thanking pattern in accordance with changes of the degree of gratitude.

Table 5. Use of sub-acts with respect to + P (sit 2, speech; n = 45)

	Sub-acts
	English
	Vietnamese

	
	N
	%
	N
	%

	Thank
	31
	68.9
	29
	64.4

	Compl
	20
	44.4
	28
	62.2

	App
	15
	33.3
	9
	20

	Return
	11
	24.4
	6
	13.3

	Indebt
	6
	13.3
	3
	6.7


Notes: Thank:  Thanking; Compl: Complimenting, Reward: Offering reward; App: Expressing appreciation; Return: Offering return.


          Graph 2: Use of sub-acts with respect to + P (sit 2, speech) 
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Many ES also exploit complimenting and expressing appreciation in addition to thanking. As can be seen in table 5, 20 ES (44.4%) out of 45 use complimenting and 15 ES (33.3%) use expressing appreciation. This means that these two acts are preferred in this situation to in sit 1 and that there is a change in their ranking. Complimenting now outnumbers expressing appreciation to become the second most frequently used sub-act. Complimenting may be in the form of “You were very good to work at home and get the job done” (E4, sit 2), “You are an amazing employee” (E11, sit 2) or just “Well done” (E21, sit 2). Expressing appreciation is often in the formula of “I + adv + appreciate +…”. Thus it may be formulated as “I really appreciate what you did” (E4, sit 2), “I truly appreciate your efforts” (E10, sit 2) or “I really appreciate them” (E20, sit 2) or “I greatly appreciate everything you do” (E17, sit 2). Moreover, expressing appreciation may be in other forms like “I appreciate it greatly” (E25, sit 2) or “I appreciate you working in your own time to help me” (E 37, sit 2).

In addition to expressing appreciation, offering return is exploited by 11 ES (24.4%). Offering return may be in the form of “Feel free to take the next one or two days off” (E30, sit 2), “Take some time off how to look after your child” (E18, sit 2) or “I will make sure you receive a wage bonus” (E36, sit 2).

Some may use other sub-acts including expressing indebtedness, which is used by 6 ES (13.3%). The formulae of expressing gratitude by ES in sit 2 include:                 

Thanking + Complimenting + Expressing appreciation 

Thanking  + Complimenting + Offering return 

Thanking + Expressing appreciation + Expressing indebtedness  

Comparing the formulae of ES’s data with those of VL’s data, it is obvious that ES use more complex expressions of gratitude and their expressions of gratitude in sit 2 vary to a greater extent than those in sit 1. Because these two situations have the same setting of higher power, this adjustment may well be due to ES’s awareness of the increased degree of gratitude. The influence of this social variable will be discussed later in this chapter.

Results in table 5 reveal that many VL use thanking the most in expressing gratitude in the setting where S has higher power than H. As can be seen, 29 VL (64.4%) use this sub-act. Thanking by VL in this setting is most often in the formula of “Thank you very much”. Some VL also choose the formula “Thank you very much for +….”. Thus, their thankings may be “Thank you very much for helping me” (V6, sit 2) or “Thank you very much for your attempt” (V9, sit2). Some others formulate their thankings as “Thanks for +…”. In this case, their thankings may be “Thanks for your assistance” (V2, sit 2) “Thanks for your help” (V26, sit 2). The variety of thanking patterns of VL suggests that VL seem to have different assessments of the degree of gratitude in this situation.

In addition to thanking, 28 VL (62.2%) out of 45 opt for complimenting, making it rank second among the most frequently chosen sub-acts. It may be in the forms of  “You’ve done a good job”  (V7, sit 2), “Good job” (V10, sit 2) or “You are very helpful” (V30, sit 2).

Moreover, 13VL (28.9%) out of 45 choose expressing appreciation, which may appear in the form of “I highly appreciate + Noun”. Hence, it may be formulated as “I highly appreciate the speech and the deal” (V12, sit 2), “I highly appreciate your ability and working hard” (V21, sit 2) or “I highly appreciate your responsibility and ability” (V38, sit 2). 

What is more, 6 VL (13.3%) opt for offering return and 3 VL (6.7%) use expressing indebtedness. VL’s acts produced in their expressions of gratitude can be formularized as follows:

Thanking + Complimenting + Expressing appreciation 

Thanking + Expressing appreciation

Thanking + Complimenting

In comparison to the formulae of sit 1, those of sit 2 are more complex, which indicates that VL are also aware of the increase in the degree of gratitude in sit 2. Thus, VL make changes in the number of acts used to express gratitude which may spring from a long time of language acquisition. 

Having described the choice of preferred sub-acts by ES and VL, we will turn to discuss the similarities and differences between these groups. Their similarity lies in the fact that both ES and VL make use of a larger number of sub-acts in expressing gratitude. They also exploit some sub-acts at the same frequency. For instance, 31 ES and 29 VL choose thanking; 15 ES and 13 VL opt for expressing appreciation. The two first together with complimenting are the three most frequently used sub-acts by both groups.

Despite these similarities, it is easy to find out many differences between the two groups. The biggest difference is in the choice of complimenting. Though it ranks second only to thanking in both group’s data, it is more often used by VL than by ES. Another difference is expressing appreciation which is more often used by ES than by VL. Likewise, offering return is also preferred by ES. Though it ranks fourth among the most common sub-acts by both groups, it is chosen by 11 ES (24.4%) and by only 6 VL (13.4%). The same thing applies to expressing indebtedness, which is used twice as frequently in the ES’s data as in the VL’s data.

3.2. Choice of gratitude expressions in equal power setting (=P)

ES and VL show both similarities and differences in their expressions of gratitude in the setting of equal power. However, the differences outnumber the similarities. This will be discussed in the following sections.

3.2.1. Choice of gratitude expressions in sit 6 (money)

ES and VL are different in the use of sub-acts in sit 6. This can be clearly seen in the table 6 and 

graph 3.

                             Table 6. Use of sub-acts with respect to =P (sit 6, money; n = 45)

	Sub-acts
	English
	Vietnamese

	
	N
	%
	N
	%

	Thank
	33
	73.3
	39
	86.7

	Indebt
	23
	51.1
	15
	33.3

	Repay
	16
	35.6
	17
	37.8

	Compl
	9
	17.8
	13
	28.9

	Reciproc
	9
	20
	-
	-

	App
	8
	17.8
	-
	-


Notes: Thank: Thanking; Indebt: Expressing indebtedness; Repay: Promising to repay; Compl:  Complimenting; Reciproc: Expressing desire/ willingness to reciprocate, App: Expressing appreciation.                                        
             Graph 3. Use of sub-acts with respect to =P (sit 6, money)
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As can be seen in table 6, most ES and VL choose thanking in sit 6 (money). Nevertheless, far more VL opt for this sub-act than ES do so. Actually, while 39 VL (86.7%) exploit thanking in expressing gratitude, only 33 ES (73.3%) use this sub-act. Both groups like the forms of “Thank you so much” or “Thank you very much”. In many cases, their thankings are in the form of “thank you very much for +….”. In using this formula, VL tend to say “Thank you very much for your help” (V 9 sit 6) while ES may choose “Thank you very much for your generosity” (E21, sit 6) or “Thank you very much for your lending the money” (E14, sit 6). This suggests that VL lacks linguistic competence to vary their thankings  in such a complex situation like this.

Graph 3 reveals that the second most preferable sub-act chosen by ES is expressing indebtedness. As a matter of fact, 23 ES (51.1%) choose this sub-act and the common formula is “I will not forget…..” Thus, ES may say “I will not forget what you have done for us” (E20, sit 6) or “I won’t forget this” (E9, sit 6). Some may say “I am eternally indebted to you” (E13, sit 6) or “Your generosity means my mother live longer” (E36, sit 6). On the contrary, much less VL use this sub-act and hence it ranks third among the most common sub-acts in VL’s data. In fact, only 15 VL (33.3%) out of 45 choose it. VL’s formula in using this sub-act is also different from ES’s because they prefer the pattern of conditional sentence. Thus, they may choose to say “If it hadn’t been for your money, I wouldn’t have known how to deal with this problem” (V19, sit 6) or “I can’t do anything with your money” (V22, sit 6). The difference in the choice of expressing indebtedness may be due to different perceptions of obligations and duties between the two groups. Many VL, when interviewed, says that because S and H are close friends, S can expect H to help him/her in difficulty, especially in such a situation as sit 6. However, in the Anglo-American culture S and H are two different individuals and S should express indebtedness to H to intensify the depth of gratitude towards H as S was lent such a big sum of money. This is the reason why one ES expresses reluctance to accept such a big sum in saying that “I’m finding it difficult to accept so much from you” (E40, sit 6). 

The third favorite sub-act is promising to repay, which is chosen by 16 ES (35.6%) out of 45. In contrast, this is the second most frequently used sub-act by VL and it is chosen by 17 VL (37.8%) out of 45. The common formula of this sub-act in ES’s data is “I will pay you back as soon as +…”, and thus ES may say “I will pay you back as soon as I can” (E14, sit 6). VL use the formula of “I will pay you back when (ever)…”. As a result, they may say “I will pay back this money whenever I can” (V12, sit 6) or “I will try to pay you when you need” (V23, sit 6). In addition, they may say “I’ll pay it back as soon as possible” (V 6, sit 6), “I’ll return to you as soon as I can” (V20, sit 6) or “I’ll return you as soon as I can” (V27, sit 6). As can be seen, these utterances do not sound English, which suggests that VL lack linguistic competence to perform this act correctly. The finding that VL quite often use promising to repay runs contrary to our prediction before conducting our survey. We assumed that this sub-act would be rarely used by VL. When we asked a group of VL about this, they said that they choose promising to repay because the sum is really big and hence they should try to pay it back to H as soon as they can. They added that if the sum had not been so big, they would have sometimes done that. 

Perhaps, the most shocking difference between ES and VL with regard to the choice of sub-acts is in the use of expressing desire/willingness to reciprocate. While 9 ES (20%) choose it, no single VL does so. And in order to express willingness/desire to reciprocate, ES may say “I hope I may be able to return the favor” (E10, sit 6), “If there is anything we can do for you, just let us know” (E29, sit 6) or “Please let me know if there is anything I can do to help you in the future” (E35, sit 6). We asked a group of 21 VL about this and they said that friends are obliged to help each other, which is like an unwritten rule.

Similar to thanking, VL also like some sub-acts better than ES. While 13 VL (28.9%) choose complimenting, 9 ES (17.8%) use it. And VL’s compliments may appear in the form of “You are a great friend of my life” (V7, sit 6), “That is very kind of you” (E17, sit 6), “How kind you are” (E21, sit 6) or “You are very kind” (E29, sit 6). It is easy to realize from these compliments that they do not sound English. 

In addition to expressing willingness to reciprocate, some other sub-acts appear only in ES’s data 

and not in VL’s data. For example, expressing appreciation is found in ES’s data with 8 ES (17.8%) but it cannot be found in VL’s data. 

Having described the acts use by VL and ES in their expressions of gratitude in sit 6, it appears clear that ES choose acts in the formulae below:

Thanking + Expressing indebtedness + Promising to repay + Complimenting 

Thanking + Expressing indebtedness + Expressing appreciation

Thanking + Promising to repay + Expressing desire to reciprocate

Thanking + Expressing indebtedness

And VL tend to use acts in the formulae of:

Thanking + Promising to repay + Complimenting

Thanking + Promising to repay + Expressing indebtedness 

Thanking + Promising to repay

As can be seen in the two formulae above, ES tend to use a considerably larger number of acts than VL in expressions of gratitude. This means that an ES’s expression of gratitude would be longer and more complicated than a VL’s, which indicates that though VL are to a considerable extent aware of the necessity to express their depth of gratitude to the H, they lack linguistic competence to do so or they may underestimate the help extended to him by H.

Results in graph 3 show that both groups show different choices for the most preferred acts. Thanking, though it is most preferred by both groups, is not used at the same frequency. Table 6 reveals that while 33 ES (73.3%) choose thanking, 39 VL (86.7%) do so. Moreover, expressing indebtedness is the second most favorite act in ES’s data and is used by 23 ES (51.1%) but it is only the third most frequently used act in VL’s data and is employed by 15 VL (33.3%). Similarly, while promising to repay ranks third among the most commonly chosen acts by ES (16 ES, 35.6%), it is only second to thanking among the most preferred act by VL (19 VL, 42.2%). The most important difference of all is the preference for expressing desire to reciprocate which is the fourth preferred act together with complimenting by ES but is not chosen by any single VL. This means that it even does not fall into the range of choice of VL in this situation.

The reason for different preferences for some sub-acts may be cultural rather than linguistic. VL do not choose expressing appreciation because they may not estimate the help of H as high as ES. They think that as S’s close friend H is under some obligation to do that. In other words, it is a must for H to help others in difficulty. In contrast, in the Anglo-American culture close friends are different individuals and thus H should show deep gratitude towards S as S helped him so much. All this may be evidence for the influence of cultural values on the choice of sub-acts in expressing gratitude.

3.2.2. Choice of gratitude expressions in sit 9 (books)

ES and VL show an agreement in the choice of sub-acts in sit 17 in that both groups use few acts in their expressions of gratitude and in that the frequency with which they use these acts is low except thanking and complimenting. However, minor differences can still be found. The results are presented in table 7 and graph 4.

Table 7. Use of sub-acts with respect to = P (sit 9, books; n = 45)

	Sub-act
	English
	Vietnamese

	
	N
	%
	N
	%

	Thanking
	39
	86.6
	41
	91.1

	Compl
	13
	37.8
	6
	13.3

	Reciproc
	6
	13.3
	2
	4.4

	App
	5
	11.1
	1
	2.2


Notes: Thank: Thanking; Compl: Complimenting; Reciproc: Offering reciprocity; App: Expressing appreciation.

              Graph 4.  Use of sub-acts in equal power setting (sit 9, books)
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Table 7 shows that both ES and VL prefer thanking in expressing gratitude. Actually, 39 ES (86.7%) and 41 VL (91.1%) choose this sub-act. Thanking in ES’s data may be “Thank you very much” (E19, sit 9) or just “Thanks” (E32, sit 9). Sometimes, it may be “Thank you for +….” like “Thank you for your help” (E15, sit 9). In VL’s data, thanking quite often occur in the form of “Thank you” (V12, sit 9) or “Thanks” (V21, sit 9).  Sometimes, it may be formulated as “Thank you for giving me your books” (V17, sit 9). The fact that both groups choose rather formulaic thanking suggests that they are aware of the low degree of gratitude in this situation. 

However, the two groups differ in the choice of other sub-acts. The number of ES using complimenting is over twice as many as that of VL using this sub-act. In fact, 13 ES (37.8%) choose this act while only 7 VL (15.6%) do so. Actually, 6 ES (13.3%) out of 45 use this sub-act while only 2 VL (4.4%) out of 45 choose it. Compliments made by ES are often in the form of “That’s kind of you to help me” (E25, sit 9) or “That’s nice of you to help me” (E16, sit 9) and compliments by VL may be formulated as “You are very kind to help me” (V8, sit 9) or “You are so nice to give me your books” (V17, sit 9). VL’s complimenting patterns suggest that VL in this study still lack linguistic competence to perform this act linguistically appropriately. Similar to complimenting, offering reciprocity and expressing appreciation are both used more frequently by ES than by VL. While 6 ES (13.3%) choose the former, only 2 VL (4.4%) opt for it. And while 5 ES (11.1%) use the latter, only 1 VL (2.2) employ this subact. 

The difference in the choice of these sub-acts may be ascribed to cultural factors rather than linguistic factors. For instance, VL do usually complement others in a situation like this in Vietnamese and thus do not behave culturally in this situation. And it is VL’s perception of obligations and duties which influences the low frequency of such acts as offering reciprocity and expressing appreciation.

All things considered, we can see that ES tend to express gratitude using the following formulae:

Thanking + Complimenting + Offering reciprocity

Thanking + Complimenting.

And VL tend to express gratitude using the following formulae:

Thanking + Complimenting

Thanking

It may be concluded from the formulae above that VL tend to use less sub-acts in this situations than VL because of their low assessment of the help extended by H.

 3.3. Use of gratitude expressions in lower power setting (sit 11, sit 12)

Like in other settings, ES and VL show significant differences in their expression of gratitude in lower power setting. This can be clearly seen in the following sections.

3.3.1. Choice of gratitude expressions in sit 11 (phone number)

Table 8 shows that the most frequently chosen act by both groups in sit 11 is thanking. However, more VL exploit it than ES. As can be seen in graph 5, while 40 VL (88.9%) choose this sub-act, only 34 ES (75.6%) do so. Similar to sit 1, thanking in this situation is usually in the formulaic form of “thank you”. Sometimes it may be “Thank you for that” (E21, sit 11) or “Thank you for the number” (E25, sit 11). The formulaic thanking suggests that both ES and VL do not value highly the degree of gratitude in this situation. Once again, this indicates the influence of the degree of gratitude on the choice of linguistic forms. 

Table 8. Use of sub-acts with respect to – P (sit 11, phone number; n = 45)

	Sub-acts
	English
	Vietnamese

	
	N
	%
	N
	%

	Thank
	34
	75.6
	40
	88.9

	App
	8
	17.8
	-
	-


Notes:   Thank: Thanking; App: Expressing appreciation.

     Graph 5. Use of sub-acts with respect to – P (sit 11, phone number)
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In contrast, ES like better appreciation than VL. While 8 ES (17.8%) opt for expressing appreciation, no VL does the same thing. As a result, the difference in the use of expressing appreciation is the most notable differences between the two groups in sit 11. 

Having discussed the sub-acts used in sit 11, we can summarize the acts used for expressing gratitude by ES in the following formula:

Thanking + Expressing appreciation 

And the act for expressing gratitude by VL can be formularized in the formula of Thanking 

We can see in ES’s formula and VL’s formula that expressions of gratitude by ES and VL in this situation are very simple. The reason may well be that both ES and VL are aware of the low degree of gratitude of the situation. Thus, they think it is not necessary to express deep gratitude in this situation.

The differences between ES and VL may be more culturally related than linguistically related. It is said that VL value duties and obligations towards community. As a consequence, they do not use expressing appreciation at all. They might think that it is not necessary to do such a thing since the service done by H is of small value and H is obliged to help S. 

3.3.2. Choice of gratitude expressions in sit 12 (thesis)

Table 9. Use of sub-acts with respect to – P (Sit 12, thesis; n = 45)

	Sub-acts
	English
	Vietnamese

	
	N
	%
	N
	%

	Thank
	38
	84.4
	34
	75.6

	App
	18
	40
	2
	4.4

	Indebt
	18
	40
	26
	57.8

	Compl
	7
	15.6
	7
	15.6

	Reward
	6
	13.3
	-
	-

	Pleasure
	2
	4.4
	-
	-


Notes: Thank: Thanking; App: Expressing appreciation; Indebt: Expressing indebtedness; Compl: Complimenting; Reward: Offering reward; Pleasure: Expressing pleasure.        

                  Graph 6. Use of sub-acts with respect to – P (Sit 12, thesis) 
[image: image6.wmf]0

10

20

30

40

50

60

70

80

90

Thank

App

Indebt

Compl

Reward

Pleasure

English

Vietnamese


As appears in the data, both groups tend to prefer thanking the most but a lot more ES than choose this sub-act in expressing gratitude than VL. Table 9 shows that while 38 ES (84.4%) opt for thanking, only 34 VL (75.6%) do so. ES usually choose thanking in the formulae of “Thank you very/so much for +……”. As a consequence, their thanking may be “Thank you for your help” (E 29, sit 12), “Thank you so much for your support” (E9, sit 12), “Thank you for your hard work” (E14, sit 12), “Thank you for your time” or “Thank you very much for your letting me use your library”. Sometimes, their thanking is formulated as “Thank you very much” (E24, sit 12). VL sometimes use this formula. For instance, some may say “Thank you very much for your help” (E9, sit 12), or “Thank you very much for everything you have helped me” (E23, sit 12). On the contrary, quite a few use “Thank you too much” (E14, sit 12), or the formula of “Thank you” (E37, sit 12) or “Thanks a lot” (E27, sit 12). Similarly, ES like better the sub-act of expressing pleasure than VL. The results show that expressing pleasure is chosen by 2 ES (4.4%) but it is not used by any single VL. 

 However, the most notable difference in terms of preferences for the sub-acts is in the use of expressing appreciation. While 18 ES (40%) opt for this sub-act, only 2 VL (4.4%) choose it and hence it is one of the least favorite sub-acts in sit 12 in VL’s data. In this situation, expressing appreciation by ES is often in the formula of “I really appreciate +….”. Thus, it may be in the form of “I really appreciate you letting me use your own books” (E4, sit 12), “I really appreciate your in-depth explanations of some of the chapter” (E12, sit 12), “I really appreciate your help” (E26, sit 12) or simply “I really appreciate it” (E35, sit 12). Sometimes it is formulated as “It’s much appreciated” (E17, sit12) or “Greatly appreciate your help” (E23, sit 12). Another difference is in the use of offering reward which is only used by 6 ES (13.3%) and by no single VL. 

On the contrary, VL tend to prefer some sub-acts than ES. Table 9 reveals that more VL than ES choose expressing indebtedness. Just compare 26 VL (57.8%) and 18 ES (40%) who use this sub-act. Generally speaking, ES tend to use conditional sentences to express indebtedness to H. Therefore, they may choose to say “I don’t know how would I have managed without your help” (E2, sit 12), “Without your help I would not have been to successfully finish my thesis” (E21, sit 12) or “I really could not have done this thesis without your help” (E34, sit 12). Moreover, expressing indebtedness may also consist of utterances like “I got a really good mark because of you” (E18, sit 12), “Thanks to you, it is a wonderful thesis” (E35, sit 12) and  “Your help enabled me to write a thesis I am very proud of” (E9, sit 12).

VL also use conditional sentence to express indebtedness. Hence, their expressing indebtedness may be “Without your help, I must not have completed an excellent thesis like this” (V18, sit 12), “I can’t do an excellent thesis like that without your help” (V27, sit 12) or “Without your help I couldn’t have finished my thesis successfully” (V36, sit 12). In addition to this, VL’s expressing indebtedness may consist of such utterances as “I will never forget your whole-hearted help for me” (V8, sit 12), “I’ve written an excellent thesis because of you” (V16, sit 12), “I had such an excellent thesis. It was because of your help” (V24, sit 12) or “It’s dependent on your large part of helping” (V31, sit 12). 

Having discussed the sub-acts chosen by ES and VL, we can conclude that ES use subacts in the following formulae:

Thanking + Expressing indebtedness + Expressing appreciation 

Thanking + Expressing indebtedness + Complimenting 

Thanking + Expressing indebtedness

And VL choose to express gratitude using the formulae of

Thanking + Expressing indebtedness + Complimenting 

Thanking + Complimenting

Comparing the formulae of ES’s data with those of VL’s data, it is clear that ES tend to use more sub-acts than VL in their expressions of gratitude. This suggests that VL lack linguistic competence to express gratitude in this situation. But it also indicates that VL do not value the degree of gratitude in this situation as high as ES do and hence tend not to behave culturally in this situation.

The difference between ES and VL in this situation may be situationally specific and it may be derived from the role-relationship between S and H as well as VL’s perception of this role-relationship. Traditionally, in the Vietnamese culture the teacher is one of the most respectable people in a person’s life, i.e. the King, the teacher and the father. In fact, the teacher ranks second only to the King (Quan, su, phu). Thus, the teacher is very respectable in the Vietnamese culture. But the teacher is also assumed to have great duties and obligations towards his students. As a result, though S may be aware of the value of the help extended to him by H, his teacher, he does not use thanking and expressing appreciation in his expression of gratitude. In contrasts, such tradition does not exist in the Anglo-American culture. Fully aware of the value of what he has been done for, ES use thanking and expressing appreciation at quite high frequency to show their depth of gratitude to H.

But VL make up for the low frequency of thanking and especially expressing appreciation by employing expressing indebtedness at a considerably higher frequency than ES. According to my observation, VL tend to use expressing indebtedness quite often, especially when the help is extended by person of higher power and respectable to them. This suggests a cultural transference occurs in this situation.

Graph 6 reveals that the sub-acts used by the two groups in the situation differ in terms of the order of frequency. Thanking and expressing indebtedness, though used with different frequency, are the most and the second most frequently chosen sub-acts in succession. But expressing appreciation, which ranks second in ES’s data, is only among the least frequently used sub-acts in the VL’s data. In contrast, the sub-act ranking third in VL’s data, i.e. complimenting only ranks fourth in the ES’s data. Moreover, it should be noted that it is a little bit more frequently used than the fourth favorite sub-act by ES, i.e. offering reward which is not used by any single VL. Differences can be seen in the choice of other sub-acts but their frequency is low.

3.4. Use of gratitude expressions in the setting where the degree of gratitude is small (Sit 1, sit 9 and sit 11)

Overall the choice of acts in expressions of gratitude appears to be similar in the setting of low degree of gratitude. For instance, a few acts are used to express gratitude in this setting. Also, thanking and complimenting are used by both groups in all the three situations. All the results are presented in table 10 and graph 7. 

However, if a close look is taken at these acts, differences between the two groups in the choice of the acts can be detected. Though ES and VL make similar choice of some acts, the frequency with which they employ these sub-acts is different across situations. Graph 7 shows that thanking is chosen at the biggest frequency in situation 1 and its frequency range in a decreasing order from this situation to 17 and then to sit 11. In sit 1, it is employed by 40 ES (88.9%), in sit 9 by 39 ES (86.7%) and in sit 11 by 34 ES (75.6%). Generally speaking, ES use a variety of forms of thanking including “Thanks for helping me today “ (E20, sit 1), “Thanks for your as assistance” (E19, sit 1), ‘Thanks” (E9, sit 1), “Thanks for your help” (E15, sit 9), ‘Thank you very much” (E19, sit 9), “Thank you” (E7, sit 9), “Thank you for the number’’ (E25, sit 11) and “Thank you, boss” “(E35, sit 11).

Table 10. Use of sub-acts with respect to - R (sit 1, sit 9, sit 11; n = 45)

	Sub-acts
	Sit 1 (+P – R)
	Sit 9 (=P – R)
	Sit 11 (-P-R)

	
	English
	Vietnamese
	English
	Vietnamese
	English
	Vietnamese

	
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%

	Thank
	40
	88.9
	43
	95.6
	39
	86.7
	41
	91.1
	34
	75.6
	40
	88.9

	App
	10
	22.2
	-
	-
	5
	11.1
	1
	2.2
	8
	17.8
	-
	

-

	Compl
	9
	20
	4
	8.9
	13
	37.8
	6
	13.3
	1
	2.2
	1
	2.2

	Reciproc
	-
	-
	-
	-
	6
	13.3
	2
	4.4
	-
	-
	-
	-


Notes:   Thank: Thanking; App: Expressing appreciation; Compl: Complimenting; Reciproc: Offering reciprocity.
                                   Graph 7. Use of sub-acts with respect to - R (sit 1, sit 9, sit 11)
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The data in table 10 also show that thanking is used by VL at a higher frequency then ES and it is more evenly distributed across situations. The highest frequency of thanking in VL’s data is found in sit 1 with 43 VL (95.6%) out of 45 and the lowest frequency in sit 11 with 40 VL (88.9%). Thanking in Vl’s data may be in the form of “Thank you very much” (V16, sit 1), “Thank you for your help” (V19, sit 1), “Thank you”  (V24, sit 1), “Thanks” (V19, sit 9),  “Thanks a lot’’ (V26, sit 9),  “Thank you sir” (V19, sit 11), “Thanks for your help”  (V24, sit 11) or  “Thanks for helping me understand” (V32, sit 11).

In addition to thanking, complimenting though used in all the three situations, differs in terms of its ranking among the most preferred sub-act and thus it frequency across situations in ES’s data. It ranks second among the most frequently chosen sub-acts in sit 9 but it only ranks third in sit 1 and it is the least favorite in sit 11.  Table 10 shows that it is chosen by 13 ES (37.8%) in sit 9, by 9 ES (20%) in sit 1 and only 1 ES (2.2%) in sit 11. Complimenting by ES may appear in the form of “You are an excellent assistant” (E18, sit 1) or “That’s very nice of you to help me” (E16, sit 9). However, complimenting in VL’s data is the second most commonly used in sit 9, the third most frequently used in sit 11 and the least frequently used in sit 11. Table 10 reveals that it is employed by 6 (13.3%) in sit 9, 4 VL (8.9%) in sit 11 and only 1 VL (2.2%) in sit 11. Compliments by VL may be in the form of “It’s very kind of you”(V9, sit 1),  ‘‘You are so kind to help me” (V8, sit 9) or “You are so kind to give me your books” (V17, sit 9).

Differences between ES and VL also occur in the choice of some other sub-acts. An important point is in offering reciprocity. It only appears in sit 9 and its frequency is the third most commonly used by ES in this situation. As appears in the data, 6 ES (13.3%) use it along with thanking but only 4 VL (8.9%) do so. It is also important to note that expressing appreciation is used by ES in sit all the three situations. Surprisingly, it is employed by ES only in sit 1 and sit 11. 
The differences mentioned above may due to the nature of the situation. For instance, offering reciprocity only appears in sit 9 because S may not be able to find any reasons to do so in sit 1 and sit 11.

3.5. Use of gratitude expressions in the setting where the degree of gratitude is high (sit 2, sit 6, sit 12)

Apart from the similarity in the choice of thanking, which is the most preferred in all the three situations. ES and VL show big variations in the use of other acts in the setting of high degree of gratitude. These differences can be clearly seen in the results presented in table 11 and graph 8 and they will be discussed in details below. 

As appears in the data, ES and VL seem to be similar in the choice of some sub-acts in the setting of high degree of gratitude. They all choose thanking, complimenting and expressing indebtedness in this setting. Among these three sub-acts, both groups show a close agreement on the use of thanking in that they choose it as the first priority to express gratitude. However, the frequency with which they use it differs across situations and in the same situations as well. The frequency of thanking in ES’s data varies between 38 ES (84.4%) in sit 12 and 31 ES (68.9%) in sit 2. Hence the average proportion of ES using thanking is 76.7% which is a little bit higher than the proportion of thanking in sit 6 (73.3%). The most common formula to express thanking by ES is “thank you so/very much for +….”. Thus thanking is in the forms of “Thank you so much for completing my speech” (E7, sit 2), “Thank you for your hard work and dedication” (E10, sit 2), “Thank you so much for lending me the money” (E17, sit 6), “Thank you for your generosity” (E25, sit 6), “Thank you for what you have done” (E19, sit 6), “Thank you so much for your support” (E9, sit 12) or “Thank you for your time” (E15, sit12). In addition, ES also use thanking in the forms of “thank you” (E11, sit 2) or “thank you so/very much” (E21, sit 6).
Table 11. Use of sub-acts with respect to + R (sit 2, sit 6, sit 12; n = 45)

	Sub-acts
	Sit 2
	Sit 6
	Sit 12

	
	English
	Vietnamese
	English
	Vietnamese
	English
	Vietnamese

	
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%
	N
	%

	Thank
	31
	68.9
	29
	64.4
	33
	73.3
	39
	86.7
	38
	84.4
	34
	75.6

	Compl
	20
	44.4
	28
	62.2
	9
	17.8
	13
	28.9
	7
	15.6
	7
	15.6

	App
	12
	26.7
	5
	11.1
	8
	17.8
	-
	-
	18
	40
	2
	4.4

	Reward
	11
	24.4
	6
	13.3
	-
	-
	-
	-
	6
	13.3
	-
	-

	Indebt
	6
	13.3
	3
	6.7
	23
	51.1
	15
	33.3
	18
	40
	26
	57.8

	Repay
	-
	-
	-
	-
	16
	55.6
	17
	37.8
	-
	-
	-
	-

	Reciproc
	-
	-
	-
	-
	9
	20
	-
	-
	-
	-
	-
	-


Notes:    Thank: Thanking; Compl: Complimenting; App: Expressing appreciation; Return/Reward:  Offering return/reward; Indebt: Expressing indebtedness; Repay: Promising to repay; Reciproc: Expressing desire to reciprocate.

                                         Graph 8. Use of sub-acts with respect to + R (sit 2, sit 6, sit 12)
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On the contrary, the highest frequency of thanking found in VL’s data is in sit 6 and the lowest in sit 2. In the former situation, 39 VL (86.7%) choose thanking but in the latter situation only 29 VL (64.4%) opt for thanking. This means that the average proportion of thanking of these situations (75.6%) is lower than the proportion of thanking in sit 12 (84.4%). The most common forms of thanking by VL are “Thank you very much” (V11, sit 2), “Thanks a lot” (V15, sit 2), “Thanks for your help” (V29, sit 2), “Thanks” (V36, sit 2), “Thank you very much for your helping me” (V6, sit 6), “Thank you very much for your help” (V12, sit 6), “Thank you so much for your help” (V15, sit 6), “Thank you” (V35, sit 12), “Thank you very much” (V28, sit 12), “Thanks a lot” (V22, sit 12) and “Thank you so much” (V14, sit 12).

As far as complimenting is concerned, it is the most commonly used by ES in sit 2 and its frequency decreases from this situation to sit 6 and then to sit 12. In sit 2, it is chosen by 20 ES (44.4%) while in sit 6 and sit 12 it is chosen by 9 ES (17.8%) and 7 ES (15.6%) respectively. Compliments by ES may include “Well done” (E11, sit 2), “You are an amazing employee” (E11, sit 2), “You are a marvel” (E7, sit 2), “Your work is great” (E13, sit 2), “You are a true friend” (E15, sit 6), and “It makes me realize what a good friend you are” (E36, sit 6).

Similarly, complimenting is the most frequently used by VL sit 2 and its frequency ranges in a decreasing order from this situation to sit 6 and then to sit 12. While it is employed by up to 28 VL (62.2%) in sit 2; it is used by 13 VL (28.9%) in sit 6, and in sit 12 it is chosen by only 7 VL (15.6%). This means that there is a far bigger difference between the VL’s data in comparison to ES’s data as regard the frequency in the situation in which complimenting is the most frequently used and in the situation in which it is the least commonly chosen. The most common compliments in VL’s data include “You’ve done a good job” (V7, sit 2), “You are very helpful” (V30, sit 2), “You are a great friend of my life” (V7, sit 6), “How kind you are” (V21, sit 6), “You are so kind to help me” (V6, sit 12), “It’s very kind of you to help me” (V20, sit 12) and “You are a good friend” (V26, sit 12).

Along with complimenting, expressing appreciation is also chosen in big variation across situations. It is the most frequently used by ES in sit 12 and its frequency decreases from this situation to sit 2 and then to sit 6. Table 11 shows that it is used by 18 ES (40%) in sit 12, by 12 ES (26.7%) in sit 2 and by 8 ES (17.8%) in sit 6. Expressing appreciation may be formulated as “I really appreciate you letting me use your library” (E23, sit 12, “Greatly appreciate your help” (E24, sit 2), “I really appreciate what you did” (E4, sit 12), “I greatly appreciate everything you do” (E17, sit 2), “We really appreciate your support” (E16, sit 6) and “I appreciate your help so much” (E 27, sit 6).

But expressing appreciation is the most frequently chosen by VL in sit 2 and it is not used in sit 6. As can be seen in table 11, it is employed by 5 VL (11.1%) in sit 2 and only by 2 VL (4.4%) in sit 12. Expressing appreciation may appear in the forms of “I appreciate highly your ability” (V9, sit 2) or “I highly appreciate your responsibility and ability” (V38, sit 2).

Moreover, even a bigger difference is found in the use of expressing indebtedness across situations. Different to thanking and complimenting, expressing indebtedness is the most preferred by ES in sit 6 and least preferred by ES in sit 2. Table 11 reveals that in sit 6 it is used by 23 ES (51.1%) but in sit 2 it is only employed by 6 ES (13.3%). In sit 12, it is a bit less preferred than in sit 6 and is chosen by 18 ES (40%). Indebtedness may be expressed in the forms of  “I will not forgert what you have done for us” (E20, sit 6), “I am eternally indebted to you” (E13, sit 6), “I won’t forget this” (E9, sit 6), “I don’t know how I would have managed without your help” (E2, sit   12),  “Your help enabled me to write a thesis I am very proud of” (E9, sit 12), “I got a really good mark because of you” (E18, sit 12), “It won’t be forgotten” (E22, sit 2) or “I am extremely grateful” (E33, sit 2).

Nevertheless, expressing indebtedness is most commonly used by VL in sit 12; it is less frequently used in sit 6 and the least preferred in sit 2. Table 11 shows that while up to 26 VL (57.8%) choose it in sit 12 and 15 VL (33.3%) opt for it in sit 6, only 6 VL (13.3%) use it in sit 2. Comparing between the two groups of ES and VL, we can see that VL tend to vary to a much greater degree in the choice of expressing indebtedness in the setting where the degree of gratitude is high. Expressing indebtedness may be formulated as  “I will never forget your whole-hearted help for me” (V8, sit 22), “I’ve written an excellent thesis because of you” (V16, sit 12), “I can’t do an excellent thesis like that without your help” (V27, sit 12), “I wouldn’t have known how to deal with this problem” (V19, sit 6), “I can’t do anything with your money” (V27, sit 12) or “Without your help, I can succeed in my speech” (V41, sit 2).

Many other sub-acts, though they are not used in all situations and by the two groups, are also used differently across situations. For example, offering reward only appears in sit 2 and sit 12. In sit 2, it is chosen by 11 ES (24.4%) and by 6 ES (13.3%), and no VL uses it in this situation. Differences between ES and VL can be detected in the use of some other sub-acts as well. Promising to repay is only found in sit 6. 16 ES (35.6%) and VL (42.7%) choose it. In this situation, ES may say “I will pay you back as soon as I can” (E14, sit 6) and VL may choose to say “I will pay you back when you need” (E12, sit 6). Promising reciprocity is used in sit 6 only and is only chosen by 9 ES (20%). ES and VL differ in the choice of some more other sub-acts but their frequency is low.

3. 6. Conclusion

The findings seem to show that ES and VL are similar in the choice of some sub-acts in expressing gratitude in the setting of low degree of gratitude. ES and VL are also similar in the use of thanking in that they both use it at the highest frequency among the range of sub-acts. 

However, ES and VL show significant differences for the choice of each sub-act, especially in the setting of high degree of gratitude.  Though both seem to be sensitive to the changes in the degree of gratitude, VL are less so than ES, who tend to vary their choice of forms of expressing gratitude to a greater extent than VL. VL makes quite a few mistakes in their expressions of gratitude, which may well indicate either their lack of linguistic competence or pragmatic competence or both.

Part C: Conclusion & implications
In this part, we will first summarize the major findings of the study and then provide some implications for ELT and suggestions for further study.

1. Major findings

1.1. Data collection instruments

In this study, the English subjects were asked to assess the nature of the socio-pragmatic relationship between S and H in the situations under investigation. The English subjects vary considerably in their assessment of social factors in relation to the contexts studied. What we anticipated about the relationship between S and H do not always coincide with what the subjects thought it was. The next section summarizes the major findings in this study by examining the choice of sub acts made by the two groups of subjects in relation to P, D and R. ES and VL show both similarities and differences in the use of sub-acts in their expressions of gratitude.

1.2. Choice of gratitude expressions  

It should be kept in mind that both ES and VL do not often use one sub-act to express gratitude. In stead they choose several sub-acts at the same time to do so. Table 12 summarizes the most common strategies used by ES and VL across situations.

In general, the number of sub-acts chosen is in proportion to the degree of gratitude in that situation. As a result, both ES and VL tend to use a smaller number of sub-acts in the setting of low degree of gratitude (sit 1, sit 9, sit 11). In these situations, ES and VL’s expressions of gratitude tend to be short and formulaic. Similarly, both ES and VL choose a larger number of sub-acts in the setting of high degree of gratitude (sit 2, sit 6, sit 12). In these situations, ES and VL’s expressions of gratitude tend to be lengthy, containing a lot of sub-acts. This means that both ES and VL are aware of the different degree of gratitude in situations and hence they modify their expressions of gratitude accordingly. In other words, the higher the degree of gratitude is, the longer ES and VL’s expressions of gratitude tend to be. The fact that both ES and VL use a number of sub-acts in their expressions of gratitude shows that using thanking alone is not enough to express gratitude. 

Table 12. Common strategies by ES and VL in gratitude expressions

	Sit
	English
	Vietnamese

	1
	Thanking + Complimenting 

Thanking + Expressing appreciation + Complimenting

Thanking + Expressing appreciation


	Thanking + Complimenting

Thanking

	2
	Thanking + Complimenting + Expressing appreciation

Thanking + Complementing + Offering return

Thanking + Expressing appreciation + Expressing indebtedness
	Thanking + Complimenting + Expressing appreciation

Thanking + Complimenting

Thanking + Expressing appreciation



	6
	Thanking + Expressing indebtedness + Promising to repay + Complimenting

Thanking + Expressing indebtedness + Expressing appreciation

Thanking + Promising to repay + Expressing desire to reciprocate

Thanking + Expressing indebtedness
	Thanking + Promising to repay + Complimenting

Thanking + Promising to repay + Expressing indebtedness

Thanking + Promising to repay

	9
	Thanking + Complimenting 

Thanking + Complimenting + Offering reciprocity


	Thanking + Complimenting

Thanking

	11
	Thanking + Expressing appreciation
	Thanking

	12
	Thanking + Expressing indebtedness + Expressing appreciation

Thanking + Expressing indebtedness + Complimenting

Thanking + Expressing indebtedness 
	Thanking + Expressing indebtedness + Complimenting

Thanking + Complimenting


In addition to the above-mentioned similarities, both ES and VL choose thanking as the most frequently used sub-acts in all the situations regardless the different degrees of gratitude as well as the different roles and relationships between S and H. This shows that there is a close relationship between thanking and expressing gratitude. Finally, both ES and VL use some sub-acts at a high frequency including thanking, complimenting in the setting of low degree of gratitude as well as in the setting of high degree of gratitude.

Despite the above-mentioned similarities, ES and VL differ remarkably in the choice of strategies. In general, ES use more strategies than VL in their expressions of gratitude and these strategies are lengthier than VL. In addition to this, ES tend to choose more sub-acts in their expressions of gratitude. All this suggests that VL tend not to rate the degree of gratitude in these settings as high as ES do. The reason for this may be VL’s perceptions of duties and obligations towards community. In other words, VL tend to be less sensitive to changes in the degree of gratitude and hence tend to suffer from negative cultural transference.

What is more, ES and VL also differ greatly in the choice of sub-acts in different settings and across situations. Though both groups use thanking the most, they do not use this sub-act with the same frequency in all the situations. While VL tend to use thanking more frequently than ES in the setting of low degree of gratitude, ES tend to employ this sub-act more frequently than VL in the setting of high degree of gratitude. Further more, though ES and VL choose thanking as their most favourite sub-act in the setting where the degree of gratitude is small, more VL than ES choose thanking as the only act in their expressions of gratitude in this setting. 

Apart from the differences in the choice of thanking ES and VL show different preferences for complimenting, too. ES tend to use this sub-act more often than VL do in the setting of low degree of gratitude. In contrast, VL tend to choose it more frequently in the setting of high degree of gratitude. This may indicate that VL do not seem to value the degree of gratitude as high as ES do especially when the degree of gratitude is low.

The two groups of ES and VL differ greatly in the choice of other sub-acts as well. In general, ES choose some sub-acts more often than VL do in a particular situation. In contrast, VL choose some other sub-acts more frequently than ES do in the same situations. It should be added that ES use some sub-acts in some situations but VL do not employ these sub-acts in those situations. For instance, ES quite often use expressing appreciation and expressing desire to reciprocate or offering reciprocity but VL either ignore these sub-acts or use them with very low frequency. This seems to indicate that VL lack linguistic competence and/ or communicative competence. It also seem to suggest that there is a negative transference from the source culture.

2. Implications for teaching and learning English in Vietnam

This study once again emphasizes the need to pay more attention to the teaching and learning of pragmatics in Vietnam in general and the teaching and learning of language functions in particular. Thus, it is the teacher’s task to pay more attention to the teaching of socio-pragmatic rules in the classroom. The teacher should teach these rules explicitly and creates appropriate activities for the students to practise. For example, they can ask students to role-play conversations or describe different situations to elicit appropriate answers from them in those situations. 

The findings of this study suggests that it is necessary for Vietnamese teachers and learners of English to be aware that in expressing gratitude the rule is that speakers use a number of sub-acts to show his depth of gratitude. Vietnamese teachers must keeping mind that the number of sub-acts used in expressions of gratitude in one situation is in proportion with the degree of gratitude in  that situation and that the use of some sub-acts is situationally specific. Therefore, teachers need to analyze the content of each situation to help the student realize what act they should use at higher frequency in each situation. Teachers also should show learners different values in the target culture so that learners can make better choice sub-acts in expressing gratitude. If they take grasp of these rules, Vietnamese teachers can help learners to express gratitude more adequately in different situations in order to “engender feelings of warmth and solidarity among interlocutors” (Eisenstein & Bodman, 1993: 66). 

Since expressing gratitude is performed by sets of acts, teachers should be also aware that each member act should be performed correctly and appropriately. Thus, basing on learner’s English level, teachers may teach these sub-acts each in turn before teaching them expressing gratitude or teachers can teach some acts, especially those occurring at high frequency, at the same time and then move to expressing gratitude.

In addition to that, some sub-acts cause problems for Vietnamese learners and they occur frequently across situations. Hence, Vietnamese teachers should pay much more attention to these sub-acts. As complimenting is concerned, teachers should provide a number of complimenting patterns on a number of topics like appearance, personality etc…and illustrate these patterns with examples, and ask learners to practice in a variety of situations so that their complimentings sound English. In teaching expressing indebtedness, Vietnamese teachers should tell learners different ways to perform this act, not just perform it with the use of conditional sentence. These ways must be practiced in different situations as well. Moreover, it is a good idea for teachers to provide the formula of expressing appreciation and ask them to practice in conversations so that VL’s expressing appreciation sounds English. Teachers should tell learners to perform this act much more frequently and in a direct manner. It is also advisable for Vietnamese teachers to teach expressing willing to reciprocate or offering reciprocity in the same way as they do with expressing appreciation. And they should teach other sub-acts in a similar way. 

3. Suggestions for further research

Due to the limitation of time and words, this research does not cover every aspect of expressing gratitude by native speakers of English and Vietnamese learners of English. Thus, it is important to continue the investigation of this act in the followings:

Firstly, more researches may be conducted on expressing gratitude by native speakers of English and Vietnamese learners of English in different situations to see whether ES and VL express gratitude the same as they do in the situations of this study. Secondly, this thesis focuses on how natives speakers of English in expressions of gratitude in relation to the social variables, so it would be interesting if in future research on responding to expressing gratitude by Vietnamese learners of English and native speakers of English is systematically studied. Finally, the data of this study are   collected from two groups of subjects aged between 18 and 40, so other research could be conducted to examine other age groups.             .     

appendix a

Metapragmatic questionnaire

This questionnaire is designed for our research into “Expressing gratitude by native speakers of English and Vietnamese learners of English”. The purpose of this questionnaire is to find out how you access the following situations. Your assistance is greatly appreciated. Please free to complete the questionnaire as all information is held confidential.

Country of birth: …………………………….. .

Year of birth: ……………………….. .

Your occupation: ……………………………. .

Sex:    



           Female                   Male

Highest level of education:               High school          University            Other

What is your first language? …………………. .

What language do you use to speak to your parents? ………………………….. .

Area where you spend most of your time:             Urban                              Rural

          Please read the situations on the following pages and put a tick the answer in the appropriate box.

* Notes: In each situation in which it is advisable to express gratitude, the Speaker is “you”, the Hearer (H) is the person who helps you.

1. You are a senior lecture and supervised an excellent student. So you proposed the director to appoint him/her your assistant lecture and s/he has been working with you for 2 years. Today you have an appointment with a student on his thesis but you have to go out. Your assistant is in the room and he is not busy. As a result, you write your suggestions on a sheet of paper and your assistant helps you to give to the student when he comes to your office.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


2. Your only secretary has been working for you for the last 5 years. You are going to make a very important speech and discuss a potential deal. You should have told her about this earlier but you forgot it. So you apologized her for the short notice and asked her to get ready the speech and the deal yesterday. As a result, she had to do it at home. Today she gives you the speech and the deal and you feel very satisfied with them. 

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


3. You have been working as an assistant in a small shop for 6 years. Today there have been few customers and it’s late now. So your owner tells you to close the shop earlier than usual.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


4. You've rented a room for 4 years and you often come to visit the owner because s/he lives nearby and is kind to you. But you haven't paid the owner for the last three months because you have been out of job. Today, the owner comes but you haven't got any money. However, s/he agrees that you can pay the sum a month later. 

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


5. You are going out of town on business for 2 hours. However, no one helps to look after three-old child and you don't want him/her to stay at home alone. Your friend likes your child very much and so does your child. So you phone him/ her and s/he agrees to help you while you are away.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


6. Your mother was seriously ill and had to undergo an operation but you did not have enough money for the fee because it cost too much. Fortunately, your close friend lent you $ 6000.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


7. Your nephew/ niece often comes to visit you because s/he has trouble with his/her love. Today s/he is visiting you again. So you ask him/her to help you post your letter because the post office is on his/her way home. Of course s/he agrees to you.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


8. You usually go on holiday with the same small group of your colleagues because you have similar likes. Yesterday also you went on holiday to an out-of-the-way place with them. At midnight, you had a phone call telling you that your old mother was taken to the hospital due to a stroke. So one of them had to drive the whole night to take you to the hospital.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


9. You and your next-door neighbor study in the same faculty of a university. You often borrow each other’s books to reduce the cost of studies. Today s/he gives you some books you want for your home assignment because it is a little bit far from your house to the library.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


10. You and your roommate have shared a room for the last four years. Today you are doing Mathematics exercises assigned by your professor. The deadline is tomorrow but you can't do some of them because they are too difficult for you. You ask your roommate for help. Although s/he can help you understand your problems and solve them but it takes him/ her much time.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


11. You have worked as a private secretary for a long time. Today our boss asks you to phone a new employee to discuss a new deal. However you forgot his/ her phone number. So the boss must give you the number.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


12. You had been writing your thesis for 9 months, but you got stuck because some of the books are not available in the library. You asked your supervisor and s/he allowed you to use his/her family library. But you still couldn’t understand some important chapters and your supervisor had to explain them. That helped you to write an excellent thesis. Today you are coming to thank him/her.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


13. You have been the teacher in charge of class of 10 pupils for 3 three years. Today it’s very hot when you come to the class the monitor helped you to turn on the fan.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


 14. You and John used to go out to drink beer when you both were still employees of the Sales and marketing office of your company. Now you and him still do so when you have free time though you are his manager. Your company had a large amount of goods that hadn't been sold for a long time and you needed money for a good deal. Fortunately, John introduced you to some customers who bought a large amount of the goods.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


15. You’ve employed by a client to work as a lawyer for him/her for the last three years. Today you come to his/her house and s/he offers you a cup of tea.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


16. You’ve been employed to work as a bodyguard of a famous person for 6 years and she likes you very much. Today she wants you to go on holiday with her because she does not want to be troubled by her fans. But you have a very important task to do and you tell her to go there by herself and you’ll join with her tomorrow. Fortunately, she agrees with your proposal.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


17. You are a post-graduate student and you are doing a research on your thesis. You need 100 subjects to fill in your questionnaire. Fortunately, your cousin who often plays chess with you helped you to deliver the questionnaire to and collect them from most of the subjects. Today you go to his/her house to collect the questionnaires.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


18 .You have a family library with lots of short stories and novels. So your nephew often comes to your house to borrow them. Sometimes s/he reads them at your house. Last night when you were going out for a walk, a burglar broke in and stole the money you’ve saved this year. Fortunately your nephew/niece came to borrow books and s/he discovered the burglar. S/he phoned the police and today you can get your money back.

	
	1
	2
	3

	A. How close do you think S is in relationship to H?
	Not close


	Fairly close
	Very close

	B. What is the S’s power in relationship to the H?
	Lower


	Equal
	Higher

	C. How much appreciation do you think S should make to H?
	Not at all


	A little bit
	Very much


appendix b

Pragmatic questionnaire
This questionnaire is designed for our research into “Expressing gratitude by native speakers of English and Vietnamese learners of English”. The purpose of this questionnaire is to find out how you access the following situations. Your assistance is greatly appreciated. Please free to complete the questionnaire as all information is held confidential.

Country of birth: …………………………….. .

Year of birth: ……………………….. .

Your occupation: ……………………………. .

Sex:    



           Female                  Male

Highest level of education:               High school          University            Other

What is your first language? …………………. .

What  language do you use to speak to your parents? ………………………….. .

Area where you spend most of your time:             Urban                              Rural

Please read the situations on the following pages and put a tick the answer in the appropriate box.

* Notes: In each situation in which it is advisable to express gratitude, the Speaker is “you”, the Hearer (H) is the person who helps you.

1. You are a senior lecture and supervised an excellent student. So you proposed the director to appoint him/her your assistant lecture and s/he has been working with you for 2 years. Today you have an appointment with a student on his thesis but you have to go out. Your assistant is in the room and he is not busy. As a result, you write your suggestions on a sheet of paper and your assistant helps you to give to the student when he comes to your office.

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

2.   Your only secretary has been working for you for the last 5 years. You are going to make a very important speech and discuss a potential deal. You should have told her about this earlier but you forgot it. So you apologized her for the short notice and asked her to get ready the speech and the deal yesterday. As a result, she had to do it at home. Today she gives you the speech and the deal and you feel very satisfied with them.

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

 …………………………………………………………………………………………………

6. Your mother was seriously ill and had to undergo an operation but you didn't have enough money for the fee because it cost too much. Fortunately, your close friend lent you $6000. How would you say to express gratitude to him?

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

9. You and your next-door neighbor study in the same faculty of a university. You often borrow each other’s books to reduce the cost of studies. Today s/he gives you some books you want for your home assignment because it is a little bit far from your house to the library.

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

11. You have worked as a private secretary for a long time. Today your boss asks you to phone a new employee to discuss a new deal. However, you forgot his/her number. So the boss must give you the number again. How would you say to express gratitude to him?

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

12. You had been writing a thesis for 9 months, but you got stuck because some of the books are not available in the library. You asked your supervisor and s/he allowed you to use his/her family library. But you still couldn't understand some important chapters and s/he had to explain them. That helped you write an excellent thesis. Today you are going to visit him/her. How would you say to express gratitude to him?

You say: ………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………

…………………………………………………………………………………………………
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