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PART I: INTRODUCTION
I.1. Rationale

It cannot be denied that learning English is now a must for youngsters in Vietnam, especially when that Vietnam has joined the World Trade Organization (WTO). English has become a compulsory subject at high school throughout the country. Thanks to the innovation of new textbooks, Vietnamese high schools now have a chance to get better access to Communicative Language Teaching (CLT) methods, which bring students a lot of interest in learning English. From teaching experience, I find that many high school students do not find speaking practice interesting. They are not confident enough to converse with English teachers or native speakers. 

The facts have shown that a lot of students have to get further English retraining after school. In spite of the improvements of speaking skills in new text books, students have to cope with many difficulties related to both linguistic competence and cultural experiences high school.
Personally, I think that bridging cultural gaps is one of the most important keys to success in the learning and teaching of speaking skills. From my teaching experience, cultural challenges in speaking-class have become a great source of inspiration for my thesis which deals with the question, “How to cope with cultural obstacles to speaking English in the classroom?” This study is, hence, to aim at investigating cultural challenges to speaking skills in the classroom for the teachers and students at NTT high school, and to provide some recommendations.

I.2. Aims of the study

My study is an attempt to: 
-  Investigate the attitudes of the teachers and the students at NTT high school towards the importance of speaking skills, 

- Find out the attitudes of teachers and students at NTT high school towards the importance of culture in learning speaking skills in English Language Teaching (ELT),
- Discover teachers’ and students’ cultural obstacles to the teaching and learning speaking skills in the high school classrooms, and to suggest some teaching techniques to cope with cultural challenges in speaking-class.
I.3. Scope of the study

To develop speaking skills in the classrooms at NTT high school, the teachers have made a lot of effort to motivate the students to participate in speaking-class effectively. However, in the thesis, the researcher wants to find out the attitudes, as well as the cultural awareness in teaching and learning spoken English of the teachers and the students of 10th grade at NTT school; the cultural obstacles such as different ways of thinking, lack of cultural background knowledge and the learning attitudes, and then to give some recommendations for improvement.

I.4.The research questions

My study aims at answering the following research questions:
- Do teachers and students at NTT high school really focus attention to speaking skills?

- How do teachers and students at NTT high school appreciate the role of culture in mastering speaking skills?

- What typical cultural obstacles should be overcome in the teaching and learning of speaking skills?

I.5. Methods of the study

To realize the aims of the study, both qualitative and quantitative methods will be used. The data collected for the study will mainly from two sources: 100 students of 10th grade and 10 teachers of English at NTT high school. Survey questionnaires are used to collect information and evidence for the study.

All comments, remarks, recommendations, and conclusions provided in the study will be based on the data analysis.

I.6. Design of the study

This study is going to be divided into five parts, as follows:

( Part I, Introduction, deals with the reason for the research and the aims, scope and methodology of the study. The research questions are also raised in this part.

( Part II, Development, consists of the three following chapters:

* Chapter 1 is intended to give some theoretical background related to culture, language and speaking skills.
* Chapter 2 provides an analysis on the attitudes of the teachers and students at NTT towards the position of culture and speaking skills in ELT and towards cultural factors in developing speaking skills. Also, the current teaching and learning of speaking skills accompanied by cultural challenges in the classroom at NTT will be discussed. Information about teachers, current teaching methods, materials and problems, is mentioned. 

* Chapter 3 focuses on recommendations about using some activities to get over cultural difficulties and improving speaking skills in the classroom.

( Part III, Conclusion, addresses the key issues in the study, summarizing some shortcomings revealed during the process of completing this research paper.
PART II: DEVELOPMENT
CHAPTER 1: LITERATURE REVIEW

1.1. Culture and its role in language teaching 

1.1.1. Definitions of culture:

The term culture has been defined in various ways, which brings different views on cultural aspects. It is true to say that the number of definitions of culture is the same as the “fields of inquiry into human societies, groups, systems, behaviors and activities.” (Eli Hinkel, 1999).
According to Oxford Advanced Learner’s dictionary (1995: 285), culture is “art, literature, music and other intellectual expressions of a particular society or time”. This concept mentions general culture relating to the exposed parts of culture, which are easily recognized such as language, food, clothes, etc. Besides, culture is considered an “iceberg” which consists of not only visible but also hidden parts. The hidden parts of culture such as socio-culture beliefs, communication styles, and attitudes, which cause cross-cultural difficulties, have significant influence on the way human behave and interact with each other. 

According to Ruth Benedict, cited in Brown “Culture is what binds (people) together.” Culture is all the accepted ways of behavior of a given people belonging to some particular group; it is that part of learned behavior shared with others. The concept include a group’s way of thinking, feeling, and acting, and fixed patterns for doing certain things. 
According to Thompson (1990:132), “the pattern meaning embodied in symbolic forms, including actions, utterance and meaningful objects of various kinds, by virtue of which individuals communicate with one another and share their experiences, conceptions and beliefs”.
Culture is a shared, learned, symbolic system of values, beliefs and attitudes that shapes and influences perception and behavior - an abstract "mental blueprint" or "mental code" Culture must be studied "indirectly" by studying behavior, customs, material culture (artifacts, tools, and technology), language, etc. 
 The above definitions seem to mention specific behaviors and beliefs of a general society, which are passed from generation to generation. The various definitions of culture provide culture with different values. In this paper the author would like to emphasize the influence of cultural factors on the teaching and learning of speaking skills in classrooms, so the definition below should be taken to give the foundation for this thesis. 

“Culture in language learning is not an expendable fifth skill, tacked on, so to speak, to the teaching of speaking, listening, reading and writing. It is always in the background, right from day one, ready to unsettle the good language learners when they expect it least, making evident the limitations of their hard-won communicative competence, challenging their ability to make sense of the world around them.” (Kramsch, 1993:1) 

1.1.2. The role of culture in language teaching
To emphasize the importance of culture in learning and teaching foreign languages Eli Hinkel (1999) has said,” Applied linguists and language teachers have become increasingly aware that the second or foreign language can rarely be learnt, or taught, without addressing the culture of the community in which it is used .This can be with the idea that culture plays an important role in teaching and learning language.” (Eli Hinkel, 1999)
In fact, language is part of a culture; language is deeply embedded in a culture; language and culture cannot be separated, and we cannot teach a language without teaching a culture. It means that teaching language is teaching culture. Therefore, teaching culture has been integrated into language teaching programs and teaching materials in one way or another. Many educators have applied these programs into real classroom activities and teaching materials. This has been done, also, with the aim of bringing the most effective ways to teach foreign languages. 
Brooks stated that, “As language teachers we must be interested in the study of culture “the social scientists’ sense of the word not because we necessarily want to teach the culture of the other country but because we have to teach it. If we teach language without teaching at the same time the culture in which it operates, we are teaching meaningless symbols, or symbols to which the student attaches the wrong meanings. Unless he is warned or he received cultural instruction, the student will associate American concepts or objects with the foreign symbols.” (Cited in Nguyen Van Do: 2007)
According to Kramsch, language plays a crucial role not only in the construction of culture, but in the emergence of cultural change. Culture shapes our view of the world. And language is the most representative element of any culture. It is true to say that “to know another’s language and not his culture is a very good way to make a fluent fool of one’s self.”(Winston Brembeck cited in Nguyen Quang (1983). Without the study of culture, foreign language instruction is inaccurate and incomplete. For foreign language students, language study seems senseless if they know nothing about the people who speak it or the country in which it is spoken. 
From these ideas of culture, it is actually hard for language learners to communicate well without knowledge of culture such as codes of behaviors, and different beliefs, etc. The facts have shown that some breakdowns in communication between inter-collators have been caused just by cultural misunderstandings. For example, when an Asian communicates with an American or Westerner, they take no care of eye contact unless they know direct eye contact is considered as conveying honesty in English cultures. What would happen if someone knew the expressions of greetings very well but, with an inadequate knowledge of culture, he didn’t know how to response “how are you?” , or even how to shake hands in business? It is easy to fail in learning English if learners are not provided with cultural values.

According to Barry Tomalin &   Susan Stempleski,(1993) one of the seven goals of teaching culture in language teaching is to create and encourage learners’ curiosity about the target culture, which is considered one of the motivations for language learners. The more they know the target culture, the more they want to explore it and their own culture as well, which helps them find differences and similarities among cultures. With an adequacy of cultural knowledge, learners can have deep understanding of the diversity of cultures and adjust themselves to real situations. The comparisons among cultures help them not only to have a wider view of culture but also avoid taboos or stereotypes. 
Students can distinguish the differences of, for example, what is “appropriate” in their own culture but may be “inappropriate” in another. They pay more respect to the target culture instead of devaluing it because there is no culture considered superior or inferior.
Culture denotes a body of shared knowledge, that is, what people must do and follow to make it easier to interpret or make sense of another’s utterance or actions. “This is true also of the change that we might want to bring about by teaching people how to use somebody else's linguistic code in somebody else's cultural context. Teaching members of one community how to talk and how to behave in the context of another discourse community potentially changes the social and cultural equation of both communities, by subtly diversifying mainstream cultures” (Kramsch, 1993:4) 
Another thing which should be mentioned here is that the aim of English learning is to be able to communicate in the language and use the language properly. The capacity of making oneself understandable is thus taken into consideration. Cultural knowledge offers a range of distinct options and patterns related to different areas of everyday life. So students not only get information about cultures, but also practical use in appropriate situations. When students get deep understanding of both English cultures and their own, they are better ready to speak English or encounter real situations.
Facts have shown that culture and language are two sides of a piece of paper. Language expresses, embodies, and symbolizes cultural reality and in return cultural knowledge makes language alive. Therefore, they co-exist and support each other. The idea of the world is captured by culture. And language is the most typical component reflecting culture. Therefore, teaching and learning language, separated from knowing culture, can not be done properly. “It is necessary for foreign students to have knowledge of the culture of native speakers”. (Debora Beck). As a result, this is the reason why we can come to the conclusion that teaching language is more than teaching a system of syntax and lexicon. 
Culture is not static. It is constantly changing because it depends on many social factors. For example, during American meals parents often reminded children of some starving poor country, like China, when children left a lot of food after they finished eating, but now they mention the Third World instead. As Eli Hinkel wrote, “culture denotes a body of shared knowledge, that is, what people “must know in order to act as they do, make the things they make, and interpret their experience in the distinctive way they do” (Quinn & Holland, 1987: 4). Everyone should easily realize that successful communication is determined not only by shared language but also by socio-cultural factors.
 In conclusion, language teaching requires much more than words and grammatical structures. It goes without saying that culture is regarded “as mere information conveyed by the language, not as a feature of language itself, culture awareness becomes an educational objective in social practice, and culture becomes the very core of language teaching.” (Kramsch, 1993:8)

1.2. Speaking skills and their position in English language teaching (ELT)
1.2.1. Definition of speaking skills 

1.2.1.1. What are skills?
In the past, a skill has been likened to a job, “A skill is the learned capacity or talent to carry out pre-determined results often with the minimum outlay of time, energy, or both.” 
Skills can be classified in two main types: domain-general and domain-specific. For example, in the domain of studying, some general skills would include teamwork, individual work, self-motivation, and others, whereas domain-specific skills would be useful only for a certain subject. 
Skills in language often depend on numerous variables. “Skill is different from knowledge provided. A fundamental difference is that while both can be understood and memorized, only a skill can be imitated and practiced” (Martin Bygate,1987:4). For example, when we think about how to use language, we often spend much time using sentences that is we practice, and not much time on knowledge. Therefore, it is a waste to study a language without practice, and teachers try to encourage students to take advantage of time in classrooms to speak English to one another. It is undeniable that knowledge of the language is not enough for language learners, we need skills. We first obverse, practice, and then gradually gain the skills to succeed. The more we practice the more successful we are. 

1.2.1.2. What are speaking skills? 
Speaking is the productive skill in the oral mode. It, like the other skills, is more complicated than it seems at first and involves more than just pronouncing words.

The definition of speaking has been expanded by Brown with some trends, such as communication activities, with various settings one- to-many, small group, one-to-one and mass-media, using communication for the specific purposes of informing, persuading and solving problems and basic competencies or everyday life. So speaking skills, or oral communication, is considered an “interactive process in which an individual alternately takes the roles of speaker and listener, and which includes both verbal and nonverbal components.” (Rubin & Donald L: 1985 cited in Mead & Nancy. A)
Speaking is not spoken writing. It is different from other skills in the teaching and learning of language. For example, it needs limited time in response and it is not easy to correct when an utterance is made. The speakers must be responsible for their utterances in a limited time and make sense with what they are saying. 

Speaking skills, together with writing, are a production skill. It is different from others in its time pressure, which “allow limited time for deciding what to say, deciding how to say it. Saying it and checking that the main intentions are being realized” (Martin Bygate, 1987) and then adjust their speech based on reaction from listeners. “The words are being spoken as they are being decided and as they are being understood”. 

Moreover, once spoken, the words are gone. So when speaking, speakers need to pre-organize the message in an effective way. For example, sentences should be not as complex as they might be in writing .We often “make syntactic mistakes because we lose place in the grammar of our utterances. Mistakes are also made in both the message and the wording.” (Martin Bygate, 1987:13)
According to Martin Bygate (1987), speakers keep a different position from other activities. In speaking they need imagination and patience. Speakers are quickly made aware of how and where the communication is headed and adapt what they are saying directed by their listeners’ reaction. So during speaking, speakers are responsible for making themselves understandable to listeners through selected and adapted messages based on listeners’ understanding feedback. This means that speakers use devices in order to facilitate production. 
1.2.2. The position of speaking skills in ELT
It seems clear that speaking is the key component to ELT. Teachers and students are aware of the role of speaking in ELT. In fact, different skills have certain roles in ELT, but the utmost aim of ELT learners is to use spoken language to communicate with others. 
First, speaking is to enable learners to communicate in the target language. As we can see, communication is a basic demand for everyone, so if we want to communicate we should learn how to speak. For the increasing demands for joining in a lot of fields in life, not only domestically but also overseas, learners need to be able to communicate well as they ask for information to serve their different purposes. 
Second, as we have seen, one of the objectives in teaching language is to prepare learners to be able to use the language.  They must be aware that speech maintains a higher position than other skills. Martin Bygate (1987) says that speaking “is a medium through which much language is learnt, and which for many is particularly conductive for learning”. This means that there is a lot of emphasis put on the importance of speaking skills. It is only when speaking skills are mastered that other skills like listening, writing, and reading can be effectively achieved. 
In sum, speaking skills, which play a vital part in the teaching and learning of English, require the efforts of both the teachers and the students to gain a mastery of it. Martin Bygate (1987) proved that speaking not only requires linguistic but also socio-cultural competence, which asks speakers to understand the what, when, why, and in which way to speak. In order for a learner to speak English fluently, apart from a limited amount of grammar and vocabulary, teachers must be aware of the contribution of other factors involved in speaking.
 1.3. Cultural factors in the teaching and learning of speaking skills in classrooms
1.3.1. What cultural factors influence on the teaching and the learning of speaking skills in classrooms?
Culture and language exist in the same relationship as that in which, within language, meaning and expression develop together. Today educators have become aware of the importance of cultural factors in the teaching of speaking skills and, too , aware of the great influence of inferences between two cultures- target and learner’s cultures- on these teaching and learning skills. 
This is seen, firstly, in the methodology applied in classrooms and the beliefs by teachers in their instruction of foreign languages. They often teach what they believe. Even though teachers base what they teach on textbooks of the State syllabus, Vietnamese culture affects the reality of teaching speaking English in the classroom. Students often consider teachers information providers or knowledge givers, and they pay a lot of respect to teachers by keeping silent and asking no questions in the classroom. Students, as well as society as a whole keep the belief that teaching is the noblest profession, and teachers, therefore, need to be highly respected. 

Students really lock into the classroom structure and the things teachers say, which is absolutely right in their minds. As a result, this leads to silence, even during speaking lessons. Teachers’ talk is occupied more than that of the learners’. This teacher-centered methodology has long been used at high school in Vietnam. 

Secondly, culture affects the educational system of Vietnam. Students at high school are not totally aware of the role of English in an open door and market economy. They learn and expect to pass the exam at the end of each term with the belief that they will be able to be retrained at college afterwards. 

Moreover, in Vietnam, students are affected by Confucianism, which respects collectivism more than individualism, in contrast to Western countries. These countries highly appreciate personal independence, and fierce competition; that is, individualism. This may be one of the major problems for learners during speaking activities in classrooms, especially in group work. They prefer to listen to the ideas of others rather than express their own opinions. 

Another cultural aspect is that of the students’ attitude towards learning. “Learners’ attitudes have an impact on the level of L2 proficiency achieved by individual learners”. (Rod Ellis, 1994:198). In a Vietnamese classroom, the classmates need to live in harmony, like a union, so discussions using argument seems to be impolite. During discussion they present analysis and criticism which they feel can cause a distance between them. When one is brave enough to say something, the whole class takes note, and he or she will become the main focus. The rest of the class will consider him exceptional. In this vein, the expression “silence is gold" becomes another major cultural barrier to the improvement of spoken English. For this culture based reason, discussions, debates, group activities, and productive interactions between students and teachers are difficult to be fully utilized. 
But in fact, with an active speaking class, new ideas and many improper utterances can be made. Rod Ellis (1994:200) also states that positive attitudes towards the L2, its speakers, and its culture can be expected to enhance learning and negative attitudes to impede learning. 
In order to sharpen communicative skills, students should aggressively participate in class and group activities but the belief that losing face is a shame affects student participation during speaking activities in class. Learners would rather be considered passive ones than lose face in front of the class. This is the reason why some keep silent in class even when they know the answer. Or why, they never raise ideas in discussion. They are afraid of making mistakes. This is quite different from English cultures, in which students tend to learn from mistakes. 
Above all, what is blocking communication development here are differences in cultures - cultural beliefs about what matters in life and how people should behave. In Vietnam, skillful self-expression, critical thinking, and the ability to engage in discussion and argument, which individualistic societies uphold, are not always good behavioral norms they have grown up with. In their view, a quiet student learns more and is more respectful than one who speaks up, and takes time away from the teacher’s lesson. 
Speaking ability becomes perfected through an endless trial and error process. Even though teachers encourage students not to be afraid of making mistakes while speaking English, Vietnamese students hesitate to express their opinions freely because they are concerned about how others will see them and they have been brought up in the collectivistic cultural mode. 

It is known that different countries have different ways of speaking because of both the use of linguistic codes and the ways they use the codes. However, sometimes there is a thin line between them or between different “grammars” and different “ethnographic of speaking” (Hymes: 1962). Different codes in cultures cause learners trouble, or misunderstanding, when speaking. 
Moreover, the lack of target culture may cause negative cultural transfer when learners are producing and interpreting the target languages because they will transfer from their own language. Students may use Vietnamese codes to speak and sometimes they translate on a word-by-words basis. They apply the way they think in their mother tongue to form speech in English and pay no attention to the meaning beyond the words. The dialogue followed can be seen as an example; a Vietnamese would apply this approach to the situation of an employee asking for leave by beating around the bush instead of getting directly to the main point. As seen here:
Boss:          
“My boss, the weather is getting horrible, isn’t it?”
Employee:  
“The old often get sick due to this kind of weather.”
                    

“My Mum has been sick now.”
                  

“May I have some days off to see her in the hospital?”
1.3.2. What aspects of culture should be taught in the foreign language classroom? 
Language teachers must have a certain awareness of the foreign culture and its effect on the language being taught. They need to understand that language can’t be translated word-for-word. Words carry different meanings in different situations and contexts. In addition to that, the intonation and pitch of an utterance may also convey different meanings. We also need to obtain nonverbal language, like gestures, which play an important role in communication and imply different meanings in different languages. Another education factor is that different ways of addressing people need to be taught because of their differences. 
Additionally, all cultures have taboo topics. Learners need to be aware of what should or should not, be said in different situations. This is an important part of knowing a language. It is also understood that grammatical components in language are used to indicate different physical parts of the world. 
When considering language learning, it would follow that the learning of both languages would have the cultural goals, and that students would be learning these aspects of culture in a comparative process. 
There are two main components of culture in the language classroom. "One component is the anthropological or sociological culture: the attitudes, custom, and daily activities of a people, their ways of thinking, their values, their frames of reference. Since language is a direct manifestation of this phase of culture, a society cannot be totally understood or appreciated without knowledge of its language. The other component of culture is the history of civilization. Traditionally representing the “culture” element in foreign language teaching, it includes geography, history, and achievements in the sciences, the social sciences, and the arts. This second component forms the framework for the first: it represents the heritage of a people and as such must be appreciated by the students who wish to understand a new target culture" (Valette, R.M.1986: 179). It is seen that language and culture are inseparable.
Growth; refinement; fine arts; patterns of living; and, a total way of life are five meanings of culture identified by Nelson Brooks. Patterns of living are when and what they eat; how they make a living; the attitudes they express towards friends and members of their families; and which expressions they use to show approval or disapproval. In this sense, culture is a body of ready-made solutions to the problems encountered by the group.
If we provide our students only with a list of facts of history or geography and a list of lexical items, we have endowed them with an intimate view of what life is really like in the target culture. Students need to feel positive about what they are doing and what they are studying. Even weak students take pride in their notebooks when they’ve worked hard to make them presentable. Recent studies demonstrate that if students have positive attitudes, they will do well. Foreign language teachers should aim at developing high interest in ELT studies through cultural awareness. 

In conclusion, the teaching of culture should become an integral part of foreign language instruction. It should exist during the whole process of teaching and learning speaking skills at different level of students’ language proficiency. 
CHAPTER 2: THE STUDY
2.1. Design and methodology

2.1.1 Subjects of the study

The subject of the study consists of 100 students of 10th grade and 10 teachers who are responsible for teaching English 10 at NTT high school.

The teachers are young aged from 25 to 33. Most of them have at least 5 years of teaching experience. Two out of ten teachers are male. Not all of them graduated from Foreign Languages College - Vietnam National University, Hanoi. Two of them have been to English - speaking countries. Every year all of the teachers have chances to meet and work with native teachers from Australia, America, and England..., in NTT high school for a short time. The teachers of English at NTT high school often have opportunities to attend some workshops held by experts with the support of native teachers or educators. The teachers are in charged of working with new text books, English 10, which consist of 16 Units including Listening, Speaking, Reading, Writing, Grammar and Pronunciation in each.

The students are aged around 15 and at 10th grade. They come from different provinces so their English proficiency is various. There are big differences among the students in the city and the countryside. The majority of the students have said they have spent nearly 10 years studying English. Almost all of them have got good access to new textbook at secondary school. The students living in cities have more chances to meet native speakers at for example, Language Centers or in the travel. Some spent time in English speaking countries, or at least, have been a little bit aware of the cultural knowledge in speaking English. However, the students from countryside mainly focus on grammar and vocabulary when they learn English at primary and secondary school. Some are weak at English that they seem to be afraid of English, especially speaking activity. 

2.1.2 The instruments

The researcher designed two sets of survey questionnaires (one for teachers and one for students), as main tools to collect necessary data for the study. (See the Appendix). There are 10 questions for each questionnaire. All the questions are clear and short to make sure students fully understand them before answering. The questionnaire mainly focuses on 3 parts:  the attitudes of the teachers and the students towards the importance of culture and speaking skills in ELT in general, the attitudes of the informants towards speaking skills, cultural knowledge in the teaching and the learning of speaking skills, in particular; the cultural obstacles to the current teaching and learning of speaking skills in the classroom at 10th grade at NTT School and some ideas collected to surmount the cultural barriers.
The questions are designed as multiple choices and open-ended. Moreover, the instructions are clearly shown in the questionnaire paper and the commitment not to show their identification in the data analysis, it would be easier for students and teachers to give answers. The questionnaire is collected from both teachers and students of NTT. The students are asked to complete the questionnaires seriously in fifteen minutes in their classrooms after speaking lesson.  Besides, informal class observations, interviews and discussions were of great help for the research. 

However, it is obvious to say that some factors affected the quality of the data collected. The author got just very few questionnaires with ideas specified by informants asked. In addition, the researcher had to explain to the participants what they should do to fill in the questionnaire to make sure boost results because a lot of students are not used to cultural knowledge in speaking skills.

2.2. Data Analysis
2.2.1 The attitudes of the teachers and learners towards the importance of culture in ELT

Question 1:  

-“What do your think of the role of culture in English learning?” (Students)
- “What do your think of the role of culture in English teaching?” (Teachers)
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As we can see from the chart, 10 teachers hold positive ideas about the position of culture in ELT. Half of the teachers agree that cultural factors are very important to ELT. The remainders think culture is important. This is understandable because with teaching experience; the teachers seem to realize how important culture is.


 From the chart we can see clear differences between the attitudes of the learners and teachers. While all of the teachers asked are aware of the importance of the culture in ELT, over half of the students consider cultural factors very important in ELT, 39% of the students take it important. The percentage of the students which thinks culture rather important is 6 %. However, 3% of the students take no care of the position of culture in ELT. In their opinion, culture is not very important to English learners.

Based on these responses, we can see the view of both the teachers and students regarding cultural factors in ELT. Most of them are aware of the role of culture in ELT. They all virtually think that studying cultures is crucial in ELT. Actually, some students have not recognized cultural factors in ELT.

2.2.2 The attitudes of the teachers and learners towards cultural knowledge in speaking skills

Question 2:

- “Can you rank these things in order of importance in learning speaking skills?”
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* Teachers
From the chart, the teachers share the same view of the position of cultural knowledge in comparison to other aspects in speaking skills. 40% of the teachers put cultural knowledge at the fourth; the rest of the teachers’ answers are equally divided into the first, second, and the third important place, with 20% for each. 
Unlike the teachers’ view, only 11% of the students placed cultural knowledge in the fourth. The largest number of students thinks that cultural knowledge is number one, ranking the second to grammar, accounting for 40%. The third and the second make up for 43% and 9% respectively.

In fact, the teachers place much more importance on pronunciation than other aspects while the students take grammar as the most important factor in the teaching and learning of speaking skills. 

2.2.3 The attitudes of the teachers and learners towards speaking skills


Question 3 (students): 


- “What do you think of English speaking skills in learning English at high school?” 
Question 3 (teachers):

- “What do you think of English speaking skills in teaching English at high school?” 
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In overview, it can be seen that almost all of the teachers and students at NTT high school share the opinion that speaking skills play an important role in the learning and teaching of English. Note that none of the teachers choose the answers of “not very important” and “unimportant” to the question. Seven out of ten teachers agree that speaking skills are very important in learning a foreign language. From the informal interviews, the author found out that most of the teachers are aware that the primary aim of learning a foreign language is to communicate. So, it is natural to give speaking more weight when compared to other skills.

Interestingly, the number of students who think speaking skills are important appears to be by far the highest, with 50%, which is followed with the answers “very important” and “rather important”. A very small percentage of the students are for the idea that speaking skills are not very important. 

The causes of the students’ interpretation of the value of speaking skills are that they are affected by the examination system. Thanks to new textbooks, the students at high school have the opportunity to be taught four skills during their learning, but at the end of the term they do not have to sit for an oral test. The channel to test their foreign language skills is through written tests with grammatical exercises. As a consequence, some students take little care to learn speaking skills. They spend much time learning grammatical structures and vocabulary, but without practice.

2.2.4 Cultural obstacles to the current teaching and learning of speaking skills in the classroom at NTT high school

(The 1st cultural obstacle:  The influence of learners’ own culture and the target language culture on speaking skills in the classroom
Question 4 (students): 
- “Do you think differences between Vietnamese and English culture influence your learning spoken English in classrooms?” 

Question 4 (teachers):

- “Do you think differences between Vietnamese and English culture influence your teaching spoken English in classrooms?” 
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The chart indicates that the attitudes towards the influence of Vietnamese culture on the teaching and learning of speaking skills are complicated. None of the teachers think Vietnamese culture has no effect on teaching of speaking skills, but one teacher still can’t identify for sure the importance. Two - thirds of the teachers agree that Vietnamese culture influences their teaching. Two out of ten recognize the strong effect of Vietnamese culture on their teaching. 

Interestingly, the students seem to have definitely different ideas about the influence of culture on their learning. The number of students who either strongly or partly agrees to the idea is almost the same: 47% for strong agreement, and 44% for part agreement. In spite of this difference, the students have proved that they are aware of the impact of their own culture on their learning of speaking skills. In contrast, 9% of the students claimed that Vietnamese culture has no effect on their learning. This can be interpreted that they may have blamed their lack of proficiency of speaking skills on other factors. From further discussions and interviews, the researcher recognized that some respondents emphasize that their lack of vocabulary has led to their weakness in speaking.

( The 2nd cultural obstacle:  The cultural background knowledge of the teachers and the learners

Question 5 (teachers):
“How much do you rate your cultural awareness?”
	Options
	Answers

	A lot
	5
	50%

	Not much
	5
	50%

	Little
	0
	0%

	None
	0
	0%


This table is a good illustration of the teachers’ background knowledge of English culture. There are no differences between the number of teachers with great amount knowledge and those with not much knowledge. As I expected, all of the teachers have some awareness of English culture. This information reveals that the teachers have definitely gained cultural knowledge, one of the qualifications for teaching foreign languages. However, the knowledge they have obtained needs to be improved to satisfy the demands for teaching speaking skills. The teachers will have difficulty if they constantly have no reasonable explanation for their methods of teaching communicative strategies to the students. If the teachers cannot provide the students with cultural background knowledge, the students quickly transfer the codes from their own culture to their speaking practice. Much worse, lack of cultural knowledge seems to cause misunderstandings in real life communication. Students may face culture shock when they converse with native speakers, and they may find difficulties in adapting to the English cultural environment.

Furthermore, the more the teachers enrich the cultural knowledge, the more they are confident about what they teach, and how they speak. This will influence the success of the speaking class, especially in Vietnam, where learners consider teachers to be knowledge providers.

Question 5 (students): 

- “What aspects of culture did your teacher provide you?” 
	Options
	Answers

	Lifestyles
	48
	35%

	Similarities & differences
	37
	27%

	Gestures
	21
	15%

	Behaviors
	33
	24%


As is shown by the table above, gesture is chosen by the lowest percentage of the students. A quarter of the students state that they have been taught about gestures. The biggest proportion of the students (35%) say they had been taught lifestyles of English culture. The cultural aspect of similarities and differences comes in second with 27%. This is closely followed by behaviors with 24%. It can be clearly seen that the students have not been provided enough cultural knowledge to help them improve speaking skills. Especially when gestures such as eye contacts, postures, hugging, kissing, and hand shaking are considered to convey much of the information during language communication. 

None of the students specifies other aspects they have learned. As a consequence, lack of cultural background knowledge causes trouble in their speaking practice although they are well prepared with grammar and vocabulary.

Question 6 (students): 

-“In what ways do you often get English cultural knowledge?” 

Question 6 (teachers):
-“In what ways do you often enrich your English cultural knowledge?”
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This bar graph reveals information on the ways the teachers and the students get access to cultural information. In general, each student has more than one way to obtain cultural knowledge. As for teachers, it can be seen that the highest percentage is TV, books, newspapers and magazines included, with 36 %. It is clearly indicated that TV, with many international channels in English, is a great help to both teachers and students. Internet is selected by the second highest percentage of the teachers, with 20%, followed by own information with 8%. None of the teachers takes any care of enriching cultural knowledge.

As for students, the Internet is their most important source of cultural knowledge. This is understandable, because technology is now available and helpful to foreign language learners, especially for the young. Students can surf the internet to get information, and images which support their lessons. TV is the second most popular source chosen by the students, with 27%. There is a 3% difference between TV, books, magazines and newspapers. Some students, seven out of 100, tick the source “own information”. A quarter of the informants specify the source as teachers of English. From what they specified, this again implies that the teachers are considered knowledge transferors. The students depend on the teachers and keep the idea that teachers are always right. The author found out that the students depend on Internet for the information more than the teachers. 
( The 3rd cultural obstacle: Learning attitudes and teaching methods to speaking practice in the classroom 

Question 7 (students):
-  “What are frequent cultural obstacles in learning speaking in classrooms?”  
* Students:
	Problems
	Options

	You are shy and passive
	20%

	You lack of vocabulary
	21%

	The topics in textbook are not interesting
	15%

	You have no chance for your turn because the teacher talks a lot
	11%

	You are afraid of losing face when making mistakes
	19%

	You do not have enough cultural knowledge to speak out you ideas of expressions
	13%


Question 7 (teachers):
-  “What are frequent cultural obstacles in teaching speaking in classrooms?”  
* Teachers:
	Problems
	Options

	Students’ passive learning
	19%

	Teacher’s limited cultural knowledge
	19%

	Lack of resources related to cultural knowledge
	4%

	Students’ cultural background knowledge
	12%

	Different ways of thinking in two cultures
	27%

	Attitudes of learners towards speaking skills
	19%


These tables show the difficulties the teachers and the students have during the speaking activity. Both the teachers and students have nearly the same ideas about shyness and passive learning. Twenty percent agreed that the students have not raised their volunteerism and are not active in speaking practice. As for the students, the highest reason is lack of vocabulary, with 21 %. Being scared of losing face in front of the class and shyness and passiveness are the second highest reasons. A quarter of the student respondents think the topics are not interesting, so they keep silent during the speaking activity. This is closely followed by lack of cultural knowledge for their desired expressions, and having no opportunity to speak, with 13% and 11%, respectively.

As for teachers, it can be seen that by far the most outstanding reason is the difference in thinking between the two cultures, with 27%. A striking feature is that there are no differences among the number of teachers choosing the passive learners, teacher’s limited cultural knowledge, and learning attitudes of learners towards speaking skills as being cultural difficulties they often meet during speaking activity. (19% for each)
Students’ cultural background knowledge faces a minority of the teacher during speaking activity (12%). As a teacher of English at NTT high school, I find that only in some high quality classes, some students with positive attitudes towards speaking skills do possess a greater amount of cultural knowledge. These students are great helpers for the teachers of English. 

Only one respondent, or 4%, blame their challenges in teaching speaking skills on inadequate culture resources. This number seems to be good evidence for the fact that the teachers at NTT high school are exposed to cultural recourses. As far as I know, the teachers and the students at NTT high school have opportunities to get access to a various materials, and computers, because the facilities such as the lab and the library serving the ELT are well equipped.

Question 8 (teachers and students):
- “To what extent do you agree with the following statements?”

* Students:
	
	Strongly agree
	Agree
	Partly agree
	Disagree
	Strongly disagree

	a
	37%
	54%
	8%
	1%
	0%

	b
	10%
	22%
	29%
	31%
	7%

	c
	13%
	30%
	24%
	29%
	3%

	d
	21%
	42%
	29%
	6%
	2%


* Teachers:
	
	Strongly agree
	Agree
	Partly agree
	Disagree
	Strongly disagree

	a
	60%
	30%
	10%
	0%
	0%

	b
	20%
	60%
	20%
	0%
	0%

	c
	0%
	0%
	70%
	20%
	10%

	d
	0%
	44%
	56%
	0%
	0%


a. Teachers need to provide students knowledge of English culture in speaking lesson

b. Teachers should not talk much during speaking lesson.
c. The students’ seats are changed often
d. The classrooms are decorated to make students motivated during speaking activity.
It can be seen that almost all of the teachers understand the value of cultural knowledge in teaching speaking. However, only 60% shows their strong agreement with incorporating cultures into the teaching of speaking skills. Some are not sure whether it would be good to provide students with cultural knowledge or not, accounting for 10%. None of the teachers have disagreed or strongly disagree on the ideas. 
The figures from the tables illustrate the teachers’ awareness of the importance of cultural factors during speaking activity. Compare this to the students’ views, only 37% of the students strongly agree with the concept. They do not completely understand the impact of cultural factors in the learning of speaking skills. One striking feature is that one student asked is against the idea. 
As mentioned in the Literature review, the attitudes towards learning speaking skills in the classroom at high school leave a great impact on the effectiveness of the speaking lesson. With the attitudes towards teacher-talk, the majority of the teachers suppose that teachers should limit their talking time during speaking activity in the classroom. However, still twenty out of 100 teachers hesitate to consider their reduction of teacher- talk time. 

As for students, the table shows that 31% of the respondents disagree with the statement. They expect the teachers to talk more in class. This seems to be a result of the influence of teacher-centered methodology. Students expect teachers to talk, and then learn from it, instead of spending more time practicing during speaking lesson. Moreover, 7% of the students show their strong disagreement. The problem which arises here is that the students seem to depend on the teacher and consider their teacher a knowledge provider in the classroom.

To the author’s amazement, none of the teachers agree with the idea of changing the seats often. 70% of the teachers are undecided about the solution of changing the students’ seating. Disagreement and strong disagreement come second in changing students’ seats during speaking activity. The teachers admitted in the interview that they are afraid of putting the class in chaos during the speaking activity. 
In contrast, the students share various ideas about changing students’ seat arrangement. A large number of the students agree, and strongly agree with the statement. From student discussions, they find new atmosphere more exciting and enjoy talking to new partners during the speaking activity. The problem here is that there is a conflict between the attitudes towards class arrangement of the teachers and the students. 44% of the teachers admit that the decorations of the classroom affect students’ motivation in speaking lesson, but the rest of the teachers do not recognize this benefit. They are conscious of time, facilities, and energy required for the details of decorating. Like the teachers’ view, 42% of the students agree with the idea that decorating the classroom will motivate the learners. However, nearly one-third of the students hesitated to show agreement or disagreement. The number of students against the idea of decorating the classroom is 6% for disagreement and 2% for strong disagreement.

2.3. Some ways may be done to surmount the cultural barriers by NTT teachers and students.

Question 9 (students):
- “What responses from the teachers do you prefer to assist you when you make mistakes in speaking?”
Question 9 (teachers):
- “How do you think you should correct your students’ mistakes immediately in speaking activities?”  
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An initial impression is that the teachers and the students have the same opinion when being asked about their preferences about correcting mistakes. The majority of both the teachers and the students prefer to keep listening and correct mistakes later. Their numbers are 70% and 67%, respectively. The second highest method chosen is to be tolerant of mistakes, accounting for 16% to 20%. An interesting contrast is that over a quarter of the students preferred the teachers to stop them and correct their mistake during their speaking, while only one teacher in the survey would like to  interrupt the student speaking to correct   mistakes. It is, perhaps, understood that the students seem to be more interested in correcting mistakes and learning from them. However, the teachers are still very careful in correcting mistakes in class because they pay more attention to fluency of the students. In fact, the teachers may, to some extent, interfere and correct the students’ mistakes. However, the teachers need to pay heed to the characteristics of their classes and their students’ attitudes towards correcting mistakes. Students may become less open if they perceive they are taking a risk.

Remarkably, none of the teachers think he should ignore the students’ mistakes. One student shares the same view. This demonstrates that almost all of the teachers and the students are aware that mistakes should not be ignored during speaking process. From the interviews the researcher realized that, for the teachers, correcting mistakes is a very good way to incorporate cultural knowledge into the teaching of speaking skills. 

Question 10 (teachers and students):
- “How would you like your class to be arranged during the speaking activity?”

[image: image8.emf]0%

10%

20%

30%

40%

50%

60%

Keep students in

rows where

they are seated 

Sit around tables

in round shape

 Sit in tables in U

shape

Sit freely in

groups

Students

Teachers


From the chart, the teachers’ most favorite type of class arrangement is tables in round shape, followed by tables in rows, and then in free groups with 20% for each. Only one teacher chooses U shaped arrangement as a way to improve speaking practice in the classroom. These figures show that most of the teachers are aware of the importance of face to face speaking, which helps the students get over shyness and gain confidence in speaking. Some teachers also claim that that moving student - seats may quickly get out of the teachers’ control. So, they decided to keep students where they are originally seated.

Interestingly, from the students’ viewpoint, the least preferred class seating arrangement is sitting in rows, accounting for 3%. It is easy to understand this response from students. At their young age, they need an active, exciting environment to motivate them during speaking activity. The most desired class arrangement for students is free sitting in groups. Sitting in tables in U shape and round shape are the second highest selection accounting about 31% and 30% respectively.

2.4. Summary
This chapter has dealt with the findings of the attitudes of the teachers and the students towards the importance of culture and speaking skills in ELT; together with cultural difficulties in the teaching and learning of speaking skills. Some ideas of expectations and preferences of the teachers and the students have been identified. The results of the survey, with descriptive statistics, have been completely analyzed and discussed. In addition, the results of the teachers’ have been compared with those of the students.

CHAPTER 3: IMPLICATIONS
Basing on the findings from the survey work, the researcher would like to provide some recommendations, as follows to bridge cultural gaps and improve the teaching and learning of speaking skills in classrooms.

3.1. To the teachers: 
Cultural differences of communicating are a common cause of misunderstanding and can be a cause of discomfort in cross- cultural situations. It seems to be teachers’ role that they must own certain basic understandings about language and culture. When the awareness of culture is raised, teachers will be able to plan, create and construct materials for effective speaking class. Language knowledge is various, but the teachers’ task is to bring it to the students and help them master it. Therefore, language teaching is not just limited to linguistic units. English teachers can’t just wait until the ideal English–friendly environment has been created. 
English teachers should seek to find ways to combine various teaching strategies within the limited classroom environment. There are many ways to overcome cultural obstacles, for example, developing a broader knowledge about the target culture; understanding differences between the target culture and the students’ culture; teaching a language with its function, or speech acts, rather than structures; creating chances of social interaction for students, and teaching the target language in a context. 
There are various methodologies, but normally good teachers should combine different approaches in a context. Vietnamese teachers are now getting good access to modern approaches, not only traditional method for example, Grammar- translation...In fact, the teacher- centered has been changed into learner- centered approach at the high school. This means, here, that learners have a greater role in the management of their learning. 
However, teachers should be flexible with different contexts. A combination of formal and informal instruction aids the development of communicative language skills of foreign language learners. (Ellis.1994: 615). Teachers of foreign language should be aware of when to use formal or informal instruction. It depends on different contexts and particular classes. 
As one of the qualifications of teacher of English, the attitudes towards culture in the teaching and learning of speaking skills are very important. Teachers must be learners themselves, if they want to educate students towards intercultural learning. Therefore, change in the minds of Vietnamese English teachers is of great importance. Eclectic methodology, an approach mixed with others, has been proved to be effective in the teaching and learning of foreign languages, but no matter what methodologies teachers use, they must encourage learners’ active role in studying. So, teachers mainly serve as supporters of the learners’ progress. 
In a collectivistic and Confucian society, it is too much to expect students to take initiatives. For this reason, teacher-centered method or rote learning styles should give way to more group-oriented activities. Since group work generates interactive language, it should be manipulated strategically in class. Interaction is what communication is all about. Instead of conforming to the traditional teaching styles based on teacher-centered method, English teachers should be well-informed about various teaching interaction-based methodologies. They should manipulate them and develop their own teaching methods compatible with the Vietnamese education context to promote interaction among students. The choice of an approach and a method normally depends on the teacher, his preferences, as well as the spirit of the different learners.

Teachers work as actors with different roles at different times. It depends on the types of activities in oral work. According to Donn Byrne, teachers are like conductors in an orchestra. They organize and monitor during the beginning activities and then, while learners carry out their duty, teachers are stimulators. Two other functions teachers employ are as managers and consultants. 
Especially with Vietnamese learners, the Vietnamese culture has a significant influence on their study in general, and learning English in particular. Correcting mistakes in front of the class may damage students’ motivation and create shyness and passiveness in their study afterwards. Those learners will bear in mind the thought that silence is golden and in doing so they will feel safer. 
Teachers, by and large, try to encourage students to raise their volunteerism and individualism in learning and get over shyness and self- esteem issues. When learners have confidence they will feel free to express their opinions during speaking activities. Some students are fluent in vocabulary and grammar but they do not know how or when to speak out. One of the causes of the silence in class is that they are not equipped with cultural knowledge. Thus, teachers need to incorporate cultural knowledge and convey encoding values or messages from English to Vietnamese in their teaching. 
Above all, as cultural mediators, Vietnamese teachers of English are also accustomed to Confucian teaching methods and may harbor negative attitudes towards students who display individual initiative, participate in class aggressively, and challenge the teacher’s ideas. The influence of Grammar-translation and teacher-centeredness is one of difficulties in the teaching and learning of speaking skills in the classroom. The teacher can be afraid of making mistakes and hesitate to speak English in classrooms. They are English teachers, but their ways of thinking is too Vietnamese. In addition, some cannot balance teacher-talk in the classroom. It would be no good if the teacher speaks most of the time in the classroom. In contrast, too little teacher-talk may bring no motivation for the students to speak. 
According to Jeremy Harmer, “Engagement” is one of the motives for learners to study; one of the steps in the procedures Engage- Study- Activate (ESA). The teachers should be aware of the nature of the challenge to the learners’ understanding of their culture and identity. It goes without saying that if learners have no opportunities to activate what they have learned in the safe environment of the classroom, they will have difficulties when communicating in real life. Good teachers should control the time they speak and strive to maximize students’ talk. The teacher needs to know how to interfere and summarize, or give feedback at suitable time.
Class management and student arrangement are also important factors. Changing seats can motivate students to study, because they find newly decorated classes interesting and more realistic. With large classes, however, group work and pair work seem to be very effective if it would be impossible to move tables in the class. 
Group work should be used more often in the classroom. When arranging students, teachers should try to group in the simplest way possible. It is no good to move desks more than necessary. The teacher just arranges the classroom to make sure each student can sit and see another face. Seeing another face, or face to face learning, creates more confidence. Students can also use gestures to support their communication ideas.  

In addition, teachers must be aware that learners of foreign languages practice speaking skills by expressing themselves or a culture of which they have scarily any experience, so learners really need teachers’ tolerance, especially when they do practice with fluency work, like discussion. It seems to be subconscious for students to use Vietnamese to first collect ideas from fellow group members. Teachers should be tolerant with students and encourage students to think in English way instead of translating word by word. Learners, should, to some extent, forget their mother tongue when practice speaking English in the classroom. Also, correcting student’s mistakes requires a teacher’s tactfulness. It would be better for both teachers and learners if teachers make a note of any common or serious mistakes and re-teach them in a future lesson, instead of correcting immediately. There are many ways to correct students’ mistakes. Some teachers interrupt during speaking activity without offending learners, but they are taking risks. The most effective way is to observe and then give feedback when the student has finished.

Teachers function as a facilitator with the support of different resources such as TV, video, newspapers, magazines, songs and stories. After being getting access to aspects of the target culture and comparing to their own, students will be able to identify differences and similarities. For example, with unit 4 in the textbook, teachers can let students view a video sequence in which a variety of features particular to English culture are illustrated. The students’ task is to watch and then work in group role-play. Or with Unit 2 (School talks) the teacher should select a video sequence which shows an aspect of behavior in English culture. Teachers play the video sequence for two reasons: one, for the students to identify the situation (who the people are, where they are, and what they are doing); and secondly, for the language practice, i.e., what the people are saying. Another technique is the teacher can write four or five questions on the board to guide students towards specific observation for example:

-  Do people wait to be introduced to each other, or do they introduce themselves?

-  How close to each other do the people stand when they are talking?

-  What topic do they often use to open a small talk? 

According to Alan Maley, in order to improve cross cultural communication teachers should bear in mind some practical teaching principles: (Barry Tomalin & Ssan Stempleski. 1993:8)
-  Culture knowledge is enclosed with language being taught

-  Cultural demeanors as an essential part of lesson

-  Provide students with necessary socio- economic knowledge 

-  Make sure students fully understand both their culture and the culture of the language they are learning. 

-  Cultural behavior change can be affected by our understanding about it.

These are very useful tips for facilitating the development of cross-cultural communication skills. In order to get success in the language classroom, teachers and program developers should consider students’ norm and needs when selecting materials and methodologies for different contexts. From my teaching experience, I have faced failure in the classroom when I ignored the students’ knowledge of English cultural background in selection of materials and methodologies. Now that the what, why, and when of incorporating culture in the foreign language classroom has been established, a focus on the how is needed.  Learning activities which focus on active rather than passive learning are best. Learners of foreign languages want to feel, touch, smell, and see the foreign languages, and not just hear.

Here are some ways for teachers of English to incorporate culture into foreign language classrooms:
( Cultural Islands:
The teachers should prepare a cultural island in their classrooms. Posters, pictures, maps, signs, and regalia of many kinds are essential in helping students develop a cultural mental image. Short presentations on a topic of interest using appropriate pictures or slides will add to the mental image which makes students aware of the influence of various cultures on spoken languages.

 ( Celebrating Festivals:
Celebrating foreign festivals is a favorite activity of many students. Even though this activity takes a lot of planning, it works well as a processed activity. It is highly recommended that students participate in festivals like Thanksgiving, Halloween, and Christmas. We prepare for the festival by drawing posters, and decorating classrooms. At Christmas time, we fill a Christmas tree with candy and teach some folk songs and folk dances. This kind of activity enables student to actively participate in the cultural heritage of the people they are studying.

( Body Language:
Culture is a network of verbal and non-verbal communication. If the goal of foreign language teachers is to teach communication, we must not neglect the most obvious form of non-verbal communication which is gesture. Gesture, although learned, is largely an unconscious cultural phenomenon. Gesture conveys the “feel” of the language to the student and when accompanied by verbal communication, injects greater authenticity into the classroom and makes language study more interesting. Teachers use gestures when presenting dialogues, eliciting students’ responses, and assisting students to recall dialogues. Sometimes, teachers can also show foreign films to students just to have them focus on body language.

( Culture Capsules

The culture capsule teaches through comparison; by illustrating one essential difference between an American and Vietnamese (i.e., talking about films in Unit 13). After studying these, students can compare and contrast the foreign customs and traditions with their own.

( Cultural Awareness-Raising

Most foreign language teachers would agree that positively sensitizing students to cultural phenomena is necessary. The notebook can be a useful tool in any discipline, but it can be of special importance in the foreign language classroom as a tool to help raise cultural consciousness. Teachers should guide learners to take note of cultural factors of English- speaking countries together with vocabulary and grammatical structures. Sometimes, teachers should encourage students to share their notes after speaking lessons as a class rule. 
3.2. To students: 

Learners should raise their awareness of the importance of cultures in learning speaking skills. Each class member is responsible for building the language environment in class as realistic situations. Learners enhance their activeness in speaking, for example, when working in a group they try to raise individual ideas independently and tend to accept the risk of making mistakes during speaking. As we know, learning is an endless error trial. We learn a lot from mistakes. Learners should have an obvious communicative necessity. Students gradually need to recognize the importance of communicative competence instead of limiting themselves to gaining adequate knowledge of grammar and vocabulary to pass exams.

Role- play and drama are two other effective ways to improve learners’ awareness of English culture during speaking practice.

3.3 To the board of management:

It is highly recommended for the managers, who have high expectations from teachers of English, to provide teachers more opportunities to organize and decorate their classrooms in more exciting and motivating ways to encourage their language students. To meet the demands for improving students’ communicative competence, teachers are allowed to organize both oral test and written test at the end of each term for learners. In addition, with the typical school feature of students from different areas of the whole country, the managers should give learners priorities to meet and get exposure to native speakers or strengthen foreign relations with English speaking – countries and promote the student and teacher collaboration programs. English teachers should learn more about the cultures of English speaking countries. They should be given more overseas training opportunities to get exposed to English culture.
In conclusion, from the cultural perspective, I have identified the different codes in ways of thinking, Vietnam's strong collectivism, limited cultural background knowledge, and learning attitudes as the major factors which challenge speaking English in classrooms within the Vietnam high school context. It is also pointed out that to improve the teaching and learning of speaking English, English teachers should gain a deeper understanding of undercurrent cultural conflicts and be able to show the differences and similarities among cultures. 

CONCLUSION

In conclusion, teachers, as well as learners, should raise their awareness of the importance of the target language culture, and their own, when developing speaking skills. Cultural awareness should become an essential part of foreign language education. Teachers should concentrate on active learning and give students more hands-on experiences. As Crystal states, language exists in five senses of human dependently in the brains, the mouths, ears, and eyes of it users. Using the activities which stimulates cultural awareness will keep learners motivated and generate positive learning attitudes, which lead to better communicative competence. 

In fact, getting over cultural difficulties has been considered to be of great help to the teaching and learning of speaking skills. With this study, the researcher has mentioned the relationship between language and culture, added to this, cultural difficulties in speaking skills are presented. The attitudes towards the importance of culture in the teaching and learning of speaking skills and the cultural obstacles to gaining speaking skills in classrooms at 10th grade NTT high school have also been discussed and analyzed. From the findings, some ways to bridge the cultural gaps have been provided; with the aim at improving the current teaching and learning of speaking skills of 10th grade students at NTT high school. 

Hopefully, this study will be helpful to the teachers and learners of English at the high school level. However, there are some limitations to my research in terms of number of participants; and techniques in coping with cultural difficulties in teaching speaking skills. Finally it is hoped other colleagues will also find the thesis useful and we will see other possibilities for thoughtful innovations in teaching methods in order to further the research.
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