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Abstract

The study on “Cross-Cultural Analysis of English Textbook for Grade 10 and Suggestion of Supplementary Activities for Students’ Cross-Cultural Awareness” is a Minor Programme Master thesis. It is just aimed at examining the cultural content presented in the textbook and suggesting certain kinds of activities for raising students’ cross-cultural awareness. 
Based on quantitative methods, the study gives a brief account of how culture is treated according to the modified checklists designed by Cortazzi and Jin, Hirsch et al. and Chastain. The main findings reveal that the textbook can be classified as an international target culture textbook in which students are exposed to more than one culture, although the English-speaking cultures are apparently dominant throughout the book. Some elements of cross-cultural comparison presented in the textbook ensure that the textbook, to various degrees, helps promote students’ cross-cultural awareness along with improving their four language skills. Another important part of the study is suggestion of supplementary activities that may be used to develop students’ cross-cultural awareness. Among a variety of activities used for culture teaching in the classroom, some are selected to integrate the development of students’ cross-cultural awareness into language teaching. They are activities that focus on creating an authentic environment, activities that help provide cultural information (cultural aside, cultural capsule, quiz) and activities that develop students’ cross-cultural awareness (culture assimilator, critical incidents, student research).

It is hoped that the findings of the study may help teachers adjust their culture teaching content and assist textbooks compilers in the future, although the analysis of Grade 10 textbook alone may not give the whole picture of how culture teaching is treated in Vietnamese high schools. 
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CHAPTER 1. INTRODUCTION
1. STATEMENT OF THE PROBLEM
At the turn of the century, when the world’s economies become more and more closely integrated at both international and regional levels, effective communication seems to be one of the crucial issues in many countries. In order to understand each other, people need to understand not only each other’s language, but also each other’s culture. This can open the door to better international understanding and ensure peaceful relations between nations.
Language and culture are the two sides of the same coin. In modern FLT/SLT materials, emphasis is put on the close relationship between learning a language and learning its culture. It is suggested that just learning four skills (speaking, listening, reading and writing) may not lead to the proper understanding of the hidden meanings of a language. As Bremberk (1977:14) rightly puts it, “to know another’s language and not his culture is a very good way to make a fluent fool of one’s self”.
As stated in the English syllabus for Vietnamese high schools, one of the objectives of English teaching and learning is providing students with overall knowledge of English-speaking countries, their peoples and cultures; developing students’ positive feelings and attitudes towards those countries, peoples and cultures and, by doing so, fostering students’ love and respect of their own language and culture. For the first time, the English syllabus explicitly emphasizes the development of students’ cross-cultural awareness.
It may be supposed that, in foreign language textbooks used in high schools, whether the teaching of culture is implicit or explicit, cultural aspects of textbook content as well as the improvement of students’ cross-cultural awareness should be given adequate attention. Since 2006, Grade 10 students nationwide have studied English with a new set of textbooks, which provides a good opportunity to include cultural content into the teaching syllabus, and thus enriching students’ cross-cultural knowledge along with developing their four language skills. 
2. AIMS OF THE STUDY
As mentioned above, the goals of foreign language education in Vietnam emphasize the idea of improvement of students’ cross-cultural awareness. In order to investigate how this idea is developed in Grade 10 English textbook (developed by Hoang Van Van et al., Education Publishing House, 2006 ), this study attempts to:
- Conduct a cross-cultural analysis of the textbook
- Suggest supplementary activities for Grade 10 students’ cross-cultural awareness

3. RESEARCH QUESTIONS
The concept of “cross-cultural analysis” may not attain a unique understanding and differ in different studies according to different researchers. In this study, the cross-cultural analysis of the textbook is supposed to answer the following questions:

1. What kind of textbook does the Grade 10 English Textbook belong to in terms of its cross-cultural treatment? Whose cultures are represented in the nationally developed Grade 10 English textbook and to what extent?

2. What kind of cultural categories does Grade 10 English textbook introduce and to what extent?

3. What kind of supplementary activities should be used to improve Grade 10 students’ cross-cultural awareness based on the findings of research questions 1 and 2?

4. SCOPE OF THE STUDY
The research focus is on Reading and Listening passages in Grade 10 English textbook. The tasks provided in Reading and Listening sections and the content of Speaking, Writing and The Language Focus sections (including illustrations) are also employed for analysis when and if appropriate. 

The study just makes an initial attempt to conduct a small-scale cross-cultural analysis of the textbook and is not aimed at evaluating it as the analysis of Grade 10 textbook alone does not provide a panorama of the whole set of Grade 10, Grade 11 and Grade 12 English textbooks for Vietnamese high schools. Furthermore, it is believed that a good cross-cultural evaluation of a textbook can be made only when the goal of cultural instructions is clearly stated in the syllabus. In the national high school English syllabus there are no appropriate guidelines for cultural instructions although the stress on students’ cross-cultural awareness is emphasized. 

Overview of current research on a number of issues related to foreign language textbooks in terms of their cultural content is provided in Chapter 2. The methodology used in this study is presented in Chapter 3. The results and discussion of main findings are found in Chapter 4. The conclusions and suggestions for further study are given in Chapter 5. 
CHAPTER 2. LITERATURE REVIEW
1. STUDIES ON ANALYZING FOREIGN LANGUAGE TEXTBOOKS FROM THEIR CROSS-CULTURAL TREATMENT
1. 1. Classification of cultural content of foreign language textbooks
In FLT/SLT, it has long been a common practice to use textbooks as the primary teaching materials. In the middle of the twentieth century, textbooks contained lots of vocabulary, grammatical rules, translation practices and literature. In recent years, with the introduction of various teaching methodologies, textbooks with authentic materials have been more and more popular in FLT/SLT practice. A very important assumption about using textbooks in FLT/SLT is that they reflect the target culture through their cultural content. Patrick Moran (2001: 15-18) offers four categories of cultural content that should be introduced to students:

- Knowing about, relating to cultural information – facts about products, practices and perspectives of the target culture as well as students’ own;

- Knowing how, referring to cultural practices in the everyday life of the people of the target culture;
- Knowing why, constituting an understanding of fundamental cultural perspectives – beliefs, values and attitudes;

- Knowing oneself, concerning the individual learners’ self-awareness. In other words, students need to understand themselves and their own culture as a means to comprehending the target language culture.

There exist several classifications of cultural content of foreign language textbooks. According to Dunnet, Dubin and Lezberg (1986), there are two types of textbooks: one-dimensional and two-dimensional. One-dimensional textbooks focus on the target language culture and leave few possibilities for comparison, “unless the teacher injects a question, such as, ‘This is what American do. What do you do?’ or ‘This is the American view. What is your view?” (Dunnet, Dubin and Lezberg (1986: 153). Two dimensional textbooks encourage cross-cultural understanding. They treat culture-related themes from two different perspectives, thus stimulating both comparison and contrast between the target and the source cultures.
When analyzing a textbook, Cortazzi and Jin (1994: 204) focus on the cultural contents rather than four language skills. They distinguish four types of cultural information to be presented in foreign language textbooks:

- Source culture textbooks that draw attention on the learners’ own culture. These textbooks mirror only the learners’ culture. The purpose of this kind of textbook is to prepare the language learners to introduce their own culture to English-speaking visitors. 
- Target culture textbooks that refer to the culture of the country where a foreign language is used as a first language. Students using such textbooks might have more competence when talking to people from the target culture or visiting the target country. They could also be aware of cultural differences between their own culture and the target culture, so students’ awareness of the target culture is thus enhanced.
- International target culture textbooks that employ a variety of cultures where the target language is used as an international language, namely lingua franca. Students not only learn the target culture from such textbooks but also learn about more than one culture. Their knowledge of other cultures may help smooth their communication with citizens of those countries and enhance their awareness of other culture.
- Textbooks promoting cultural awareness and competence that explicitly raise cultural awareness and cultivate cross-cultural competence. Students using this kind of textbook might develop better cross-cultural awareness and skills, and know how other people in other cultures might interpret their words or actions. 
1.2. Studies on cultural categories in foreign language textbooks
Studies on cultural categories in foreign language textbooks mainly focus on investigating what aspects of culture students should learn in order to be able to function in that culture or interact with people from that culture. Some frameworks are proposed by different researchers to describe specific categories of cultural knowledge that should be taught to students.
Brooks (1964) suggests 64 possible cultural topics which could be used as the contents of brief cultural presentations in the language classroom. Under each topic he provides some example questions so that teachers could elaborate the topic according to students’ age and experience. For example, under the topic “Discipline” he presents the following question:
Discipline. What are the norms of discipline in the home, in school, in public

                   places, in the military, …?







(Brooks 1964: 91)

Brooks pays a considerable attention to a comparison of a student’s view of life with that of an individual in the new speech community.

In the middle of the last century, when not many cultural comparison materials were available, Taylor and Sorensen (1961) introduced a comparative approach for culture teaching – Culture Capsules. The researchers focus on specific aspects rather than general ones in the target culture. Based on eight cultural categories, proposed by Taylor and Sorensen, namely Subcultural, Technology, Economic Organization, Social Organization, Political Organization, World View, Esthetics, students can make a simple explanation of differences between an American culture custom and a target culture custom. Taylor and Sorensen suggest that the teaching should start from concrete knowledge such as Technology and later move towards abstract perspectives such as World View.
The cultural literacy, which means background knowledge shared by everyone, is a basic notion proposed by Hirsch (1988) in order to categorize cultural knowledge needed to thrive in the modern world. In The New Dictionary of Cultural Literacy (Hirsch et al., 1988), twenty-three categories of common cultural knowledge are identified and defined with a number of examples provided. They are World Geography; American Geography; World History to 1550; World History since 1550; American History to 1865; American History since 1865; Technology; Physical Sciences and Mathematics; Business and Economics; Medicine and Health; Anthropology, Psychology and Sociology; World Politics; American Politics; Fine Arts; Literature in English; Conventions of Written English; Proverbs; Idioms; Mythology and Folklore; World Literature, Philosophy and Religion; Earth Sciences; Life Sciences; The Bible.
Based on the idea of anthropological definition of culture, Chastain (1988) proposes thirty-seven categories of culture themes for foreign language learners. To develop students’ comprehension of the values behind the categories, Chastain suggests using comparison and contrast when introducing these culture themes. Chastain’s detailed classification of culture categories include Geography, Contemporary Science, Commonly Known History, Clothing, Transportation, Home, Economic System, Earning a Living, Retirement, Money, Services, Health and Welfare, Family, Courtship and Marriage, Population, Politics, Death, Crime, Humor, Holidays, Leisure Activities, Correspondence, Language, Education, Courtesy Phrases, Good Manners, Eating, Social Interaction, Non-verbal Communication, Religion, Ecology, Vacations, Travel, Daily Routines, Pets, The Press, Meeting Personal Needs.

1.3. Checklists for analyzing the cultural dimension in foreign language textbooks
 
There have been different checklists for analyzing foreign language textbooks which can help teachers to choose the teaching materials that best meet the aims of the course as well as the students’ needs.  However, as far as the cultural content of textbooks is concerned, it is noticeable that in some checklists the cultural dimension is missing. According to Cortazzi and Jin (1999: 204), other checklists focus only on certain aspects of culture (for example, stereotypes) or varieties of target culture (for example, Britain or USA), or leave out uncomfortable social issues such as unemployment, poverty, racism, … Quite often, questions about culture “nearly always placed at the end of a checklist, almost as an afterthought”.

Thorough checklists have been developed by a number of scholars in a more systematic way, such as Huhn’s (1978) list of criteria, Cunningsworth’s (1995) checklist, Sercu’s (1998) set of questions, … Below is an example of Kilickaya’s guidelines to analyze a textbook for cultural information.
1. Does the book give any information, instructions or suggestions about how the book may be used and how the cultural content may be handled? 

2. Does the book address specific learners or are there any characteristics of the learners that the book addresses to? 

3. Does the book suggest any role that the teachers using it should have? 

4. Do they include a variety of cultures or just specific ones such as British or American culture? 

5. Do they represent the reality about the target culture or the author's view? 

6. Where is the cultural information taken from? Author's own ideas or empirical research? 

7. What subjects do they cover? Are these specific to the target culture? Are there any topics that might not be culturally suitable for the learners in class? 

8. What cultural and social groups are represented? Is this adequate coverage of a variety of people or is this limited to a chosen people? If so, what kind of people are these? Are there any stereotypes? 

9. Does the book include generalizations about the culture? Does it inform the audience of the fact that what is true of the parts is not necessarily true of the parts? 

10. Is the cultural information presented with comments such as being good or being bad? Or is it presented without such comments? 

11. Are there illustrations? If so, are these appropriate to the learners' native culture? Would additional information be necessary to explain them or are they self-explanatory? 

12. What are the activities asked of the learners? Are they familiar to the learners? 

13. Would a teacher using this book need specialized training to be able to use it or is there enough information given? 

14. What are the learners supposed to do with the cultural information such as using actively or just be aware of it for a better understanding of the target culture? 

15. What is your overall view of the textbook? 

Such kind of checklists is often recognized as more or less subjective, difficult to answer and time-consuming for researchers who want to develop a questionnaire based on those checklists, although such a checklist could cover a broad area of textbook cultural content.

2. CULTURE TEACHING IN FOREIGN LANGUAGE INSTRUCTIONS
2.1. Kramsch’s (1993) principles for culture teaching 
Traditionally, in the teaching practice in many countries, FLT/SLT materials have put main focus on the improvement of speaking, listening, reading and writing skills as well as the teaching of pronunciation, vocabulary and grammar. The teaching of culture in foreign language instructions began to receive more attention from the middle of the twentieth century, when the American government realized the needs of cross-cultural communication during and after World War II. The communication failures of American soldiers and later Peace Corps volunteers led to changes in training techniques related to cultural treatment. The new idea of the benefit of teaching culture which contributed to general education was firstly introduced by the Modern Language Association in 1953. 
Like teaching other aspects in foreign language instruction, culture teaching requires systematic development of its teaching principles. Principles for culture teaching are mentioned in a number of studies and Kramsch’s list may be considered one of the most noticeable. Her principles of teaching culture led to a new way of looking at the teaching of language and culture. These include:
- Establishing a sphere of interculturality, which means that teaching culture is not transferring information between cultures but a foreign culture should be put in relation with one’s own. The intercultural approach includes a reflection on both cultures.
- Teaching culture as an interpersonal process, which means replacing the teaching of facts and behaviors by the teaching of a process that helps to understand others.

- Teaching culture as difference, which means considering the multiculturality and multiethnicity of modern societies and looking at various factors like age, gender, regional origin, ethnic background, and social class. In other words, cultures should not be seen as monolithic.

- Crossing disciplinary boundaries, which means linking the teaching of culture to other disciplines like anthropology, sociology and semiology.

(Kramsch 1993: 205, 206)

Kramsch (1993) concludes that these “lines of thought lay the ground for a much richer understanding of culture than heretofore envisaged by the majority of language teachers”.

2.2. Common approaches to the teaching of culture

In the history of culture teaching different approaches have been observed. Some of them have lost ground, others have had and still have dominant positions. Approaches to the teaching of culture can be classified in different ways. Traditionally, they can be divided into two broad groups: the mono-cultural approach (which mostly focuses on the culture of the country whose the language is studied) and the comparative approach (which is based on comparing learners’ own and the other culture).
2.2.1. The mono-cultural approach

The mono-cultural approach seems to be inadequate today because it does not consider learners’ understanding of their own culture. 

In Risager’s (1998: 246) list of approaches, the mono-cultural approach is called the foreign-cultural approach. It is based on the concept of a single culture and puts the stress on the culture of the country where the language is spoken. The teaching is aimed at developing native speakers’ communicative and cultural competence. This approach was dominant until the 1980s and is criticized nowadays because of the lack of relationships between cultures.
Some other examples of the mono-cultural approach are provided by Galloway (1985, cited in Wisniewska, Liiv 1999: 61), such as the 4-F approach (folk dances, festivals, fairs and food), Tour Guide approach (monuments, rivers, cities, …), By-The-Way approach (sporadic lectures or bits of behavior selected indiscriminately), …
All these approaches focus mostly on factual information of the foreign culture and because of their very limited nature, they should not be encouraged.
2.2.2. The comparative approach

The comparative approach emphasizes the relationship between the foreign culture and the learners’ own. It draws on the learners’ own knowledge, beliefs and values which form a basis for successful communication with members of the other culture. While the essence of the comparative approach is to provide a double perspective, it does not mean that learners need to evaluate which culture is better. The comparative approach should ensure students that there are many ways of doing things and their way is not the only possible one.
Risager (1998: 243-252) suggests four approaches to the teaching of culture, two of which – the intercultural approach and the multicultural approach - include a considerable element of comparison and may be characterized as a comparative approach. 

The intercultural approach pays a considerable attention to the relations between the learners’ own country and the country/countries where the language is spoken. The approach is aimed at enabling students to function as mediators between the two cultures by developing their intercultural and communicative competence. 
The multicultural approach is based on the idea that several cultures exist within one culture. It includes a focus on the ethnic and linguistic diversity of the target country/countries as well as the learners’ own. Risager also emphasizes that a balanced and anti-racist view of cultures should be involved.
Other approaches, such as the theme-based approach, the problem-oriented approach, the skill-centered approach, may be classified as the comparative approach to the teaching of culture as they deal with an element of comparison during the teaching.
The theme-based approach is based around certain themes which are seen as typical of a culture, for example: family, education, religion, honor, ceremony, … Though mono-cultural by nature, it tries to show the relationships and values in a given culture and encourage students to compare it with the other. However, it is sometimes supposed that the theme-based approach provides learners with a segmented view of the target culture. It might be difficult for them to see individual people and understand social processes and values from this perspective and could lead to stereotyping (Visniewska-Brogowska 1999: 61).
The problem-oriented approach is aimed at getting learners interested in the other culture and encourages them to do some research on their own. According to Seelye (1993: 47), the teacher plays a very important role in defining the problem that interests learners. He claims that the more precise a problem is, the easier it is for a learner to reach the desired outcome. The result of student research should be a report, either written or presented orally.
The skill-centered approach differs from the above-mentioned approaches in the sense that it is more practical and might be useful for those who need to live within the target-language community. By developing learners’ skills which are needed for managing the issues involved in (mis)communication between cultures, the skill-centered approach emphasizes their similarities as well as differences. Techniques that are developed from the skill-centered approach may follow these guidelines:
- The raising and exploring of open questions rather than the answering of the closed ones

- What can be done at the end of a lesson is as important as what is known

- The learners’ involvement is as important as the material the teacher provides

- The process of an activity is as important as the product

- Investigatory attitudes to develop skills of findings, evaluating, analyzing and finally communicating aspects of culture

- Teachers and learners working alongside one another to common goals.

CHAPTER 3. METHODOLOGY
1. MATERIAL USED FOR THE ANALYSIS
The study is carried out based on the content of Grade 10 English textbook (compiled by Hoang Van Van el al., Education Publishing House, 2006). The reason for choosing the textbook is that it is one of the two sets of English textbooks nationally developed for Grade 10 in Vietnam. It seems to provide an adequate amount of cultural knowledge for the analysis in comparison with English textbooks of junior high school and may reveal the cultural content that most of high school students are exposed to from the year 2006. Grade 10 English textbook is the first developed and published textbook among the set of English textbooks for senior high school in Vietnam and the analysis of its cultural content may set an initial step for the analysis of the whole set of high school English textbooks in terms of how culture is treated.
The teaching content of Grade 10 English textbook follows the theme-based approach and is developed on six broad themes. These are:
- You and me

- Education

- Community

- Nature and environment

- Recreation

- People and places

Each theme, in its turn, is broken into subthemes/topics which are used as titles for sixteen units in the textbook. Each unit consists of five sections: Reading, Speaking, Listening, Writing, Language Focus and each section is supposed to be taught during one period of forty-five minutes.
Reading is the beginning section in each unit. It is aimed at introducing the topic and the language content of the unit and helping students to speak, listen and write about related issues of the next periods and outside classroom. The reading passage is presented as a monologue or a dialogue within not more than two hundred and thirty words. The teaching of reading is divided into three stages: Before you read, While you read and After you read. While you read is the main part of the section and normally includes three or four reading tasks.
Speaking comes after Reading section and focuses on developing students’ speaking skill based on issues related to the topic. There are three or four tasks in the section. The first two tasks provide students with language input and certain communicative competences. The other tasks require students to improve those language input and communicative competences into an oral text which lasts approximately one – two minutes to practice the speaking skill.

Listening is the third section in each unit. This section is supposed to improve students’ listening subskills such as intensive listening, extensive listening, listening for specific information, listening for gist, … based on the issues related to the topic of the unit. Like the teaching of reading, the teaching of listening follows a three-stage procedure: Before you listen, While you listen and After you listen. While you listen is the most important stage and includes two – four tasks.
Writing follows Listening section and is considered the most difficult to students. The teaching of writing normally begins with a sample of a concrete writing task such as: writing a letter, writing simple description of a film or a story, … Later, students are required to conduct guided writing based on given question or word cues.
Language Focus is the last section of a unit and is aimed at consolidating students’ language knowledge. The teaching of Language Focus consists of two parts: Pronunciation and Grammar-Vocabulary. Material used in teaching Pronunciation, Grammar -Vocabulary is based on passages introduced in Reading section.
2. PROCEDURES OF CONDUCTING THE STUDY
In this study, the cross-cultural analysis of the textbook is conducted according to the following procedures:
- List the title of sixteen units in the textbook to investigate main themes presented in it.

- Read passages of Reading, Listening, Speaking and Writing sections and highlight main topics/subtopics of each passage/section as well as their illustrations, if any.
- Categorize the contents of the passages and illustrations according to the checklists developed for the analysis.

- Tabulate total number of each category and calculate the percentage found for each category.

- Present the results in tables.

3. CHECKLISTS USED FOR THE CROSS-CULTURAL ANALYSIS IN THE STUDY
The analysis is conducted according to the two modified checklists proposed by Cortazzi and Jin, Hircsh et al., Chastain.
Checklist One is based on the classification proposed by Cortazzi and Jin (1999: 204) and used to categorize English textbooks in terms of their cultural treatment. They focus on the cultural contents rather than the four language skills to develop criterion for analyzing English textbooks used in the world. The modified classification of Grade 10 English textbook consists these categories:



- Reference to Vietnamese culture

- Reference to foreign culture including:  
+ Reference to English speaking culture



+ Reference to world culture



+ Cross-national comparison



+ Reference to Universal culture

Checklist Two is based on cultural categories developed by Hirsch et al. (1988) and Chastain (1988: 304) and used to count the number of specific cultural categories. Compared to those lists of categories, Checklist Two is shortened and includes 14 components as follows: 
- Geography
- History

- Language and Literature
- Sociology and Lifestyle
- Nature
- Fine Arts
- Hobbies
- Festivals and Holidays

- Science and Technology

- Business and Economics

- Politics

- Sports

- Education

- Health
As previously noted, this study investigates the culture teaching content in the Vietnamese Grade 10 English textbook. For this purpose, the study is mainly aimed at quantitative account of the references to different cultural categories in the textbook. The two checklists focus on the kind of cultural content as well as an account of the amount (i.e. how often) of presentation given to various countries and cultural categories in the textbook.
CHAPTER 4. RESULTS AND DISCUSSIONS
1. RESEARCH QUESTION 1
What kind of textbook does the Grade 10 English Textbook belong to in terms of its cross-cultural treatment? Whose cultures are represented in the nationally developed Grade 10 English textbook and to what extent?

Table One shows the classification of Grade 10 English textbook in terms of its cross-cultural treatment. The results are found according to Checklist One which is based on classification introduced by Cortazzi and Jin (1999: 204).
Table One. Distribution of frequency and percentage of types of references to Vietnamese and foreign cultures according to Checklist One.

	Types of reference
	Frequency
	Percentage 

	1. Reference to Vietnamese culture
	18
	21%

	2. Reference to foreign culture
	66
	79%

	    2.1. Reference to English-speaking culture
	26
	31%

	    2.2. Reference to world culture
	7
	  8%

	    2.3. Cross-national comparison
	6
	  7%

	    2.4. Reference to Universal culture
	27
	33%

	                                                   Total
	84
	100%


Table One reveals that Universal culture is dominant in the teaching content of the textbook. In passages about issues related to Universal culture, some Vietnamese or English names or places may be mentioned, but the replacement of those names or places with others will not affect students’ comprehension of the text. Texts that fall into this category have no specific national scope. They probably do not have many cross-cultural effects for students as they are not restricted to a specific group of people and in many cases, they can be counted as human experience. Anyway, these texts may help students learn about how English-speaking people express certain ideas in English. Examples for this category are a passage about the invention of computer or a text about music as a kind of Fine Arts.
The high percentage (31%) is found in information related to English-speaking culture. The notion of “English-speaking” normally refers to countries that use English as their first language. Countries that belong to the “English-speaking culture” in this study are the United Kingdom, the United States of America, Australia, Canada,  New Zealand and Ireland. In fact, as the statistics show, information about the United Kingdom and the United States of America has the most coverage in the whole textbook. Very little cultural knowledge about other English-speaking cultures is provided in the textbook content. Most of the information about these two countries introduces their well-known geographical places (for example, London, New York and their famous buildings) and people (for example, The Beatles and Luther King). 
The content about the Vietnamese culture takes the third place (21%) in the table compared with other types of references. Passages about the Vietnamese culture cover the broader area of culture and provide students with knowledge of Vietnamese geography and history (Van Mieu, President Ho Chi Minh Mausoleum, Hue Imperial City, Cuc Phuong National Park, …), its famous people (Van Cao) and especially Vietnamese people’s everyday life (their customs in villages, students’ school life, ..). 
Reference to world culture and cross-national comparison appeals little in the textbook (8% and 7% respectively). Some passages in the book are categorized as related to world culture as they introduce countries other than Vietnam and English-speaking countries. There are some information about French and Polish scientists Pierre and Marie Curie, Olympic gymnast from Russia Nellie Kim, Brazilian football player Pelé, living in Bangkok, … or illustrations of Nairobi National Park in Kenya. One noticeable point is that the textbook involves some comparison between two or more countries or cultures, which means that the textbook pays certain attention to cross-cultural teaching. Examples may be seen in the passages about different types of National Park in Vietnam, Kenya and USA or in the stories about lives in villages in Vietnam and in an English-speaking country. 
A quick look at the old textbook used in high school before 2006 shows that the new Grade 10 English textbook seems to include more information about foreign culture in the broad sense (79% compared with 21% of the Vietnamese culture as shown in Table One). The high percentage of foreign culture presented in the textbook reveals that the new textbook authors have made an effort to enhance language learners’ knowledge of other societies. In terms of cultural treatment the textbook may be categorized as “international target culture textbook” (according to Cortazzi and Jin’s classification, 1999: 204), which helps to develop students’ cross-cultural awareness as it employs a variety of cultures where the target language is used as an international language.
It is hoped that, in English textbooks for Grades 11 and 12, the authors would expand students’ knowledge of other English-speaking countries such as Australia, New Zealand, Canada, … because Grade 10 English textbook shows apparent dominance of British and American cultures in its content. 

Although the teaching of world culture is not emphasized in the high school English syllabus, it is desirable that some more information about China and ASEAN countries be included for Grades 11 and 12 students as there are more and closer ties in many areas between Vietnam and those countries. 
It is suggested that information about Vietnamese and foreign cultures be introduced more in the texts related to cross-cultural comparison, which would help raise students’ cross-cultural awareness and competence.

2. RESEARCH QUESTION 2 
What kind of cultural categories does Grade 10 English textbook introduce and to what extent?

Table Two shows the statistics of cultural categories found in Grade 10 English textbook based on the list of cultural categories developed by Hirsch et al. (1988) and Chastain (1988) and used to examine the distribution of frequency and percentage of specific cultural categories. 
Table Two. Statistics on distribution of frequency and percentage of cultural categories according to Checklist Two

	Cultural categories
	Frequency
	Percentage

	Geography
	15
	18%

	History
	4
	5%

	Language and Literature
	0
	0%

	Society  and lifestyle
	11
	14%

	Nature
	7
	8%

	 Fine Arts
	8
	9%

	Hobbies
	9
	11%

	Festivals and Holidays
	4
	5%

	Science and Technology
	11
	14%

	Business and Economy
	0
	0%

	Politics
	1
	1%

	Sports
	7
	8%

	Education
	6
	7%

	Health
	0
	0%

	                                         Total
	83
	100%


Table Two reveals that Geography, Society and Lifestyle, Science and Technology are the three cultural categories that the textbook places the greatest emphasis on in its passages with high percentages of 18%, 14% and 14% respectively. Aside these categories, Hobbies, Fine Arts, Nature, Sports and Education are cultural aspects that the textbook gives attention to.  Issues related to Health, Language and Literature, Business and Economy, are ignored in the textbook. 
When deciding the contents of passages used for Grade 10 students, the authors are believed to have had their own opinion about what cultural categories are most suitable and necessary for the students to learn. The high ranking of Geography, Society and Lifestyle, Science and Technology in Table Two implies their belief that Grade 10 students should learn more about these specific areas. 

No or little information of Health, Language and Literature, Business and Economy, should not lead to the implication of that students do not need these knowledge areas. As the list of cultural categories needed to teach to high school students is quite broad, while the amount of time for Grade 10 English classes is limited, it is possible that the cultural issues that are omitted in Grade 10 may be included in the textbooks for Grades 11 and 12. Besides, it is believed that textbooks are not the only source for students to learn about culture. Other sources of cultural exposure such as daily newspapers, television programs or soul-lifting stories should be considered useful additional materials in teaching and learning culture.
3. RESEARCH QUESTION 3 
What kind of supplementary activities should be used to improve Grade 10 students’ cross-cultural awareness based on the findings of research questions 1 and 2?

Although cultural content is not always the decisive factor in textbook selection, the importance of culture teaching has gradually begun to draw more attention in foreign language teaching and learning. Textbook authors are looking more at the cultural content in foreign language textbook in the hope of incorporating cultural knowledge that can assist effective cultural learning.

As stated in the high school English syllabus, the main objective of foreign language teaching is to develop students’ communicative competence (four skills) on the basis of language knowledge. In addition to the four skills, foreign language textbooks should contain basic information about culture(s) and cross-cultural comparisons. In terms of culture teaching in Vietnamese high schools, in the near future, English syllabus designers have set the objective of developing students’ cross-cultural awareness, which means that the teaching of English in Vietnamese high schools should provide students with the background of English-speaking countries, their peoples and cultures, developing students’ positive feelings and attitudes towards those countries, peoples and cultures, and by doing so, fostering students’ love and respect of their own language and culture. In order for this to happen, students need first to acquire knowledge of the target language community and reflect on their own culture in relation to other cultures. That is, in acquiring knowledge of and reflecting on the target language/culture, students should be encouraged not simply to observe similarities and differences between the two cultures, but also analyze them from the viewpoint of the others and try to establish a relationship between their own and other systems (Byram 1997: 14 and McKay 2002: 83).
3.1. Factors influencing the choice of activities when teaching culture to Grade 10 students in Vietnam
As mentioned above, different approaches to teaching culture have been developed by different scholars in recent years. A number of activities associated with these approaches have been suggested to help develop students’ cross-cultural awareness in English classes. However, it is worthy of note that the choice of activities in teaching culture should depend on many factors, the most important of which are:
- The situation in which the foreign language is taught

- Learners’ age and their command of a foreign language

- The teacher

As in many other countries, the situation of teaching English to Grade 10 students in Vietnam seems to be the most common situation for teaching culture, that is, culture is taught in foreign language classes, where students are physically and often psychologically removed from the reality of the target culture. In this case culture teaching provides background and context and helps students visualize the reality. 

Secondly, students’ age, maturity, command of foreign language and educational level should be emphasized when choosing activities for teaching culture. Traditionally, high school English syllabus and textbooks are designed to use for a period of approximately ten-fifteen years and for students living throughout Vietnam including urban, rural and mountainous areas. In order to select appropriate activities for the teaching, a survey can be made to investigate students’ language proficiency, interest, needs, psychological readiness, … for every two-three academic years.
Finally, the choice of culture teaching techniques and activities depends on the teacher, namely his/her preferences and the level of preparation. In many cases, the teacher has to cope with such teaching situations where students’ preferences or opinions may conflict the teacher’s own or what he/she regards as natural, especially when the teacher is not aware of challenges to understanding the learners’ nature. In Vietnam, as a consequence of preparation for endless examinations, teachers seems to pay more attention to improving students’ four communicative skills and there may be little time left for culture teaching.
3.2. Supplementary activities for developing Grade 10 students’ cross-cultural awareness in Vietnam

There is a great variety of activities for teaching culture in English classes, such as cultural aside, slice-of-life activity, culture assimilator, audio-motor unit,  micrologue,  drama,  web quest, ... As teaching culture is not the primary objective in English classes in Vietnam and it is aimed at developing students’ cross-cultural awareness, the activities selected in this study are supposed to help integrate culture into language teaching. 
Based on the objectives of teaching English in high schools, the findings from research questions 1 and 2 and the factors influencing the choice of culture teaching activities, supplementary activities for culture teaching in Grade 10 may fall into the following three groups:

3.2.1. Activities that focus on creating an authentic classroom environment

These activities are supposed to be simple and may be conducted at the beginning of English learning. They are designed to set a more memorable learning, especially in the situation where language and culture are taught far away of the target country. Students may be asked to collect or make by themselves posters, wall charts, bulletin boards, maps and realia that are connected to the cultural topics in the syllabus and can create a visual presence of the other culture. 
3.2.2. Activities that focus on providing cultural information

Cultural information may be introduced to students through different activities such as cultural aside, cultural capsule or quiz.
Cultural aside is an item of cultural information presented by the teacher when it arises in the text. It is often unplanned and brief culture comment. This activity is called by Nostrand (1974: 298) an incidental comment. It helps to create a cultural content for language learning and make mental associations similar to those that native speakers make. In some cases, this activity may provide disordered and incomplete information.
Culture capsule is a brief description of one aspect of other cultures followed by a discussion of the contrasts between the students’ and other cultures. It is also suggested that students prepare a cultural capsule at home and present it during class time. The oral presentation may be combined with realia as well as a set of questions to raise discussion. Normally, one capsule does not take more than ten minutes. According to Stern (1992: 240) and Chastain (1998: 310), the main advantage of using a culture capsule is its “compactness and practical quality”. Furthermore, when conducting this activity, students become involved in the discussion and can consider the basic characteristics of their own culture. 
Quiz is a quite useful activity in learning new information. In addition, it may be used to test knowledge that the teacher has previously taught. Students may be familiar with this activity in an earlier stage of learning English, even in primary school. For Grade 10, the teacher should develop it into a more complicated and attracting activity. Along with getting the right answer, students should be encouraged to predict and through that they can become more interested in finding new knowledge.
3.2.3. Activities that focus on developing students’ cross-cultural awareness 
These activities may be designed for a later stage in teaching English when students are provided with certain amount of cultural knowledge needed for coping with some cross-cultural problems that may arise within the topics learnt in the textbook. The most appropriate for Vietnamese situation activities of this kind may be culture assimilator, critical incidents and student research.
Cultural assimilator, according to Stern (1992: 223), was originally developed to prepare Peace Corp volunteers for life in a foreign environment. The activity consists of two parts: a brief description of a critical incident of cross-cultural interaction that may be misinterpreted by students and a suggestion of four possible explanations, from which students are asked to choose the most appropriate one. At the end of the activity, students are often given feedback why one explanation is right and the others wrong in certain cultural context. The cultural assimilator is advantageous in many ways. It seems fun to read and involves cross-cultural problems. Furthermore, it helps create tolerance of cultural diversity. 
Critical incidents are developed from the culture assimilator and therefore it looks like the culture assimilator in some way. In doing this activity, students are also given a brief description of an incident or a situation which demand them to make some kind of decision. This kind of activity does not provide ready-made solutions and students should read the incident independently and make individual decisions as well as reasoning for those decisions. Next, group or class discussion may be organized to see how students’ decisions and reasoning compare and contrast with those of the members from the target culture. Like the culture assimilator, critical incidents easily get students involved in doing the activity and promote intellectual understanding of cross-cultural issues. Anyway, preparation of both of these activities seems to be time-consuming and require a certain level of familiarizing with the target culture.
Student research is considered a more complicated activity which should be used with more advanced students. Student research can be carried out as a mini-project on any aspect of the target culture that interests students themselves. This kind of activity may be done individually or in group. Students should be encouraged to find out a research topic that seems interesting to them. Student research often takes time and effort, but for some students, it can lead to a long-term interest in the target culture and research skills may stay with them even after they leave school.
3.3. Examples of supplementary activities for developing Grade 10 students’ cross-cultural awareness in Vietnam

As teaching culture is not the main purpose of teaching English in Vietnamese high schools, even when cross-cultural issues appeal a lot to teachers and students of English: there may be no timetable left for cultural classes. In such cases, supplementary activities may be included in pre-, while- or post-teaching of the four language skills or they may serve as extra-curricular activities.
Following are some examples of supplementary activities for developing students’ cross-cultural awareness based on the types of activities mentioned in Chapter 4 - 3.2.

3.3.1. Activity that focuses on creating an authentic classroom environment 

From the first day of English classes the teacher should prepare a cultural environment in his/her classrooms. He/she may ask the students to collect and bring to the class objects (things, books, pictures, ..) related to some aspects of life in English-speaking countries. Posters, pictures, maps, signs and realia of many kinds are essential in helping students develop a mental image about target language countries. The objects may be put in the English language corner in the classroom if the classroom is large enough or hung on the wall. The collection may be carried out by groups of students and according to some common topics chosen by themselves. For example:
- School life which may correspond with the topic “School talks” in Unit 2

- Famous people, especially in Music, Cinema, Football, … related to the topics “Music”, “Films and Cinema”, “The World Cup” in Units 12, 13 and 14

- Famous places including buildings, monuments, sightseeings, entertainment places… that may be used when teaching the topics “An excursion”, “National Parks”, “Historical places”, … in Units 6, 11 and 16.
3.3.2. Activities that focus on providing cultural information

- Cultural aside
An example of “the cultural aside” may be taken for the teaching of the topic “National Park” (Reading section, Unit 11). As two other National Parks in Kenya and USA, in addition to Cuc Phuong National Park in Vietnam, are mentioned in the reading task, the teacher may explain to the class some specific cultural features introduced in the passage. For example:
+ Explanation of geographical places such as Nairobi, Kenya, Everglades.

+ Emphasis on educational purpose of the National Park in Kenya

+ Emphasis on tourism purpose of the National Park in Vietnam

- Cultural capsule

The activity of “the cultural capsule” may be designed for the teaching of the topic “The story of my village” (Unit 8). Students are asked to read the reading passage in advance at home and prepare some information which should contain some contrastive features between their own everyday life routine and that of the people in an English-speaking country. Or contrasts may be presented about the traditional model of a Vietnamese village and that of an English-speaking village. 
- Quiz

The following example of “the quiz” can be suitable for the teaching of the topic “The World Cup” (Unit 14).
1. The World Cup is held




a. every year




b. every two years




c. every four years

2. The governing organization for football in the world is




a. FIFA




b. UEFA



c. AFC

3. The first football championship was held in




a. 1903




b. 1913




c. 1930

4. The first country that has won five times in the World Cup is




a. Argentina




b. Brazil




c. France

3.3.3. Activities that focus on developing students’ cross-cultural awareness 

- Culture assimilator
The following examples may be used when teaching Unit 1. A day in the life of… or Unit 2. School talks.

Situation 1. You are a student at a high school in London. Today you are 10 minutes late for the English class. When you arrive, the teacher is reading a story to students. In this case, you’d better:


1. Knock the door and wait until the teacher lets you come in.


2. Go in quietly and take a seat in the class.


3. Wait outside the classroom until the break in order not to disturb the class.


4. Go to the teacher and apologize.

Situation 2. You are a Vietnamese student studying in an English-speaking country. During the lecture, you have a question to ask the lecturer. What would you do?


1. Raise your hand, stand up and ask your question.


2. Wait until the break and ask your question after the lecture.


3. Look confused and keep silent.


4. Call out “May I ask a question?”

- Critical incidents
This example may be used when teaching Unit 8. The story of my village.
Situation 1. Six years ago Peter was  an exchange student and lived in a Vietnamese family in a small village not far from the university. After class, he often went to his room in the evening for an hour or two and did his homework or wrote letters or just relaxed and listened to music. He didn't think there was anything wrong with it - to him it was just normal. One day his host-Mom came to him and asked if he was OK. She said  they had thought that he was sad and homesick, or maybe not happy with the host family because he would go to his room and stay there for a couple of hours every evening. He was really surprised to hear this.
Discuss in groups about what causes the misunderstanding in this situation.
Situation 2. When Peter finished his exchange study in Vietnam and was going to leave for his country, he wanted to give his host-Mom a present, but he hesitated to ask her about what present he should give her.

Discuss in groups about what Peter should do in this situation.

- Student research
There are many topics in the textbook that may be used for student research. In order to do some research into cross-cultural comparison, students may be organized in groups of five-ten and choose their favorite topic, for example:
- School routine of students in Vietnam and an English-speaking country
- Vietnamese and American young people’s attitudes towards folk (rock-and-roll, pop, classical, …) music

- Everyday life routines in a Vietnam’s city/village and an English-speaking country’s city/village
- …
CHAPTER 5. CONCLUSIONS AND SUGGESTIONS FOR FURTHER RESEARCH 
1. SUMMARY OF MAIN FINDINGS
This study is by no means a thorough and detailed piece of research on the cultural content of Grade 10 English textbook. It is just aimed at examining the cultural content presented in the textbook and suggesting some supplementary activities for developing students’ cross-cultural awareness. 

With the content of the passages used to teach the four macro skills in focus, the study gives a brief account of how culture is treated according to the modified checklists designed by Cortazzi and Jin, Hirsch et al. and Chastain. The cross-cultural analysis of the textbook reveals that the textbook can be classified as an international target culture textbook in which students are exposed to more than one culture, although the English-speaking cultures are apparently dominant throughout the book (26%). Considerable attention paid to the source (Vietnamese) culture (18%) and some elements of cross-cultural comparison (6%) presented in the textbook ensure that the textbook, to various degrees, helps promote students’ cross-cultural awareness along with improving their four language skills. It is observed, however, that cultural information about English-speaking countries mainly focuses on the United Kingdom and the United States of America.
The analysis gives answers to the questions “what cultural categories are presented in the textbook and to what extent”. The statistics show that Grade 10 textbook authors pay more attention to Geography (15%), Society and lifestyle (11%) and Science and Technology (11%). Other aspects of culture such as History (4%), Nature (7%), Hobbies (9%), Education (6%), Sports (7%) are also mentioned in the passages. In the textbook, very little or no information is given to Health, Language and Literature, Business and Economy.
Another important part of the study is suggestion of supplementary activities that may be used to develop students’ cross-cultural awareness. The suggestion is based on the following points:

- The objectives of teaching English in Vietnamese high schools, which include providing cultural knowledge of English-speaking countries and developing students’ cross-cultural awareness

- The findings from research questions 1 and 2 of the study
- The practical teaching of English in Vietnamese high schools
Among a variety of activities used for culture teaching in the classroom, some are selected to integrate the development of students’ cross-cultural awareness into language teaching. The activities are grouped into:
- Activities that focus on creating an authentic environment
- Activities that focus on providing cultural information: cultural aside, cultural capsule, quiz
- Activities that focus on developing students’ cross-cultural awareness: culture assimilator, critical incidents, student research

2. IMPLICATIONS AND RECOMMENDATIONS
The cross-cultural analysis is conducted on the basis of the two modified checklists by Cortazzi and Jin, Hirsch et al. and Chastain with the hope that they would provide an effective method for investigating the cultural content of a foreign language textbook. With the results of the analysis, a question can be raised about whether the textbook will help improve students’ cross-cultural knowledge or it just provides students with some exposure to common cultural topics which students have already known, or these topics consist of no particular content in them. In any cases, textbooks should not be considered as the single source for teaching culture and in order to get more information about the topics students should refer to other sources such as literary readings, newspapers and magazines, television, the Internet, ... It is quite common practice that cultural topics are included in a textbook mainly for studying the language and not for teaching specific cultural knowledge.
With the analysis results, Grade 10 English teachers who are interested in the target culture might plan their own extensive teaching program on culture, especially for extra-curricular activities. Or they can make some changes when teaching the four skills so that cross-cultural activities may be integrated into the classroom timetable. As the cultural information is concentrated on the United Kingdom and the United States of America, and the percentages of some cultural aspects, for example Language and Literature, Health, ... remain low, the teacher should include some articles and stories related to those aspects and other English-speaking countries such as Australia, Canada, Ireland. Similarly, the textbook writers should realize which cultural knowledge is underrepresented in Grade 10 textbook, so that they will give more presentation to them when compiling Grade 11 and Grade 12 textbooks.
3. LIMITATIONS OF THE STUDY AND SUGGESTIONS FOR FURTHER RESEARCH
The aim of this study is to present and analyze the cultural content of Grade 10 English textbook. But it is obvious that the study only sets the first step in investigating how culture is treated when teaching English to high school students in Vietnam. But it is all the more obvious that the study still has some limitations and needs further considerations:

- The notion of “cross-cultural analysis” should be broadened in order to make a more comprehensive investigation of the cultural content of the textbook. 
- The checklists used for the analysis should be modified by including some more classifications designed by other scholars (apart from the ones proposed by Cortazzi and Jin, Hirsch et al. and Chastain) in order to set a more effective and comprehensive framework for analysis.

- In addition to the checklists, the findings should be attained by other tools such as survey, questionnaires or classroom observation. Both qualitative and quantitative findings may lead to more convincing and truthful conclusions.
- The analysis of Grade 10 textbook alone may not give the whole picture of how teaching culture is treated in Vietnamese high schools. The same work should be done with Grade 11 and Grade 12 textbooks in the future. It is hoped that the findings of such work may help teachers adjust their culture teaching content and assist textbooks compilers in the future.
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